DOCUHEHT BESUHE 



ED 133 919 



EC 062 039 



AUTHOH 
TITLE 

INSTITDTION 
SPOHS AGENCY 

BDBEAU NO 
PUB DATE 
NOTE 

AVAILABLE FROM 



Jordan^ Ethel S, 

Developing a Child's Potenticil. 

Idaho State Dept. of Education , Boise, 

Bureau of Elementary and Secondary Education 

(DHEW/OE) r Washington, D,C, 

89-10-70-13 

72 

255p, 

Curriculum Materials Microfile, University 
Microfilms, A Xerox Company, Ann Arbor, Michigan 
-48105 



EDBS PRICE MF-$0.83 HC-$m.05 Plus Postage, 

DESCRIPTORS Class Activities; Early Childhood Education; 

Exceptional Child Education; *Identif ication; 

Individual Activities; *Instructional Materials; 

♦Language Development; Learning Disabilities; Lesson 

Plans; *Motor Development; *Perceptual Development; 

♦Perceptually Handicapped; *Eemedial Programs; 

Teaching Guides; Testing 

ABSTRACT 

The manual for the remediation of perceptual 
handicaps at the early childhood level provides information on child 
development,, identification and testing procedures, training 
procedures, 20 lesson plans, and a listing of instructional 
materials. It is explained that the instructional program can be used 
in individual tutoring or small group settings, can us]ually be 
completed in 20 to 25 weeks, includes techniques borrowed from the 
education of deaf or aphasic children, and is appropriate for use by 
parents or non specialist teachers. Outlined are the developmental 
sequences of normal child development in the motor, 
sensory-perceptual, and language-conceptual areas. Recommended for 
the identification of children with interrupted development are 
procedures such as a checklist of student characteristics, and a 
battery of tests in the areas of motor perception, auditory 
perception, visual perception, and language. Stressed for training 
the auditorially handicapped child is teaching language related to 
the calendar to develop. time concepts. Among suggested activities for 
perceptual training are identifying body parts (motor), identifying 
location of sounds (auditory perception) , and reproducing figures 
(visual perception) , Also provided are activities for the development 
of receptive, expressive, visual receptive, and visual expressive 
language including a phonic multisensory reading method. Given for 
each lesson plan are activities in areas such as color, form, 
perceptual-motor development, auditory perception, phonics, language, 
number, writing, and classification. Also included is a sample 
progress report; a listing of instruction materials (with sources), 
three associations concerned with learning disabilities, three 
periodicals, and five publications for pareints; and a bibliography of 
approximately 60 items. (DB) 
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This manual is submitted as a supplement to the 
Title III, ESEA 89-10 70-13 Final Report on the Auditory 
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The mfethod and the handmade materials were devel- 
oped prior to the Title III Project, but were used in 
connection with the auditory perceptual and language 
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under Title III, ESEA 89-10 70-13. 
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FOREWORD 

i 

This manual of methods and materials was constructed for the 
use of parents and teachers who are confronted with children who 
are "different''. 

These children, from all outward appearances, are perfectly 
normal. They have average or above average intelligence; their 
physical growth proceeds at a normal rate; they have normal hearing 
acuity; they have 20/20 visual acuity; they are friendly and re- 
late well to people. But for some reason tl^gy do not learn as 
other children learn; they have a hidden handicap. 

When these children are observed carefully, they are found to 
have dysfunctions in the motor, sensory, and language areas of de- 
velopment, and these dysfunctions might range from mild to severe. 
They differ widely in their individual patterns of development, but 
most of them have disturbances in all of the following areas to a 
degree, even though there might be, and usually is, one primary 
area of dysfunction: 





Body image 


b. 


Tactile discrimination 


c. 


Kinesthetic perception 


d. 


Auditory perception 


e. 


Visual perception 


f. 


Motor coordination 


g- 


Visual-motor coordination 


h. 


Figiite-ground discrimination 


i. 


Spatial orientation 


j. 


Temporal sequencing 
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k. Language development 
1. Integration 
m. Memory 

These difficulties make it almost impossible for these children 
to cope with the learning tasks for which they are. not ready, de^ 
velopmen tally . 

It has not been fully determined at this time why these children 
do not develop normally. It appears that the problem is neurophysio- 
iogical, and that in many cases it la genetic. It affects more boys 
than girls on a ratio of about 5/1. 

But it has been established that, through certain diagnostic 
procedures, whether they are specific diagnostic tests or diagnostic 
teaching, for some reason the in-coming sensory information is not 
processed properly, so that the out-going responses are organized 
and appropriate. In other words, these children do not function 
normally. Their achievement level in academic subjects is low, 
even though they might have superior intelligence. It is this dis- 
crepancy between achievement and ability that constitutes a learn- 
ing disability . 

When children have learning disabilities, they cannot learn 
in the same way that normal children learn ; they have to have a 
different approach to learning. They have to be taught what other 
children learn naturally. 

It is generally agreed that there is a definite sequence in 
the process of growth and^ development and a systematic progression 
in the learning process. It does not necessarily follow that all 
children mus.t complete each stage of development within a certain 
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time or at the same age, but they should go through the sequence 
progressively to reach their full potential. If they do not de- 
velop fully through each stage, before going on to the next stage, 
they probably will never mature completely. 

These children can overcome their disabilities, but they need 
to go back and catch up on all of the important basic functions, 
and integrate them into a meaningful and solid foundation for all 
later learning. They can do this only if their difficulties are 
recognized early, and an intensive training program that builds the 

basic developmental skills sequentially is structured for them. 

« 

This presents an extremely complex educational problem, because 
it is estimated that approximately 20% of the children sitting in 
classrooms in our public schools are educationally handicapped. 
These children must be identified and provided the type of training 
that is necessary to alleviate their learning problems, regardless 
of the cause of their dysfunctions. The classroom teacher cannot 
be expected to give individualized instruction to thes^e^ children 
when there are twenty or twenty-five other children in her class- 
room. 

Conversely, there will probably never be enough trained spe- 
cialists to treat these children on an individual basis, and if 
there were, the cost to the school district would be prohibitive. 
Therefore, the type of program and the intensity of the service 
provided for these children in a public school setting must be 
planned to match the severity of their dysfunctions. Por those 
with relatively mild developmental deficits, a resource type 
program on an individual or small group basis with specially 
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trained itinerant personnel for forty-five minutes a day will be 
adequate. For those with moderate to severe dysfunctions, self- 
contained classrooms must be established, where intensive training 
is provided through a structured and sequential developmental pro- 
gram all day every day. The classroom should be of regular size, 
and no more than fifteen children should be in the class. The 
teacher must have had training in the developmental program to be 
most effective. 

Ideally, the children should be identified in their pre-school 
years and parents should be alerted to the importance of the early 
training in the basic developmental skills which are necessary for 
the later learning of academic skills. Unfortunately, the physi- 
cians, who are usually the first professional people to examine the 
very young children, do not generally find neurological evidence of 
impairment in these learning disabled children, and they are not 
generally cognizant of their educational deficits. Therefore, there 
is little possibility of the identification of children with learn- 
ing disabilities until they move into some sort of educational set- 
ting. Even then, teachers generally are not cognizant of their 

learning deficits, -and very often there are no specialists that 
they can call upon for help. 

At . the present time there is great emphasis on early childhood 
education, and hopefully, the child development centers that are 
being established nationwide will provide specific training in the 
basic developmental skills for all children who are enrolled in 
them. Certainly, the training will not harm the children who do 
not especially need it, and those children with mild dysfunctions. 
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who are so often overlooked, would have the benefit of the train- 
ing. Those children who so desperately need the training would 
receive it at a time when the chance for success in remediation is 
the greatest. 

By employing a structured, sequential, developmental program 
in a pre-school situation and/or first grade classrooms, the identi- 
fication and diagnosis of learning problems is continuous. Whenever 
the children cannot complete an activity within a sequence efficiently 
and succcshCuI ly » thci teiachcr may repeat the aetlvLty by . vary I nj', and 
expanding it within the sequence until the children do experience 
success and satisfaction. This becomes a form of diagnostic teaching, 
which allows for filling in all of the deficits in the learning 
process^ ^nany of which are not detected even with the most sensitive 
diagnostic tests that are available to educators at the present time. 

Since optimum learning takes place through intersensory func- 
tioning, the method presented in this manual is structured upon a 
multi-sensory approach, beginning at the lowest sensory-motor 
stage and training each sensory system singly and intergrating it 
with the other sensory systems to achieve an automatic level of 
performance. It proceeds in step by step progression through the 
natural sequence of development, and incorporates the language re- 
lated to each phase of the developmental sequence consistently and 
continuously, and this leads to the acquisition of the academic 
skills of listening, speaking, reading, writing, and spelling. By 
beginning the training at the basic levels of development and build- 
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ing in a chronological sequence, the weakness in any one sensory 
channel, or in the integration process for concept formation and 
retention, is ameliorated by the association of all sensory path- 
ways to complete the final integrative processing. 

Even when older children with learning disabilities are not 
identified until after they have experienced failure in a school 
situation, it is essential that their training, too, be initiated 
at the lowest levels of sensory-motor perception and proceed 
through the developmental sequence to achieve their total develop- 
ment. It might be likened to dropping a stitch in a sweater. In 
order to perfect the garment, it is necessary to go back, pick up 
the stitch, and integrate it with all of the other stitches. Like-- 
wise, the total development in children is accomplished through 
the continuous interx/eaving of all in-coming sensory information, 
because activity in any one sensory system affects all of the other 
sensory systems in the total integrative process. 

Therefore, training should begin at the lowest level of sensory- 
motor functioning in all areas simultaneously to accomplish the 
necessary integration as the training progresses. This is imperative 
whether the children are pre-school age or young adults. It is also 
true regardless of the nature or extent of the dysfunctions. Training 
just in the specific deficit areas does not accomplish the major ob- 
jective of developing a child's full potential. The approach must 
be a total educational approach based upon the developmental learning 
theory that children develop through successive levels, and each 
level is dependent upon the completion of the one that preceded it. 
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There will be some opposition to this philosophy, and there will 
be the argument that it is not necessary to go back to basic skills 
with older children. However, if one wants to learn to play a 
musical instrument, he must begin by learning the notes and prac- 
ticing the scales, regardless of his age at the onset of his training 
Also when training is begun above the disruption in the develop- 
mental sequence, the child experiences failure, and he still has 
to go back further in the sequence to effect a change in his learning 
pattern. His problems are compounded, then, through his failure to 
perform, and much more time is required to go back and reconstruct 
a training program for him than to begin at basics and work up. If 
a child functions successfully at basic level, it is not necessary 
to train at that level. A perceptive teacher will be able to move 
skillfully to the next level in the sequence, and challenge the 
child's ability to perform. 

If, however, the child experiences any difficulty at any level, 
the teacher may plan a variety of additional activities to expand 
and enhance the training within the sequence, until the child has 
gained mastery at that particular level of development. The 
teacher, then, detects and corrects any deviancy that might cause 
later learning problems. 

In this type of approach the child functions within a success 
pattern every step of the way, gains confidence in his ability to 
perform, and develops a love of learning. It is the cultivation 
of the child's feeling of success that builds his self-esteem and 
a positive self-image, which is really the ultimate goal in any 
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system of education. If the child feels that he is a successful 
learner, he will enjoy the learning, and gain satisfaction from 
it. No other motivation is necessary. 

The method was employed successfully in a Title III ESEA 
project entitled, "Auditory Perceptual and Language Development 
Training Program", which was implemented in the Boise Public 
Schools in the fall of 1969 and continued through June, 1972. 

The research project operated as a resource type program 
with speech and hearing personnel conducting classes with two 
children in each class for one half hour each day for four days 
each week. 

The experimental program, which was an outgrowth of the Title 
III project^ operated as a se^.f ^"Pntained classroom. It was a 
developmental first grade class draught by a regular classroom 
teacher, who had had the advantage of the in-service training 
provided by the Title III project staff. 

The final report of the project which explains the develop- 
ment of the project, the objectives, the activities , the educa- 
tional strategies, and the outcomes, which were substantiated by 
statistical data, is available through the Title III Office of 
Dissemination, State Office Building, State Department of Education 
Boise, Idaho 83707. 

This manual, "Developing A Child's Potential", is submitted as 
a supplement to the Final Project Report in the hope that it will 
serve as a guide to parents and teachers, who have an earnest de- 
sire to train these handicapped children who so desperately need 
their help. It is not intended to be a scientific treatise on 
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learning problems, and therefore, it is presented in simple laitg- 
uage that the layman can understand and follow. 

The method of presentation is structured on the developmental 
sequence of learning, and although it is not intended as the only 
approach to training, it should not be combined with other tech- 
niques of training until the basic skills necessary for further 
learning liave been firmly established. This can usually be ac- 
complished with a group of pre-school or first grade children 
with normal intelligence in a period of twenty to twenty-five 
weeks. However, for those children, who have experienced repeated 
failures and learned to compensate for their dysfunctions, the 
time will be greatly extended. For those children who have reached 
third or fourth grade levels, the success of the training is prob- 
lematical. Two or more years of training are required before they 
can function independently in the classroom. Prevention is in- 
finitely more beneficial than remediation I 

Most of the techniques presented in the manual are not original. 
They have been gathered from many varied sources, but particularly 
from those related to the education of deaf and/or aphasic children. 
They have been structured in a sequence for those parents and 
teachers who do not have the time nor the sophistication required 
to review the literature, gather, and sort the teaching strategies 
and materials, and construct a program for training learning dis- 
abled children. Highly trained and certified specialists in all 
areas are not available to most teachers and rarely to the parents. 

However, the manual by itself is not sufficient to accomplish 
the results that are possible from using the techniques presented. 
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Every teacher and parent should acquire some skill in the use of 
the techniques through observation and/or training. Hopefully, 
such training will be made available through adult education in 
the colleges and in the community schools within the near future. 
Until that time, anyone using the method should practice the tech- 
niques prior to employing them with children. 

Also, everyone attempting to work with learning disabled 
children should obtain all of the additional information possible 
by referring to the bibliography. Much valuable information from 
a wide variety of sources is also available through the current 
periodicals that are listed in the back of the handbook, from the 
U.S. Department of Health, Education, and Welfare, and from the 
Association for Children with Learning Disabilities and its state 
affiliates, particularly the California Association for Neuro- 
logically Handicapped Children (CANHC) . . 

The handbook is made up of the educational information that 
was presented in the in-service training program for all Title III 
project personnel, speech and hearing clinicians, and five teachers 
from the parochial schools within the Boise area. 

The information is presented in outline form to facilitate its 
use, and the various phases of the program are color coded for 
ready reference. The outlines present the vertical program in the 
sequence of development, and each level must be mastered before 
moving to the next level. 

The horizontal program, introducing all phases of the vertical 
program concurrently, is presented in the lesson plans. No time 
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limit has been set on the completion of each lesson plan, because 
the material in each one must be mastered to the point of indepen- 
dent functioning, whether it takes a day, a week, or a month. Some 
children will move swiftly through some of the activities, but have 
to spend a great deal of time on others. 

The program is designed to develop only the basic skills neces- 
sary for later learning. It may be supplemented by other per- 
ceptual-motor, visual perceptual, and auditory perceptual programs 
that have been produced commercially, as long as they remain within 
the sequence of development. The phonics program may be followed 
successfully by the Open Court Method, or the Phono-Visual Method, 
both of which are correlated language arts programs based also 
upon the Yale Chart spellings. The Key to Straight Language should 
be developed beyond what is presented in the outlines, which contain 
only the beginnings of the language structure presented in Edith 
Fitzgerald's "Straight Language for the Deaf", Washington, D.C.: 
Volta Bureau, 1969. 

Before beginning the training with a perceptually impaired 
child, it is iiiq)ortant that the person working with him has some 
general knowledge of the rationale of learning problems, in order 
to approach him with the proper attitude. Therefore, the follow- 
ing observations and conclusions, which have been reached through 
long association with perceptually impaired children, are listed 
with some repetitions for the benefit of the newcomers to the 
field of learning disabilities: 

1. The child needs to know that he has a learning problem. 

2. All children want to learn, and most children will learn 
by any method. 
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There is a percentage of children who cannot learn by the 
usual methods employed in the classroom, because they have 
not attained the perceptual development necessary for for- 
mal learning. 

Perception is learned , and therefore, it can be trained. 
Why most children learn naturally, and others must be 
taught the basic skills is a question. The problem appears 
to be a neurophysiological dysfunction; that is, the problem 
arises from within the child, and in many cases it appears 

a- 

to be genetic. Or it might be due to environmental factors 
which preclude the essential early training in the home. 
Whatever the cause, children with perceptual deficits are 
not oriented in time-and space. Their concept of the world 
is confused, and they suffer frustrations all day long. 
They learn to compensate for their lack of development in 
the perceptual skills by making continuous adjustments, 
but learning to compensate is not developing their potential 
intellectual capacity. They get further behind in their 
academic skills as they move through the grades. If they 
are not clever enough to compensate, they become so frus- 
trated that they develop emotional and psychological prob- 
lems . These children usually work harder \to achieve at 
any level in the classroom than normal children, and they 
never feel comfortable and enjoy learning as those children 
who do not have these dysfunctions. 

The reported percentage of children with perceptual impair- 
ments is increasing. This might be due to: 



The improved identification and diagnostic measures 
that are available to teachers and specialists. 
Relatively recent changes in the pattern of livinig, 
which have been brought about by working mothers 
and commuting fathers. They do not have the time to 
spend with their children to deyelop the perceputal 
skills, to read to them, 1)?^ to "^converse with them. 
The advent of television. Children spend a great 
deal of their time watching television. This reduces 
the amount of physical activity which they get, and 
therefore, they do not develop the perceptual-motor 
skills that they need for later learning. Also 
watching television is a passive activity. The 
children do not have to make any immediate responses, 
and they do not have to remember and respond at a 
later time. Consequently, they do not process and 
integrate incoming sensory information, and they do 
not develop adequate auditory and visual memory. 
The many restrictions placed upon children which 
interfere with their perceptual-motor development. 
Babies are confined to cribs and play pens, and 
they are not allowed to be on the floor, where they 
can learn to crawl and creep. Children live in 
neighborhoods where they are not permitted, or do not 
have the opportunity, to climb trees, walk fence 
rails, jump rope, roller skate, play hop-scotch, etc., 
to develop motor coordination. 



.8. Parents' should be aXerted to the importance of sequential 
development, so that they can train their children in the 
perceptual skills in the early years of life. Some good 
sources of information are: 

Crosby - The Waysiders 

Delacato - Diagnosis and Treatment of Speech and 

Reading Problems 
linglemann - Give Your Child A Superior Mind 
Gesell - First Five Years of Life 

Kephart - The Slow Learner in the Classroom 
Montessori - Own Handbook (Paperback) 
Orton . - Reading. Writing, and Speech Problems in 

Children 

Vallett - Prescriptions for Learning 
9. Educato rs mu st be made aware of perceptual impairments, 
and they must realize that the public schools have a res- 
ponsibility to educate children with learning problems re- 
sulting from perceptual deficits. They must recognize the 
magnitude of the problem, and provide for developmental 
training as early as possible. 

Ideally, training should begin in kindergarten, so that 
these children do not experience failure in the first 
grade. Kindergarten programs should be structured for se- 
quential developmental training, because perceptually im- 
paired children must have their environment structured for 
maximum learning. Where there are no kindergartens , train- 

22 



Ing must begin right where the children are. More progress 
is made with first and second grade children, and recovery . 
drops sharply with third and fourth grade children. 

It follows, then, that if perceptually impaired children 
are not identified early and given the proper placement 
and training, rather than the customary social promotions, 
they become the high school "drop-outs'*, and a large per- 
centage of them wind up in the juvenile courts. Dr. Chester 
D. Perembo, Director, Department of Psychology, Children's 
Hospital, Denver, Colorado reported at the Association for 
Children with Learning Disabilities Convention at Tulsa, 
Oklahoma in 1966, that he had spent ten years as chief 
psychologist of the Denver Juvenile Court, and he said, 
"In my experiences there I have come to feel very strongly 
that many (as high as 50%) of the children that we were 
seeing were experiencing specific learning disabilities." 
(Selected Conference Papers, 1966, p. 145). Recent studies 
indicate that 80% of juvenile deliquents have perceptual 
impairments. The implications here are that the public 
schools face the responsibility for the social maladjustment 
of learning disabled children as well as their education. 
Teachers must understand that: 

a. There is a developmental sequence in learning, and 
the child with learning disabilities has suffered a 
breakdown in the sequence. 

b. There is some cause for the child's inability to learn. 



and it is not because "he is lazy", "stubborn", "won't 
pay attention", "doesn't want to do it", or "isn't trying. 

c. The child with perceptual impairments' often develops 
an emotional overlay, because of his continuous con- 
fusion and frustration, and he either withdraws or be- ' 
comes a behavior problem. Unless something is done 

to help him, he may develop a full fledged emotional 
problem. 

d. The teacher's attitude toward the child is all im- 
portant. She must believe in him and expect him to 
learn. She must use praise for correct responses, 
and she must work within a success pattern so that he 
makes correct responses. 

e. There will probably never be enough specialists to 
train these children in the perceptual skills, so 
the classroom teachers must become aware of per- 
ceptual deficits; know how to recognize them; and 
know the strategies employed in the training to 

•\... 

alleviate them. 

This manual is submitted with, the fervent hope that it will 
assist parents and teachers to identify a child suffering with 
perceptual impairments early in his childhood, and give him the 
appropriate training to allow him to develop his full potential I 

Kthel S. Jordan 
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PART II 

CHILD DEVELOPMENT 



CHILD DEVELOPMENT 



Educators generally recognize that there is a definite develop- 
mental sequence, or a systematic progression, in the learning process. 
The basic premise in this philosophy is that a child develops through * 
the first stage and gradually moves to each succeeding stage. If 
he does not develop fully through one stage before moving to the 
following stage, he experiences difficulties in all successive stages 
of his development. 

The child suffering from perceptual impairments has not pro- 
gressed through the sequential steps in the learning process, and 
by the time he enters school, his difficulties are evidenced in 
his interpersonal relationships as well as his lack of achievement 
in his school work. 

Before it can be determined where the breakdown in the se- - 
quence occurred, it is necessary to* trace the normal child's pro- 
gression from the earliest motor experimentation to the establish- 
ment of abstract concepts. 
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CHILD DEVELOPMENT 

■J. 

There are three stages in the developmental sequence of learning: 
Motor j 

Sensory - perceptual ^ Continuous interweaving 

Language - conceptual ^ 
I. Motor - movement 

A. Reflexive 

B. Motility - random movements - moves arms and legs aimlessly 

C. Mobility - begins to move 

1. Rolls over 

2. Crawls - homolateral pattern 

3. Creeps - cross pattern 

4. Walks - cross pattern 

5. Runs 

6. Jumps 

7 . Hops 

8. Skips - highest order of coordination of both sides 
of body 

D. Concurrent with movement patterns the child develops: 

1. Eye muscle control 

2. Dominance of right or left side of the body 

3. Body image - imagery 

a. A good body image is necessary for the child to:* 

1. Distinguish one part of the body from another 

2. Distinguish between the upper and lower parts of 
the body (Horizontal midline) 



*Adapted from The Slow Learner in the Classroom s Newell C. Kephart, 
Charles E. Merrill Publishing Company: Columbus Ohio, 1960 

er|c 



Distinguish between right and left sides of the 
body (Vertical midline) 
Initiate movement 

Judge the space that the body occupies 

Develop laterality - ^ 

"Laterality is the internal awareness of the right 

and left sides of the body and their difference" 

(Kephart, p. 44) 
Develop directionality 

Laterality must be established before it can be 
projected into space — into directionality 

a. There are three kinds of space: 

1. Near space - body to 10 inches 

2. Mid-space - intermediate - as far out as 
I can reach 

3. Far space - beyond where I can reach 

(The eye is responsible for spatial 
organization beyond the fingertips) 

b. Directionality is very important for the 
development of the language that relates to 
all spatial organization: 

1. "I" am the center of my universe, and there 



are six spatial positions in relation to my 



body. The language for these positions is 



that everything is either: 



in front of 



above 



at the right 



behind 



below 



at the left 
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2. The language that relates to the body , 
itself is: . 

right side top upper front 

left side bottom lower back 

3. The language in spatial relationships - 
one object to another and to my body - is: 

xmder right in front of near 
over left behind far 

4. The language in movement is: 

forward sideward upward 

b ackwar d downward 
b. Good body image is important then, because it is 
the: 

1. Basis for the development of all perceptual skills 

2. Basis for all psychological functions 

a. It determines how a child feels about himself 

1. Self-identification - "l" 

2. Sense of security 

3. Self-confidence 

4. Self-esteem 

5. Feeling of self-worth 

6. Self-image 

Note: An excellent manual for child development from 
birth to three years of age is Freedom of Movement 
and Learning , Copyright 1972 by Merle Stoddard, Easter 
Seal Center, 1527 Laurel Avenue, Tx^in Falls, Idaho 83301. 



Sensory - perceptual 

Perception is attaching meaning to what is received through 
the various senses : 

Kinesthetic - sensation of movement 

Tactile - touch - feels. 

Auditory - hears 

Visual - sees 

Gustatory - tastes 

Olfactory - smells 
Perception develops in a sequential order: 

A. Kinesthetic and tactile perception — Begins slightly later 
than the initial movement stage. It is so difficult to dis- 
tinguish between kinesthetic and tactile perception that 
there has been a new word used in recent literature that 
includes both. The word is "hap tic". There is feeling and 
sensation involved in movement, so certain perceptual in- 
formation is automatically generated during movement. Per- 
ceptual-motor integration takes place concurrently with 
movement and continues through many levels in the process of 
development . 

B. Auditory perception 

Auditory perception is the temporal aspect of learning. It 
is attaching meaning to what is received through the ear — to 
what is heard. It is more than hearing; it is recognizing, 
processing, and integrating what is heard. It is possible 
to hear sound perfectly, but not be able to interpret what 
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is heard. Auditory perception develops sequentially: 

1. Recognition - awareness - hear the sound 

2. Identification - what the sound is 

3. Localization - where the sound is coining from 

a. Involves direction and distance 

b. Involves time - speed at which the sound is 
received 

4. Figure-ground 

a. Distinguish between specific sounds among others 

b. Separate one sound from background noise 
5 . . Discrimination 

a. Ability to detect likenesses and differences 
between sounds 

1. Gross sounds 

2. Environmental sounds 

3. High and low tones 

4. Soft and loud sounds 

5. Long and short sounds 

6. Speech sounds 
C. Visual perception 

Visual perception is the spatial aspect of learning. 
It is attaching meaning to what is received through the 
eye — to what is seen. It is more than seeing; it is 
organizing, processing, and integrating what is seen. 
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There are three levels in the development of visual per- 
ception: 

1. Color discrimination 
a. Color is constant 

2. Form discrimination 

a. Concrete objects 

b. Representational forms 

Form perception is more difficult than color, 
because it changes with size, tilt, brightness, 
and distance. 

1. There are three basic geometric forms: 

O □ A 

a. These three forms contain all the lines 
that form all written symbols: 

1. Curved line (open or closed) 

2. Straight line 

3. Oblique or diagonal line 

All of our letters and numbers are forms, so 
if a child cannot discriminate between a circle, 
a square, and a triangle, he won't be able to 
discriminate between the letters of the alphabet, 
or to discriminate between the numerals. 

3. Size discrimination 

Auditory and visual perception also develop concurrently 
with motor perception and with each other, and all are in- 
terrelated as they develop. 
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III. Language - conceptual 

Language involves concept formation, and it is built upon 
perception and memory. Initial concepts are the outgrowth 
of generalized similarities of perception. 

Language is the representational level where the child 
thinks; develops abstract concepts; has creative ideas 
and imagination. He uses symbols to represent objects, 
actions, and feelings in the form of gestures, sounds, 
words, pictures, letters, and numerals. 

He develops the conceptual skills of comprehension (concrete 
to abstract) ; classification (general information) ; cat- 
orization (objects, animals, fruits, etc.); and abstract 
reasoning. 

A. There are four levels of language development: 

1. Non-verbal language 

a. Ability to understand and use gestures 

2. Verbal language 

a. Ability to understand and speak the spoken word 

3. Reading 

a. Ability to relate the spoken word to the written 
word (Auditory - visual association) 

4. Writing (Involves spelling) 

a. Ability to produce the graphic representation 
of the spoken word 

b. Spelling is the ability to remember - 
re-auditorize (hear in the mind) and re-visualize 
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(see in the mind) the sequence of the letters 
that foinn the word 

Spelling is the highest order of integration 

Conclusion: 

All three stages in the developmental sequence - motor, 
sensory, and language - are interwoven. They do not occur 
in isol.atipn, and they do not follow each other; there is 
continuous overlapping and integration. 

A child's development can breakdown at any one of the 
three stages, and wherever that breakdown occurs, it inter- 
feres with all successive levels of development. 
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IDENTIFICATION AND TESTING PROCEDURES 
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CHECK LIST FOR IDENTIFICATION OF A CHILD WITH A LEARNING DISABILITY 

Birth Date 



.I's Name — ■ 

j^j^ G rade Age 
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^ , Date^ 

:her s Name 

_1. Does he have average or above average intelligence? 

_2. Is he repeating or has he repeated a grade? Which grade? 

_3. Does he have poor body image? 

4, Does he have poor coordination? 

a. Is he awkward, clumsy, and bumps into things? -r 

^b . Does he have difficulty in walking, hopping, skipping, throwing 

and catching a ball? 

c. Does he have poor balance? 

d . Does he have difficulty handling a pencil, scissors, etc.? 
e. Does he have difficulty writing? 



Does he have poor visual perception? 

^a. Does he see figures, letters, or numbers reversed, inverted, or 

rotated? b-d, p-q, u-n, n-h, m-w, 6-9, etc.? 
b. Does he see letters and numbers transposed? no-on, was-saw, 12-21/ 



6. Does he have poor auditory perception? 

a. Can he distinguish between high and low tones? . ^, 

^ b. Can he discriminate between speech sounds? p-t, t-k, t-th, cn-ar 

c. Does he confuse words that sound alike? 



Does he have poor memory? 

a. Does he have difficulty in following directions? 

^b. Does he have difficulty in copying material from ^^ej^oard? 

Does he have difficulty in retaining and recalling what he has learned? 



c. 



8. Does he have developmental defects in speech and language? 

a. Does he omit or substitute sounds in words? 

b. Does he substitute one word for another? 

c Does he have difficulty with pronouns and verbs? 
^d Does he have difficulty with classifications and categories? 



\[ Does he have difficulty in expressing his thoughts? 



9. Does he have difficulty with relationships? 

^a. tall-short, thin-thick, etc. 

b. tall-taller-tallest, etc. 

10 Does he have poor directionality? , ^ j , i ^jo 

10. ne ^^^^J^^ ^^^^ difficulty learning left-right, up-down, forward-backward? 

b '. Does he have difficulty in learning which way the hands on the clock 

turn? 

11. Does he have specific learning difficulties in reading, writing, or spelling? 
Put" a heavy check'n»ark'b7"^c^ I" 
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IDEifriFICATION 



The early identification of children, whose natural develop- 
ment has been interrupted, is essential in order to recognize and 
correct any deviancy that might cause future learning problems. 
Ideally, screening tests should be administered to all pre-school 
children prior to placement in a first grade classroom. Then 
those children found to have perceptual impairments could be 
placed in a classroom with a teacher trained in. the techniques 
for perceputal development. Unfortunately, in most schools 
children entering the first grade are placed in heterogenous 
groupings where all receive the same approach to learning. This 
is devastating to the children with perceptual deficits, who can- 
not learn by the usual methods employed in the regular classroom. 
They require specific perceptual training to lay the foundation 
for formal learning. 

Children enter school with a wide range of perceptual abili- 
ties, and those with dysfunctions severe enough to be handicapping 
should be identified and given the type of training necessary to 
develop the basic skills before formal training is introduced. 

Most first grade teachers are familiar with the Metropolitan 
Readiness Test, which is a good screening device, if it is inter- 
preted properly., but they do not generally have any means of 
identifying those children with specific areas of dysfunction. 
Therefore, the following one-page chBcklist of behavioral symptoms 
for the identification of a child with learning disabilities is 
included to assist teachers in identifying children with learning 



TESTING PROCEDURES 



After the check list has been completed, more specific in- 
formation may be obtained by using the following battery of tests 
to assess the child's abilities and disabilities in the four 
major areas for consideration: 
I. Motor perception 

A. Body Image 

t. Drnw-a-Man 'W'hI 

a. Drawing sliouid be well proportioned 

b. Major body parts should be hooked together properly 
(Age 5) 

c. Child will not include a part unless he has body 
imagery 

2. Identify parts of the body 
Show me your: 

shoulders eyes front 

hips ears back 

knees sides 
feet 
Touch your; 

nose elbow 
mouth wrist 
head ankle 
Note if he is unable to identify 
Note hesitancy or confusion 

B. Laterality - Crossing midline (Universal problem in L.D. 



Directions : 

"Close your eyes" 

"Put your right hand over your left eye" 
"Put your left hand on your right knee" 
"Stand on your right foot and raise your left hand" 
Note inability to perform 
Note hesitancy or confusion 
Eye muscle control 

1. Ocular pursuit 

a. Use pen with colored tip 

b. Hold 18" from eyes 

c. Say, "Look at the colored tip on the pen. Watcli 
it while I move the pen. Try not to lose it" 

Note inability to hold target 
Note jerky or uneven movements 
Both eyes /Lateral movements 

Diagonal movements 
Vertical movements 

Left eye 

2. Fusion or convergence 

a. Hold pen about 18" from eyes 

b. Ask child to look at colored tip 

c. Slowly move to within 6 inches of eyes 
Note whether both eyes move together toward nose 
Ask, "How many do you see?" 

Dominance 
1 . Hand 



Right eye 



< 



yjlotary movements 
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a. Observe which hand he uses to write, color, cut, eat, 
throw 

Does he use one hand to write with and the other to 
throw? 

2, Eye 

a. Make circles with thumb and index finger on each 
hand 

Put one circle ovor the other 

!!ave child IinlLaLo 

Say, "Look at me through the hole" 

Note with which eye he looks through the hole 

b. Use card with hole about 1/4" in diameter in it 
Have child hold card with both hands 

Ask him to hold card at arms length 
Look at an object through the hole 

Slowly draw the card up to eye, while he keeps object 
in view 

Note which eye he uses at far point and near point 

c. Tube or kaliedescope 

Ask child to hold in both hands and look through the 
hole 

Observe which eye he uses 

3. Foot 

Ask child to stand with his back to the wall 
Say, "Hop on one foot across room 
Turn around and hop back" 

40 



31 



Observe which foot he hops on. Sometimes hops 
across room on one foot - changes to other foot 
to hop back 

b. Hold your hand about height of child's shoulder 
Ask him to kick your hand 

Observe which foot he kicks with 

c. Place large ball on the floor in front of child 
Ask child to kick ball 

Observe which foot he uses to kick the ball 

E. Coordination 

1. Ask child to: 
Walk 
Run 
Jump 
Hop 
Skip 

Note ability to perform tasks 

F. Balance 

1. Say, "Close your eyes 
.Stand on one foot 
Touch your nose" 
Note ability to perform task 
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II. Auditory perception 

A, Sound discrimination test 

1. Detect similarities and differences between speech 
sounds: 

Ask child to turn, so that he gets no visual clues 

Say, "I will make two sounds 

If they are the same, say 'Yes* 

If they are not the same say, 'No'" 

p - p - 00 00 

p - t 00 - aw 

t - k aw - ee 

k - k ee - ee 

f - f . ar - ar 

f - s ar - aw 

Note number of errors 

2. Detect similarities and differences between sounds in 
words: 

"I will say two words 
If they are the same, say 'Yes* 
If they are not the same, say *No*" 
(One phoneme different) 

moon - noon pig - big set - sit 

^ pet - pat will - well art - ark 

leaf - leave cat - cap pin - pan 

Note number of errors 

3. Detect similarities and differences in. tones: 

4 2 



Use pitch pipe 
"I will make two sounds. 
If they are the same, say 'Yes* 
If they are not the same say 'No'." 
Have child close his eyes 
Produce two tones: 

high - high loud - soft short - long 

high - low loud - loud short - short 

low - low soft - soft long - long 

low - high soft - loud long - short 

Note number of errors 
Auditory memory test 

1. Repeat a list of words: 

Say, "I will say four words. Listen and say the words 
in the same order that I say them. Ready. Listen." 
bed airplane helicopter 

house railroad refrigerator 

" shoe hammer escalator 

car bedroom telescope 

Note number of errors • 

2. Repeat a sentence: 

Say, **I will say a sentence. Listen and say the sentence 

the same as I say it." 

"I see a door and two windows" 

"He doesn't know where to put the boxes" 

"She went shopping for a dress, a coat, and some shoes* 
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"The astronauts saw many interesting things on 
their trip to the moon" 
3. Follow oral directions: 

Say, "I am going to tell you to do something. Listen 
carefully and do just what I tell you to do." 
a. "Walk .to the door" 

"Run to the window, and then turn around" 

c. "Stand up, fold your arms , and stamp your foot" 

d. "Go to the desk, get a piece of white paper, a 

blue pencil, and a paper clip." 
Note child*s ability to follow the directions in the 
order given. 
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III. Visual perception 

Developmental Drawings Test* 

1. Circle (3-3*$) - goes counterclockwise 

2. Cross (4) - top to bottom - left to right 

3. Square (4-5) - begin upper left comer - go down 

4. Triangle (5) - begin at top and go left 

. 5. Divided rectangle (6-6) - begin upper left comer - go 

down 

6. Vertical diamond (7) - begin at top and go left 

7. Horizontal diamond (7) - begin at top and go left 
Ability to copy forms is good predictor of 1st grade 
achievement 

A. Materials 

1. 7 geometric forms 

2. Plain white paper - 8% x 11 

3. • Two pencils 

B. Procedure: 

1. Sit directly across table from child 

2. Present forms one at a time 

3. Lay the form flat on the table just above top of paper 
directly in front of the child 

4. Say, '*Make one like this" 

If child asks where to position it on the paper say, 
'*I'm going to give you (4,5, or 6) of these forms 
You'll need room for the others, so you put it wherever 
you think it should go." 

*Adapted from the Purdue Perceptual - Motor Survey, Roach and Kephart, 
Columbus, Ohio: Charles E. Merrill Publishing Co. 1966. pp. 66-68. 



Rating 

Notice hoy he makes the figure 

a. Should draw the figure as a whole without lifting 
pencil from the paper - good form perception 

b. Should organize the drawings on the page - good 
spatial organization 

1. Figures go from top to bottom 

2, Figures go from left to right 

c. Observations: 

1. Did he close the circle? 

2. Did he reverse? 

3. Did he segment the figure? 

Did he draw one line at a time? 
(Can't see the whole figure) 

4. Did he make the figure approximately the same size? 

5. Did he position it well on the paper? 

6. Did he have a method of organization? 

7. Did he keep his pencil on the paper? 

8. Did he rotate his paper? 

9. Did he make "dog ears" on the diamond? 

10. Did he continue the diagonal line through the center 
of the divided rectangle? Or did he draw the 
diagonal lines to the center? If he did, his form 
perception is segmented. 

Note: Slowness in copying indicates poor visual 
perception (not acuity) and recall. 



Language 

The child who has difficulty with any of the auditory perceptual 
tests will have specific disabilities in language development. 
Therefore, the auditory perceptual tests will indicate: 

A. Ability to discriminate between speech sounds. 

B. Ability to understand word meaning. 

C. Ability to understand meaning of sentences varied by the 
change in tone or pitch of the voice. 

D. Ability to retain the serial order of words. 

E. Ability to maintain the syntax of a sentence through re- 
petition. 

F. Ability to understand and follow directions in the order 
given. 

Note ability to perform in each area 
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PART IV 
TRAINING PROCEDURES 
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GENERAL INFOEMATION 



The child with auditory perceptual impairment does not absorb 
and understand the language relative to his personal identity and 
his family relationships. Therefore, it is necessary to teach him 
the language that the normal child learns naturally. 

This child also has great difficulty learning the language 
related to the calendar, because it involves the temporal aspect 
of learning. The concept of time is abstract, and the child who 
has not learned to deal with abstractions cannot learn the language 
associated with temporal sequencing, incidentally. Therefore, teach- 
ing the language related to the calendar is basic for the develop- 
ment of the concept of time and time relationships. 
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PERSONAL AJO) FAMILY 

The personal and family information should be taught orally, 
and complete sentences should be elicited for each response. 
Begin with the greeting. 

Add one question at a time as rapidly as the child can learn 
the correct answer. 

1. "Good morning, child's name " 
"Good mornlnR, tenciier's name" 

2. "wiiaL Ls your name?" 

"My name is first last " 

3. "How old are you?" 

"l am _years old " 

A. "T"?hen is your birthday?" 

"My birthday i s month day " 
5. "where do you live?" 

"l live house number street " 



6. "what is your telephone number?" 
"My telephone number is |' 

7. "what is your mother^ s name?" 
"My mother's name is 



8. "what is your father's name?" 
"My father's name is 



9. How many brothers/sisters do you have?" 

"l have brothers/sisters" 

Teach "family" - collective noun ^ 
10. "How many people are there in your family" 
"There are ^in my family" 



Names 
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CALENDAR 

The calendar that is presented initially should show the year, 
the name of the month and the names of the days. Slots should be 
made to hold the names of the months and the nximbers. The numbers 
should be added one at a time as the month progresses to provide a 
graphic representation, and generate a feeling for the elapsing 
of time. 



1972 SEPTEMBER 1972 


Stin 


lion 


Tues 


Wed 


Tkur 


Fri 


Sat 












1 


2 


3 


4 


5 


6 


7 

















































Each day the new number should be placed in the slot as the 

teacher says, "Today is ^\ and points to the name of the 

day on the calendar. Then she says, "Show me today.*' The child 
points to the number and the name of the day on the calendar. 

.Begin with the first question. Add each succeeding question 
as the child masters the preceding one. Elicit a complete 
sentence for each response 
1. Days 

a. "What day is today?" 
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"Today is 

b. "What day was yesterday?" 
"Yesterday vxas !* 

c. "What day will tomorrow be?" 
"Tomorrow will be , 

d. "Name the days of the week" 

"The days of the week ara__ > 



Use fingers, if necessary 
e. "How many days are there in a week?" 

"There are seven days in a week" 
Months 

"Show me this month, "etc. 
Elicit a complete sentence for each response 

a. "What month is this month?" 
"This month is_ 

b. "What month was last month?" 

II " 

Last month was 

c. "what month will next month be?" 
"Next month will be _" 

d. "Name the months of the year I 
"The months of .the year are ^ 

e. "How many months are there in a year?" 
"There are twelve months xn a year 

Seasons - More abstract 
Associate with visual clue. Use pictures (snow 



42 



Elicit complete sentence for each, response 



a. 


"What season is this season?" 




b. 


What season was last season; 




c. 


"What season will next season be?" 




d. 


"How many seasons are there in a year?" 




e. 


"Name the seasons" 




f. 


"Name the months in (winter, spring, summer. 


fall) 


8- 


"What season do you like best?" 




h. 


"Whv do vou like best?*' 
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PERCEPTUAL TRAINING 

This method of perceptual training is based upon the develop- 
mental theory that there is a sequence in the development of all 
sensory systems, and unless the basic skills are developed fully 
through each stage of development all subsequent learning will be 
disrupted. 

The training begins at the basic level of each sensory 
modality, but very few activities are designed to develop just 
one sensory channel. All the processes of learning are inter- 
related, and normally the motor, sensory, and language abilities 
develop concurrently. Therefore, most of the activities overlap 
and develop several senses at once. Language develops continuously 
as the perceptual training progresses, and memory also develops 
with the continuous repetition and reinforcement provided through 
the various activities. 

This type of training is not a new approach. Maria Montessori 
developed didactic materials for sequential perceptual training 
for mentally retarded children before the turn of the century. She 
later used the materials with normal children with great success. 

Carol3rn Yale, a teacher at the Clarke School for the Deaf at 
Northampton, Massachusetts, developed a structured and sequential 
method for teaching deaf children, and she employed many of the 
Montessori materials for what she termed "sense training". The 
Clarke School for the Deaf, and the teacher training program there, 
still rank among the highest in the world, which is certainly a 
tribute to the success of the training. 
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Mildred McGinnis developed a highly structured and sequential 
method for teaching aphasic children. She based her system of 
teaching phonics on the Yale Charts and employed many of the stra- 
tegies and materials used at Clarke School to teach language to 
deaf children. Her Association Method* is. employed successfully in 
many clinics and special education classes throughout the United 
States. 

Newell Kephart and his associates developed a structured and 
sequential method for perceptual-motor training, which is now 
recognized by many educators as basic to the learning processes. 

The method presented in the outlines incorporates parts of 
all of these methods for training children with learning dis- 
abilities. Since these children have perceptual impairments, 
they also require a structured and sequential developmental pro- 
gram to establish a basis for processing the data that will be 
necessary for all subsequent learning. 

The primary purpose is not to teach academic skills but to 
develop the basic skills necessary for the total development of 
the child. The method is not curriculum based; no text books are 
introduced until the material presented in the outlines has been 
thoroughly mastered. By that time listening, speaking, reading, 
writing, and spelling will have been a natural outcome of the 
training, and the children will be prepared for the more complex 
activities required in the regular classroom. They will be capable 
of developing their full potentials! 

*Maginnis, Mildred A., Aphasic Children, Identification and Education 
by the Association Method, Washington, D.C., The Volta Bureau, 1963. 



COMMUNICATION MODEL 



INPUT 



PERCEPTION 



OUTPUT 



TACTILE 
KINESTHETIC 
AUDITORY 

VISUAL 
OLFACTORY 
GUSTATORY 



INTEGRATION 




PRESENT 



PAST 



FEEDBACK 




May be one or all 
simultaneously 



MEMORY 

IMMEDIATE RECALL 
INTERMEDIATE RECALL 
SUSTAINED MEMORY 



Continue to train until 
output matches input 



•The feedback information allows the child to know whether his response 
is appropriate or inappropriate, and it alerts him to the need to improve 
his performance when his behavior is not appropriate. 
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MOTOR PERCEPTION 

Motor-perceptual training is essential to develop the basic 
skills necessary for the activities that follow later in the pro- 
gram. The purpose of the training is not for developing motor 
skills alone, but also for integrating all sensory systems. For 
instance, if a child cannot identify a part of the body, it is 
not known whether he doesn't know where the part of the body is, 
or whether he doesn't understand the words that are used. Like- 
wise the child's responses with bodily movements to words and 
phrases spoken by others indicate whether he unders tands the 
words and phrases and associates them with the parts of the body 
and body movements. 
I. Perceptual-motor development 
A. Imitation of movements 

1. Bilateral 

Arms extended - elbows straight 

a. Sides 

b. Front 

c. Up ' * 

d. Diagonally 

2. Right side 

a. Arm extended 

b. Leg extended 

c. Arm and leg extended 

3. Left side 

a. Arm extended 

b. Leg extended 

c. Arm and leg extended 
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4. Cross midline (trouble area) 

a. Right arm - left leg extended 

b. Left arm - right leg extended 

5. Arm movements 

Imitate with smooth controlled movements without jerk- 
ing or lowering of arms. (Preparation for writing) 

a. Bilateral circles - count to ten 

b. Bilateral horizontal movements - count to ten 

c. Bilateral vertical movements - count to ten 

6. Finger movements 

7. Lip and tongue movements (Use mirror) 
Body image 

1. Draw a picture of self 

(Keep for future reference) 

2. Draw a pattern of body 

a. Put paper on floor 

b. Child lies on paper 

c. Teacher outlines body 

1. Match parts of body to drawing 

2. Child fills in features and clothing to 
match his own 

3. Identify body parts 

(Attach meaning to words that he hears - perception) 
Child faces a full length mirror 
a. Body surfaces 

"Show me your " 
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1. 



Front 



2. 



Back 



3. 



Sides 



b. Major parts 



1. 



Head 



eyes 
ears 



mouth 



nose 



2. Shoulders 

3 . Arms 

4. Hands 

5. Hips 

6 . Legs 

7 . Knees 

8. Feet 

c. Minor parts 

1. Neck . 

Ir Elbow 
3« Wrist 
4r Ankle 

5. Fingers 

6 . Toes 

4. Name body parts 

"Show m your 

Child points to body part(s) and responds in a 
complete sentence 

"iMs is my nose /mouth."- Singular form 
"These are my eyes /arms"-- Plural form 
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Movable Melvin* 

1. Child matches parts to own body and to the body 
parts on his own picture 

a. Assemble - reassemble 

b. Add features - nose, mouth, hair, etc. 
Color (dress him) 

c. Imitate movements 

2. Identify body parts 

a. Facing same direction as child 

b. Facing opposite direction from child 

3. Name body parts 

(Use complete. sentences) 
"This is Melvin 's head 
This is his face" etc. 
The manual for ttse with Movable Melvin, "Developing 
Learning Readiness", has many additional activities 
with Melvin. 
C. Laterality 

1. Identify parts on right side of body 
Child responds with complete sentence 
a. "Show me your right " 

"This is my right " , 

2. Identify parts on left side of body 
a. "Show me your left " 

"This is my left _" 

*Getman, Kane, Halgren, and McKee. Developing Learning 
Readiness, Manchester, Missouri: McGraw Hill Book Co., 
1968. 
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Cross over midline 



a. 



'Put your left hand on your right 



II 



II 



I put my left hand on my right 



ir 



etc. 



4. Crossed arm activities 
a. "Cross your arms" 

"Move your right thumb," etc. 

5. Crossed leg activities 
a. "Gross your legs" 

"Move your left foot" 
"Move your right foot" 
D. Directionality 

1. Handprints 3. Arrow • — ^ 



minutes ■ ■ .•.... -v.-. ■ 

1. Follow target held 18" from eyes without moving 
head: 

a. Horizontal movements 

b. Vertical movements 

c. Diagonal movements 

d. Circular movements 

2. Follow finger as it's moved along edge of table 

3. Follow toy that sparks 

4. Follow light 

5. Follow ball suspended on a string 

6. Follow a pointer 

~~ 7. Use own thumb for target (visual-motor tracking) 



Footprints 



Hand with pointing 




E. Eye muscle training 



short periods each day -two 
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8. Fusion 

a. Hold target about 18" from nose 

b. Bring target in to nose 

Refer for visual examination, if eyes do not fuse 

F . Dominance (cont roversial ) 

1. Dominance is usually established by age 6. 

2. If dominance of hand has not been established, 
determine dominant eye and encourage use of 

hand on same side 

3. If ambidexterous, encourage use of right side 

(Right handed world) 

G. Balance 

1. Walk on straight strip of 2" tape tandem walking 

a. Forward 

b. _ Bad^^ .„ : , . 

2. Walk on string laid out in forms on the floor 

a. Circle 

b. Square 

c. Triangle 

3. Balance beam 

a. Forward 

b. Backward 

c . Sideward 

4. Carry book on head, while walking on strip of tape 
on floor. 

5. Carry part of tower, while walking on strip of 
tape on floor. ~ — ^ 
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. REFERENCES 



Additional information and 
Braley, et al 
C ratty 

Pros tig 
Getman, et al 
Helfenbein, et al 



training activities may be found in: 
Daily Sensorimotor Training Activities 
Sequential Perceptual Motor Activities 
Active Learning 
Mo ve-G row-Learn 
Developing Learning Readiness 
Manual of Primary Perceptual Training 
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AUDITORY PERCEPTION 

Auditory perceptual training follows the developmental 
sequence: 

1. Match the sound to object or action that produced the 
sound 

2. Identify object or action that produced the sound 

3. Name the object or action that produced the sound 

4. Localize the sound; determine the direction and distance 
from which the sound originated 

5. Name the object or action that produced the sound within 
the visual field 

6. Name the object or action that produced the sound in the 
environment when the object or action is not seen. 

7. Discriminate tones 

8. Discriminate loudness 

9. Discriminate duration 

10. Sequence sounds 

11. Discriminate speech sounds 

12. Associate and relate speech sounds and spoken words to 
symbols and written words, which is the beginning of the 
phonic instruction and the structured language program. 

The exercises provide for the development of the basic lis- 
tening skills and their integration with the motor and visual 
perceptual skills. 

The language related to the auditory perceptual training is 
developed continuously through the sequence of auditory perceptual 
development. 



Auditory perceptual training 
A. Nod --verbal sounds 
1. Gross sounds 
a. Objects 

1. Match sound to object (attach meaning to sound) 
Begin with two and add one at a time 

a. Produce sound with clicker (broken sound) 

b. Produce sound with whistle (continuous 
sound) 

"Are they the same?" 

2. Identify the object 

Have child turn around 

a. Produce sound with object 
"Show me which one you heard" 

b. Child points Vv- 'ibject 

3. Name the object 

Produce sound with clicker 
"This is a clicker" 

Produce sound with whistle 

"This is a whistle" 
Have child turn around 

a. Produce sound 
"What did you hear?" 

b. Child names object (complete sentence) 
"I heard a " 
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Objects: 



Horns 



Maracas 



Bells 



Tone blocks 



Drums 



Sticks 



Squeaky animals 



Coins 



4. Sound boxes (Montessori) 
a* Match sound boxes 

b. Select the one that has same sound 

c. Gradation - Gross to fine 
b. Action Sounds 

1. Match sound with action 
Say, "Listen" 

Clap your hands 

"I clapped" 
Child imitates action 

2. Identify sound with action 
Child turns around 

"Listen" 

Clap your hands 

"Do what I did" 

Child imitates the action 

3. Name the sound 
Child turns around 
Clap your hands 

Ask, "What did I do?" 
"You clapped" 
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Actions: 
Cough. 
Laugh 
Hum 

Knock, on table 

Scrape feet 

Stamp feet 
Environmental sounds 
1. Localization 

a. Direction 

1. Produce sound with noise maker : 

a. In front of child 

b. Above child's head 

c. Behind child 

d. At right of child 

e. At left of child 

Child points in the direction of 
the somd 

2. Child closes his eyes (or puts on 
blind fold) 

a. Repeat exercises for direction 
(If child has difficulty, have 
him open his eyes to locate noise 
maker) 

b. Distance 

1. Produce sound with noisemaker near 
child 

"The sound is near you" 
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2. Produce sound far froiL child 
"The sound is far from you" 

3. Child closes eyes - 

4. Produce sound with noisemaker 
"Is the sound near or far? 

"It is ^" 

2. Discriminate sounds in the environment (Figure-, 
ground) 

Involves localizing - identifying source of sound 

a. Within the room 

"Listen. What do you hear" 
"I hear 

b. Within the house 

1. Use tapes or records with correspond- 
ing picture cards (DLM)* • 
Telephone 
Vacuum cleaner 
Running water 
Knocking on door 
Door bell 
Dishwasher 
Disposal 
Footsteps, etc. 

c. Outside the room 

"Wliat sounds can you hear in the hall?" 
Child list;ens and names sounds 

*Developmental Learning Materials 
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d. Outside tlia house 

i 

1. "Wliat sounds can you hear outside?" 

1 "I hear " 

2. Tapes or records 

i Car horn 

i 

I Police siren 

i 
i 

! Fire engine 
Barking of dog, etc. 
I (DLM Auditory-Familiar Sounds) 
Tone discrimination j 

1 

a Discriminate tones 

i ' 

1. Pitch pipe 1 

High 
Low 
Soft 
Loud 

2. Xylophone (toy) 

Low tone 
High tone 
Soft 
Loud 

Repeat sequence (auditory memory) 
1, 2 tones 
1, 2, 3 tones 
Play a tune 
, 3. Tone bells 

1. Reproduce sound 

2. Repeat a sequence 
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3. Sequence sounds (involves auditory memory) 
a. Buzzer Board (DLM) 

1. Repeat pattern (auditory) 

a. Teacher - child 

b. . Child - .child 

2. Reproduce pattern (auditory-visual) 

a. Reproduce auditory pattern from Buzzer 
Board Pattern Cards (DLM) 

b. Identify pattern card from auditory 
pattern produced on Buzzer Board 

3. Clap pattern - short (dot); long (dash) 

a. Reproduce clapping pattern 

b. Clap pattern produced on Buzzer Board 
(auditory-motor) 

c. Clap pattern shown on pattern cards 
(visual-motor) 

Verbal sounds 

Many children can discriminate gross sounds that cannot 

discriminate speech sounds 

1. Speech sounds (no visual clues) 

Detect similarities and differences 
a. Consonants 

"Are they the same?" 

p - p b - b 

p - t b - d 

t - k d - g 

f - th V - th 
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b • Vowels 

"Are they the same?" 

a - a i - a 

0 — a a — e 
u - u e - e 

1 - u i - e 
u - e . e - u 
e - i u - a 

2. Words 

a. Same or different 

"Are they the same?" 

can — pan man — man 

noon - moon cat - pat 

pass - path bet - p<it 

3. Repeat series of words 

"Say what I say" 

pin hut sit pit 

pen hat sat pet 

pan hot set pot 

4. "When you hear a word with -a- raise your hand" 

ten 
tin 

tan, etc. 

Auditory - visual - motor integration 
1. Associate and . relate sounds and spoken words to 
symbols and written words 
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a. Live voice (Teacher gives directions) 
1. Commercial materials 

a. Auditory Stimulator 
Workbook and Teacher's Guide 

b. Reading Readiness Series 
Dittos and Teacher's Guide 

c. Perceptual Communication Skills 
Workbook and Teacher's Guide 

b. Pre-recorded taped programs 
1. Commercial materials 

a. Auditory Perception Training (DLM) 
^ Dittos and tapes 

b. Sound Order Sense 
Workbooks and records 

c. Tapes Unlimited 
Dittos and tapes 

d. Competing messages 
Workbooks and tapes 

Associate and relate musical sounds and rhythms to 
body movements 

a. Early Childhood Record Albimis 

1. Learning Basic Skills Through Music - Volume 1 
and Volume 2 - Hap Palmer 

2. Learning Basic Skills Through Music - Building 
Vocabulary - Hap Palmer 

3. Dancing Numerals - Hap Palmer 
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4. Basic Av/^ireness Through. Music - Stallmann and 
Susser 

5. Pre-Square Dance - Stallman and Susser 

6. Dance a Story - Ann Leaf Barlin 

7. Body Parts - Ann Leaf Barlin 

8. Sounds, Words 9 and Actions - Cratty 

9. Basic Concepts Through Dance Series - Carr 
10. Alphabet and Number Manipulations 
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•REFERENCES 



Additional information and 
Dunn 9 et al 
Montessori 
Oakland, et al 
Schoolfield 
Semel 
Trimble 
Whitehurst 
Zigmond, et al 



training activities may be found in: 
Peabody Language Development Program 

- Dr, Montessori 's Own Handbook 

- Auditory Perception 

Better Speech and Better Reading 
Sound-Order-Sense Cards 

- Handbook for Perceptual Training 

- Auditory Training for Children 

- Auditory Learning 



VISUAL PERCEPTION 



Visual perceptual training begins with three dimensional 
objects and proceeds to their two dimensional representations 
through the sequence of perceptual development: 

1. Match 5. Copy 

2. Identify 6. Reproduce 

3. Name from memory 

4. Trace 7. Describe 

The concrete objects and their representational forms provide 
the framework for the discrimination of color, form, color and 
fotm combined, dimension, vertical and horizontal planes, size, 
length, width, height, weight, thickness, speed, distance, volume, 
and number. 

Activities are also included for the training of touch, taste, 
and smell. 

The exercises for the development and integration of the 
motor, auditory, and visual perceptual skills begin with the basic 
skills that form the foundation for learning, and proceed from the 
simple to the complex; from the concrete to the abstract; and 
from gross to fine. 

The language associated with all perceptual training is de^ 
veloped continuously, and includes auditory and visual reception, 
auditory and visual association, auditory- visual-mo tor association, 
and verbal and written expression. Complete sentences are elicited 
for all responses. 
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I. Visual perceptual training 

A. Color alike in shape (color is constant) 

Begin with three primary colors - add one at a time 

1. Worsteds (colored yam tufts - no particular shape) 

a. Match (associate with meaning) 

1. Hold up two of same color 
"I have two red" 

"I have two blue" 
"I have two yellow" 

2. Hold up one color 
"Find one like this" 
Child finds matching color 

3. Hold up two different colors 
"Find two like these" 
Child finds matching colors 

b. * Identify 

1. Child points to color named . 
"Show me ^" 

c. Name (complete sentence) 
1. Hold up one worsted 

"What color is this?" 

"That is " 

"Is this " 

"No, it is not " 



(Introduce negative form) 
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Identify 

1. Child points to color (s) named 
"Show me " 

a. One color 

b. Two colors 

c. Three colors 

(Auditory memory) 
Find color shown 

1. Hold up one worsted 
Then put it out of sight 
Child finds matching color (s) 

a. One color 

b. Two colors 

c. Three colors 

(Visual memory) 

2. Colored strips, of paper (alike in shape) 

a. Match 

"What color is this_ ?" 

"That is 

"Is this 

"No, that is not 



3. Color charts for shades of qolor 

a. Match duplicate to color chart 

"This is light " 

"This is dark " 

"This is medium " 



"What color is this?" 
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"That is light " 

"That is medium " 

"That is dark " 

b. Color (unlike in shape) 

1. Match worsteds to strips of paper 

2. Match worsteds to articles of clothing 

3. Match worsteds to obj ects in room 

4. Match worsteds to color cards 

a. Identify 

Place color cards on chalk ledge 
"Show me " 

1. One color 

2. Two colors 

3. Three colors 

5. Game - Find one shown (memory) 

a. Hold color cards 

Select and show one color 
Mix cards 

*'Find the one that you saw" 

6. Game - "What's missing?'' (closure) 

a. Place color cards on chalk ledge 

b. Have child close eyes 

c. Remove one color, two colors, etc. 
"What's missing?" 

"The one is missing" 

"The one and the one 

are missing" 



79 



Match written words to color cards 
Begin with three - add one at a time 

a. Place color cards on chalk ledge 

b. Place written word cards on chalk ledge 
under corresponding colors 

"This is red" 
"This is blue" 

"This is yellow" ' - 

c. Remove word cards 

d. Hand one word card at a time to child 

e. Child matches word card to color card 
"This is " 

f . Remove word cards 

g. Hand all word cards to child 

h. Child places all word cards on corres- 
ponding color card 

"TFdLs is ^" 

Strip chart 

a. Construct strip chart with heading 

l^hat colon.: 

b. Write color names on strip chart 

c. Have child match word cards to words on 
chart 

"This is 

Keep chart in view for ready reference 
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Form 

Three dimensional objects - Concrete - Basic 
1. Geometric solids 

Begin with three add one at a time 



Follow same sequence until all five are known 
a. Match (Associate with meaning) 

1. Hold up two like solids 
"I have two spheres" 

"I have two cubes*' 
"I have two pyramids" 

2. Hold up one solid 
"Find one like this" 
Child finds matching solid 

3. Remove matching solids 
Hold up one solid at a time 
"This is a " 

b. Identify 

1. Place three solids on table 



Cube 



Pyramid 



Hemisphere 



Sphere 



Ellipsoid 



M 



Show me 



It 



Child points to solid named 



c. 



Name 



1. 



Point to one solid 



It 



'What is this? 



'That is a 



It 
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Rearrangement of solids (sequencing - memory) 

1. Child closes eyes 

2. Rearrange sequence 

3. Child reproduces original arrangement 
Game - "What's missing?" (closure) 

1. Child closes eyes 

a. Remove one solid from arrangement 
"What's missing?" 
Child names the missing one 
Haptic perception (tactile - kinesthetic) 
Very important - integrates all senses 
1. Geometric solids 

Begin with three - add one at a time 
a. Feel solid 

"This is a sphere 

It is round" 
"This is a cube 

It is square" 
"This is a pyramid 
It is flat on the bottom and 
pointed at the top" 
b. Put into opaque bag 

"Find the_ " 

Child finds the solid named 

"This is a " 

"It is " 

Continue description : 
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"This is a sphere 

It is round 

It is made of wood 

It is hard 

It can roll" 
Objects (used later in program) 
Follow same sequence 

a. Unlike in shape 

Pencil 
Key 
Comb 

Spoon, etc. 

b. Similar in shape 
Follow same seqi. nee 
1. Frui*:s: 

a. Orange 

b . Grapefruit 

c . Apple 

d. Peach 

c. Same shape - different size, thickness 
and weight 

Follow same sequence' 
1. Coins: 

a. Dollar d. Nickel 

b. Half dollar e. Dime 

c . Quarter f . Penny 
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Plane figures 

Transfer to two rfiL-iensional solid black figures 
(Concrete to abstract) 

a. Explain dimension 

1. Geometri' 

a. Le. 

b . Width 

c. Height 

2, Match solid fom to two dimensional solid 
black figure on ^^4" x 4" cards 

a. Length 

b . Width 

b. Associate with meaning (Name) 
Hold up one card at a time 
"This is a circle" 

"This is a square" 
"This is a triangle" 

c. Put on chalk ledge 
1. Identify 



Circle 
Square 
Triangle 
Oval 

Half-cir > 



a. 



n 



Show me the 



ft 



2. 



Name 



a* 



II 



l^liat is this?" 



That is a 
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3. Games 

a. "What's missing?" (Closure) 

b. Reproduce sequence - rearrange in 
order 

c. Show and find 

Match solid black figures on 7"'x 7" cards 
Place oue set on chalk ledge 
Hand '^ne matching card at a time to child 
Child matches to one on chalk ledge 

1. Identify 

a. "Show me the " 

Child points to one named 

2. Name 

Point to one on chalk ledge 

a. "What is this?" ■ 

"That is a 

Match outline figure to solid black figure 
Place solid black figures on chalk ledge 

1. Present outline figure on 7" x 7" cards 

a. "This is an outline . 

It is the same shape as " 

Point to solid black figure 
Hand one card at a time to child 

2. Child matches outline figure to solid figure 

3. Trace outline figure 

iiold form card facing child 
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top - bottom^ 
Child traces figure V and names 

left - right J 



"This is a 



3. Templates (Large Plastic Templates - DLM) 

a. At chalkboard 

Place template against chalkboard (Vertical plane) 
1. Child traces inside template wi'di chalk 
"What is that" 

"That is a " 

b. At able (Montessori metal templates - ETA) 
Hold template in vertical plane 

1, Child traces with finger - eyes follow .and 

"This is a " 

Place inset in middle of 8^*-^ 11" paper on table 
(Horizontal plane) 

1. Child traces inside template with pencil 
(primary pencil without eraser) several 
times 

Remove template from paper (Figure - 'ground) 
"What do you see" 
"I see a " 

4. Outline forms (Pages 76-78) 

a. Preparation for writing at table 
1. Posture very important 

Child sits with both feet on floor 
Back straight 

Head elevated distance frcm elbow to fist 
as elbow rests on table 



ERIC ^'^ 



2. Position of paper - 6** from, edge of table 

/ / \\ Left handed or right handed 



3. Holding pencil 

Index finger should be fairly straight 
and relaxed, and wrisi 5?.hould be straight 

4. Hold arm up off paper abouL one inch - elbow 
should be near body 

5. Fill in entire form with smooth even movements 
without lifting pencil from paper 

a. j'ollow pencil with eyes 



i±s is a circle" etc. 

1. Cut apart and present one form at 
a time 

2. Present sheet with three fomis 

3. Present each new form one at a 
time 

4. Present comparative forms on half 
sheets al llrst 

5. Present forms in vertical and 
horizontal planes on half sheets 
at first 

"This is a vertical rectangle" 
"This is a horizontal rectangle" etc 



Note: Start at top and go counter clockwise on 
circle and oval. Start in upper left hand comer 
on square and rectangle and go top to bottom and 
left to right. Stop at each comer. 




Coinplete form without lifting pencil 
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5. Copy outline forms from cards at chalkboard 

a. Trace (Forms in velour paper for tactile) 

b. Copy 



1. Direction 

a. Top to bottom 

b. Left to right 



6. Reproduce froin memory 
a. Verbal directions 



"Draw a circle", etc. 

1. At chalkboard 

a. Note direction 
b- Note size 

2. At table 

a. Note: 



1. Posture 

2. Position of paper 

3. Direction 

4. Size - (approximately same) 

5. Arrai\t7.ement on paper 



7. Match written words to form cards 

Begin with three - add one at a time 

a. Place form cards on chalk ledge 

b. Place written words on chalk ledge under CuT--^ 



responding form 



'This is a circle 



tl 



Mm 



This is a square 



tl 



M< 



'This is a triangle 
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c. Remove word cards 

d. Hand one word card at a time to child 

e. Child matches word card to form card 
"This is a 

f. Remove word cards 

g. Hand all word cards to child 

h. Child places word cards on corresponding form 
cards 

"This is a " 

C. Color and form 

1. f?c..ne form - different color 
a. Colored inch cubes 

1. Child sorts cubes into color groups 

2. Put three cubes in primary colors on table 
in front of you 

Vertical Plane 

1. Place red cube on top of yellow cube 

"I put a red cube on top of a yellow cube" 
"Make one like this" 
Child reproduces pattern 

2. Verbal directions 

"Put a red cube on top of a green cube" 
Child executes command 
"What did you do?" 

"I put a red cube on top of a green cube" 
Continue tnrough first five patterns on Design 
Cards for Colored Inch Cubes (DLM) 
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Introduce Design Cards for Colored Inch 
Cubes (DLM) 
Ist Pattern 

Hold design card in vertical plane 

a. Child reproduces and describes 

"I put the green cube on top of the 
red cube" 

b. Ask questions 

Child answers in complete sentences 

1. "liow many cubes are there?*' 

''There are two, cube?*' 

2. ''iVhat color is the cube on the top?*' 

"The cube on the top is green" 

3. "iVhere is the reen cube?" 

"The green cube is on top of the 
red cube" 

4. "VJhich one is on the bottom/ top?" 

"The ^one is on the " 

2nd Pattern 

a. Same sequence 

Language - between 

"The purple cube is between the red 

cube and the green cube" 
Might be necessary to demonstrate 
between 

1. Put a paper between two books 

2. Put a pencil between two boxes, etc. 



93 



b. Questions 

1. "How many cubes are there?" 

"There are three cubes" 

2. "Wliat color is the cube between 

the red cube and the green cube?" 
"The cube between the red cube 
and the green cube is purple" 

3. "Wl\ere is the purple cube?" 

"The purple cube is between the 
red cube and the green cube" 

4. "Where is the red cube?" 

"The red cube is on the bottom" 
"The red cube is under the purple 
cube" etc. 

5. "Which one is ?" 

"The green one is " 

"The red one is " 

"The purple one is " 

c. Keverse the order by turning the design 
card upside down 

3rd Pattern 

a. Same sequence 

Present design card in vertical position 
Child reproduces the pattern with cubes 
"The red cube is on the bot.to 
The blue cube is between the red 
cube and the yellow cube " 
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"The blue cube and the yellow '•.ube 
are between the red cube and the 
green cube. The green cube is 
on the top" 
Questions 

Elicit complete sentences 
1. "Where is the cube?" 



2. "Wliich between, 
ones are 



3. "What color between ?" 

are 

4. "Which one is under the one?" 



5. "Which one is on top of the ^one?" 

6. "Which one is on the bottom?" 

-7 ttTTu *. 1 is the one , . , 

7. What color , between 

are the ones 

the ^one and the ^one?" 

c. Reverse the order by turning design 
card upside down 
4th Pattern 

a. Same sequence 

Present pattern in vertieal position 
Child reproduces pattern with cubes 
Language - left - right - comer 

"The green cube is in the comer 
It is under the red cube 
It is at the right of the orange cube 
The orange cube is at the left of 
the green cube" 
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. a. Questions 

1. '^What color is the cube under the 

red cube?" 

2. "Which ones are on the bottom?" 

3. "l^iich ona is at the right of the 

orange one?" 

4. "Which one is in the corner?" 

5. "WTnat color is the one on top of 

the green cube?" 

6. "Where is the ^one?" 

b. Change order by turning design card 
5th Pattern 

a. Same sequence 

Child reproducers pattern 

'upper right 

upper left _ 

Language ^ comer 

lower right 

lower left 

"The orange cube is in the lower 

right comer" 

"The purple cube is in the lower left 

comer" 

"The red cube is in the upper left 
comer" 

"The blue cube is in the uoper right 
corner" 
Ask questions 
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4. Reproduce patterns from memory 

. Expose design card for five seconds 

Remove design card 

Child reproduces pattern 
Horizontal J)lane 

Concept changes 

The one on top is away from the child 

The one on the bottom is near the child 

Upper — away from 

Lower - near 

1. Place design card on table in horizontal 
position 

Follow same sequence 

2. Child reproduces pattern 

a. On design card 

b. Design card at left/at right 

c. Design card above 

3. Language 

a. "What color is the cube on the right/left?" 

b. "Where is the ^one?" 

c. "Which one is on the left/right?" 

d. "Which one is between and the 

e. "Which one is on top of ?" 

f . "What color is the cube in the upper right 

comer?" 

g. "What color is the one in the lovjer left 

comer?" 
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4. Reproduce patterns from memory 
Vertical to horizontal plane 

Preparation for copying from chalkboard 
Many children have difficulty transferring 
from vertical to horizontal plane 
1. Present design card in vertical plane 

Child reproduces pattern in horizontal plane 
2 • Language 

a. Vertical plane 
Top 

Bottom 
Over 
Under 
Horizontal plane 
Over - on top of 

Over - above - away from the child 
Under - beneath 

Under - below - near the child 
c. Vertical and horizontal positions in 
vertical plane 
Oval 

Rectangle 
Diamond 

1. Use metal templates to demonstrate 
a. Vertical plane 

1. Vertical position - top - bottom 

2. Horizontal position - left to 
right 
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3. Draw forms in vertical and 

horizontal positions on chalk- 
board (vertical plane) 

Vertical and horizontal positions in 

horizontal plane at table 

1. Use metal templates to demonstrate 
a. Horizontal plane 

1. Vertical position - top to 
bottom 

2. Horizontal position - left to 
right 

3. Present paper outline forms 

a. Place templates over 
paper forms 

b. Remove template 

c. Child fills in outline 
form 

2. Confusion in language when papers are 
in horizontal plane on table 

a. "Draw a circle around the boy" (hori- 

zontal plane) 

1. "I can't go around him" 

b. Demonstrate 

1. Have child stand up (vertical 
plane) Walk around him 

2. Have child lie down on floor 
(horizontal plane) Walk around 
him 
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b. Puzzles 

Making a whole from parts 

1. Two parts 

2. Three parts 

3. Four parts 

a. Dissected circles 

1. Count pieces 

"There are parts to this circle'* 

2. Child constructs circle 

"This is a circle" 

b. Large Form Puzzles (TR)* 

1. Child constructs colored square on 
white background 

"This is a ^square on a white 

background" 

2. Reverse background (figure - ground) 
"Make a white square on a 

background" 

3. Superimpose Montessori template to 
show tilt 

c. Small Form Puzzles (TR) 

d. Animal Puzzles (TR) 

e. Fruit Puzzles (TR) 

f . People Puzzles (DLM) 

c. Peg boards and pegs (Ideal) 

1. Child sorts pegs into color groups 

2. Construct design with pegs on board 



*Teaching Resources 
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3. Child reproduces design 

A. Introduce Peg Board Design Cards (DLM) 

a. Child reproduces pattezns from Design 
Cards in sequence 
5. Form cards (Geometric Shapes - TR) 

a. Child sorts cards 

1. ' Same color - different form 

2. Same form - different color 
Different form - different color 

a. Large Parquetry Blocks (DLM) 

1. Sort blocks in same forms - different colors 

2. Introduce Parquetry Design Cards (DLM) 
a. Child reproduces pattern 

1. On design card - horizontal plane 

2. Design card at left/right - horizontal 

plane 

3. Design card above - horizontal plane 
A. Design card above - vertical plane 
5. Make original patterns 

b. • Small Parquetry Blocks (DLM) 

1. Same sequence 

c. Association Cards - classification (TR) 
1. Child sorts cards 

Round things 
Square things 
Oval things, etc 
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d. Association Cards - categories (DLM) 
1. Child sorts cards 

Chairs 

Leaves 

Cars, etc. 
Relationships 



Size - Begin 


with concrete objects graduated in s: 


1. Language 


- Associate with meaning - 


Opposites 


"This 


is 






"This 


is 


little'* smaller - 


larger 


"This 


is 


bigger" smallest - 


largest 


"This 


is 


littler" 




"This 


is 


the biggest/littlest" 




"This 


is 


the middle' size" 




"This 


is 


a'medium size" 




2 . Identify 






"Show 


me 


the 




3. Name 








"This 


is 


the 





4. Arrange according to size 

5. Rearrange in order 

6 . Game 



"Which one is missing?" 
?• Tactile 

Put one of each size in touch bag 
"Find the biggest one" 
"This is ", 
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"Find the littlest one'* 

"This is ," etc. 

Three dimensional objects 

Marbles 

Cubes 

1. Horizontally 

2. Vertically - tower 

Rubber bottle stoppers - graduated in size 

1. Horizontally 

2. Vertically - tower 
Questions with visual clues: 

a. "Which is the largest/smallest?" 
1. Gradation 

a. "Which is larger?" etc. 
Two dimensional objects - diameter 
Follow same sequence 

1. Felt pieces - same shape 

Circles Triangles 
Squares . Rectangles 

a. Same color 

b . Different color 

2 . Coins 

Penny Quarter 
Niekle Half dollar 

Dime Dollar 
a. Teach value abstract 

1. One cent 

2. Five cents, etc. 
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b. Questions: 

1. "How many cents are there in 

a 

2. "How many make a ?" 

'c. Questions with visual clues: 

1. "Which is the largest/smallest?" 
a. Gradation 

1. "Which is larger?" etc. 
d. Questions without visual clues - (Audi- 
toiy differences) 

• 1. "Which is larger a o r a 

?" 

2. "Which is worth more a or 

a ?" 

Length - Associate with meaning - Opposites 
long - short 
longer - shorter 
longest - shortest 
Height - Associate with meaning - Opposites 
high - low tall - short 

higher - lower taller - shorter 

highest - lowest tallest - shortest 

Width - Associate with meaning - Opposites 
wide - narrow 
wider - narrower 
widest - narrowest 
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Weight - Associate with meaning - Opposites 
heavy - light 
heavier - lighter 
heaviest - lighest 
Thickness - Associate with meaning - Opposites 
thick - thin 
thicker - thinner 
thickest - thinnest 
Texture - Associate with meaning - Opposites 
rough - smooth 
rougher - smoother 
roughest - smoothest 
Speed - Associate with meaning - Opposites 
fast - slow 
faster - slower 
fastest -slowest 
Distance - Associate with meaning - Opposites 
close - far near - far 

closer - farther nearer - farther 

closest - farthest nearest - farthest 

Time - Associate with meaning - Opposites 
early - late 
earlier - later 
earliest - latest 
Volume - Associate with meaning - Opposites 
full - empty 
fuller - emptier 
fullest - emptiest 
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1. Touch - Associate with meaning - Opposites 
Language: 

"How does feel?" 

hot - cold rough - smooth 

wet - dry thick - thin 

sharp - dull hard - soft 

m. Taste - Associate with meaning - Opposites 
Language: 

"How does taste?" 

sweet - sour 
sweet - salty 
sweet - bitter 
good - bad 
good - nasty 

Tastes like (Association) 

n. Smell - Associate with meaning - Opposites 
Language: • 

"How does ^smell?" 

sweet - sour 
good - bad 
fresh - stale 
Smells like (Association) 

Number 

a. Counting - one to ten 
1. Objects 

Cubes Coins 
Sticks Buttons 
Pegs Pencils 
Number rods Books 
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Grouping 
!• Objects 

"Show me three 



"How inany__ ^are there?" 

2. Counting frame and /or abacus 

a. Move number of beads to right 

Return beads to original position 

Child shows number of beads shown previously 

"Show me " 

Child moves number of beads named 
"How many are there?" 

"There are " 

3* Number (Representational) 

a. Put cards on chalk ledge 
Match object (s) to number card 
"This is one" etc. 

b. Match number words to cards 
"Show me " 

"How many are there?" 
4. Numerals 

a. Match numeral card to objects 

[3 g [3] El 15- 



Hold up card 

"Show me this many" 

Child groups number of objects 

Cubes Coins 

Sticks Beads on abacus 
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b. Identify numerals 

Place numeral cards on chalk ledge 

"Show me " 

c* . Name numerals 

Point to numeral card 

"What number is this?" 

"That is " 

Match numerals to number cards 

Match number word cards to numeral cards 

Touch bag 

a. Put wooden numerals into bag 

"Find the ." 

"This is the " 

Trace numerals - Multi-Sensory Niimerals (Ideal) 
a. Hold numeral cards in vertical position 

Child traces 

"This is " 

Dictation of numerals at chalkboard 
a. Dictate numerals one at a time 

"Write " 

Read numerals written on chalkboard in random 
order in vertical column 

2 4 7 6 
5 19 4 

3 6 8 5 

Read numerals written on chalkboard in random 
order in horizontal line 

1 6 4 3 9 5 2 
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12. Dictation of numerals in random order at 
chalkboard in vertical column 

13. Dictation of numerals in random order in hori- 
zontal line at chalkboard 

lA. Dictation of numerals at table 
15 . Computation 

When the child has completed the perceptual training, he can; 

1. Distinguish identities from differences 

2. Distinguish extreme differences from fine gradations 

3. Distinguish between vertical and horizontal planes 

4. Classify according to: 



Sounds 


Speed 


Color 


Distance 


Form 


Time 


Color and form 


Volume • 


Dimension 


Touch • 


Size 


Taste 


Weight 


Smell 


Texture 


Number • 


Surfaces 





5. Understand and use the language associated with 
all of the perceptual training 

'Language learned now comes to fix, by means of exact words, 
the ideas which the mind has acquired'' - Montessori. 
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LANGUAGE DEVELOPMENT 



Language is the communication of thoughts, ideas , and/or feel- 
ings from the sender (s) to the receiver (s), so communication is 
always a two-way process. All aspects of communication are inter- 
related and involve sequential .development of concept formation 
through the use of the syinbols of language. 

Most children develop a facility for the use of symbols with- 
out any specific training, but the child suffering from perceptual 
impairment must be taught the skills of listening, speaking, read- 
ing, and writing, which make up the structure of language develop- 
ment . 

There are four areas of language that must develop sequentially 
prior to adequate communication. 

I- Receptive language - to interpret and understand the communi- 
cation of the thoughts, ideas, and/or feelings from others. 
This involves the central processing of all information re- 
ceived through the sensory channels. 
A . Non-ve rb al ; non- vo cal 

1. Body language (Silent language) 

a. Wave hand 

b. Smile 

c. Shake head, "No" 

d. Nod head, "Yes" 

e. Pucker lips 

f. Frown 

g. Shrug shoulders 



h. Raise eyebrows 

i. Posture 

j . Hesitations 
k . Wink 

1. Eye movements 
m. Foot movements 
n. Finger movements 

1. Thumbs down 

2. Pointing 

3. Finger spelling 
o. Gestures 

1. Sign language 
p. Lip-reading 
q. Facial expressions 

1. Surprise 

2. Sorrow 

3. Sympathy 

4. Happiness 

5. Anger 

6 . Enthusiasm 

Body language is a very important part of lip reacting 
Body language is also the subtle communication of 
approval or disapproval 

a. Some children can "read" people through body 
language 

1. Children with learning disabilities often have 

difficulty interpreting body language (Social 

perception) 



114 



103 

B. Non-verbal; vocal 
1. Oral language 

a. Um hum - positive or negative 

b. Grunt 

c. Moan 

d. Sigh 

e. Cry 

f - Scream 

g. Inflection in voice 

h. Tone of voice (friendly or angry) 

C. Verbal receptive language ~ interpret and comprehend what 
is spoken 

Whenever one speaks, he speaks a language 

He learns to speak by repeating what he hears: 

English Dutch 

German French 
Receptive language develops in successive stages 

1. Interpret single sounds 

a. The smallest segment of language is the phoneme - 
(a single speech sound) 

2. Discriminate between two phonemes 

3. Discriminate between combinations of phonemes as they 
acquire, meaning "Bah " " Ugh " 

4. Discriminate between the phonetic patterns of words 
a. The phonetic patterns of words acquire meaning as 

they are associated with objects, actions, and/or 
feelings 
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b. The listener does not hear each sound separately; 
^ he hears groups of sounds which overlap 

c. To fully comprehend he must learn to discriminate 
sounds in words, temporal sequence of the sounds, 
and to contrast meanings with the same sounds in 
different sequences as stop , spot , pots , tops 

d. He must learn to interpret the sequence of words 
in sentences 

1. "The pigeon ate a worm** is not reversible with 
logical meaning as, "The worm ate a pigeon" 

2, "The dog chased the man" is reversible with 
logical meaning, "The man chased the dog" 

e. He must learn to understand multiple meanings of 
words 

1. Stanq) your feet 
Stanq) the letter 
Stamp the book 

2. Over the door 
Over the lake 

Over the eye -iv^^ 

f . He must learn that sometimes a word is a noun and 
sometimes it is a verb 

1. Hold my hand 

2. Hand me a pencil 

g. He must learn that some words sound alike but have 
different meanings (homonyms) 

1. There - their 
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2. Red - read 

3, Blue - blew 

h. He must learn to respond appropriately to verbal 

commands, instructions, explanations, and questions 
Expressive language - to communicate to others the individual's 
thoughts, ideas, and/or feelings 

As receptive language is understood and integrated meaningfully, 
the child begins to express what he has learned 

A . Non- ve rb al ; non-vocal 

B. Non-verbal; vocal 

Verbal expressive language 

1. In order to speak, the child must be able: 

a. To hear speech sounds 

b. To discriminate between speech soprids 

c. To produce the speech sounds 

d. To sequence the speech sounds in temporal order 

e. To combine or synthesize the speech sounds into 
words 

f . To associate the words with meaning 

2. The child learns to speak only after he has learned 
words to speak 

a. Input always precedes output 

3. The child who has good receptive language, but whose 
language disorder is an expressive one, needs intensive 
training in expressive language 
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III. Visual receptive language 

When verbal language has developed sufficiently, the asso- 
ciation of the auditory symbols must be made with the visual 
symbols. It is the integration of the two channels - the 
auditory with the visual - that presents the greatest diffi- 
culty for children with learning disabilities. 
A. Reading - superimpose the visual symbol system upon the 
already established auditory symbol system: 

1. Associate the sound with the letter that represents it 

2. Discriminate between the visual symbols 

3. Sequence the visual symbols in proper order to make words 

4. Discrimiante between combinations of visual symbols 
that make words 

5. Associate the visual patterns with the auditory phonetic 
pattern of words 

a. Associate the written word with the spoken word 

6. Associate the visual patterns with the objects, actions, 
and/or feelings that these new symbols represent. 

a. The printed word is the visual stimulus that arouses 
the auditory sound pattern of the spoken word with 
the recognition of its meaning. 

IV. Visual expressive language 

A. Writing - the graphic representation of the spoken or 

remembered sound of the letter or word (reauditorization) 
which, in turn, arouses the associated visual memory 
(revisualization) of a particular letter or group of letter 
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symbols and the kinesthetic memory of their writing 
patterns and leads to the motor act of writing, which 
involves spelling (the sequencing of letters in proper 
order) . 

Spelling is the highest order of integration. 
Receptive 

He a ring Re ad ing 



Speaking Writing (S.nelling) 

Expressive 

The auditory learning develops first and each sequential 
step in the development of spoken and written language 
depends upon the association and integration of each of 
the previous steps. 

If a child^s language has developed sequentially through 
all of the perceptual stages, his verbal language has 
developed sufficiently for his communication to be meaning- 
ful and adequate for his complete adjustment to the class- 
room, and he is ready for the next sequential steps - reading 
and then writing. 

The child with learning disabilities has suffered a break- 
down in the sequential development, so it is necessary to 
go back to the basic elements of language learning, and 
proceed step by step through all of the processes involved 
in the total development of language. 

Preparation for writing is begun at the level of perceptual- 
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motor training with: 

a. Imitation of arm movements 

b. Arm movements at chalkboard 

c. Templates at chalkboard 

d. Templates at tables 

e. Filling in outline forms at tables 

1. Posture 

2. Position of paper for right handed and left 
handed 

3. Holding pencil with wrist straight 

4. Holding arm up off paper with elbow near body 
Concurrently, writing exercises at the chalkboard (without 
lines) include tracing with the chalk, copying, and then 
v/riting independently. Then the exercises are transferred 
to specially lined paper for tracing, copying, and indepen- 
dent writing at tables: 

yrnrrrrnTrTmrmrrrmr^^ 

JlXlJLlLWUJLLMMlISLUj 
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Tracing letters during the phonic exercises, is followed 
by copying the letters on the chalkboard, and then writing 
from pre-set copy on specially lined paper at the tables. 
The same sequence is followed: 

(1) Tracing the pre-set copy 

(2) Copying 

(3) Independent writing of letters 

An arrow or a dot is placed on the left side of the line to 
indicate the starting point and insure left-right progression. 
Cursive writing is employed from the beginning, because: 

1. It involves gross motor movement, which provides the 
kinesthesia (the feel of the entire form of the letter) 
which is so effective in the training. 

a. The child with perceptual problems has difficulty 
perceiving the whole form, and the purpose of all 
the basic, motor-perceptual training in the production 
of forms is to overcome the problem of segmentation. 

b. In manuscript writing there is no kinesthesia of the 
whole letter. Each segment of the letter is produced 
separately; the letter is segmented. 

2. It prevents confusion of similar letter forms. 

3. It does not allow for reversals. Once the motor act of 
writing is initiated at a designated point at the left 
side of the chalkboard or the paper, there is a con- 
tinuous movement from left to right. 

4. The letters in each word are joined together as a unit 
in a continuous flow of movement. 
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Later in the program the combinations, words, and sentences are 
written from dictation at the chalkboard and then on paper. Finally, 
'^'the children write original statements and experience stories. 

It is essential that children learn to write, since handwriting 
extends into all written communication both in school and out. Both 
manuscript and cursive writing will be necessary for adequate com- 
munication throughout life, so both should be. taught. 

Cursive writing should be taught initially to effect the inter- 
sory integration, and then the" transfer to manuscript'' is made very 
easily. 
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PHONIC METHOD 

The structured language program is patterned after the method 
developed by Carolyn A. Yale to teach deaf children at the Clarke 
School for the Deaf. It begins with a phonic method with an al- 
phabetic-phonetic-structured-sequential-linguistic multi-sensory 
approach, employing both manuscript and cursive letters. The 
black letters are on 6" x 9" pieces of heavy white cardboard. The 
manuscript letter is on one side of the card, and the cursive 
letter is on the other side of the card. The manuscript letter 
is used to name the letter, and the cursive letter is used for 
tracing the letter, while the sound is produced simultaneously. 

The cursive letters are made large to provide maximum kin- 
esthesia during the tracing and to internalize the "feel" of the 

form of the letter. 

The letters are made straight up and down to aid those 
children who have difficulty with visual rotation of forms, and to 
allow for their use with either right handed or left handed 
children. When the children begin to write independently, they 
will develop their own style of handwriting. 

The cursive letters are made with strokes leading into the 
letters to facilitate the combinations of the letters. 

The letters are always presented first- in vertical plane 
for tracing, copying, and independent writing. The copying and 
independent writing are done initially at the chalkboard (vertical 
plane) with free arm movement. The chalkboard should be unlined. 

The multi-sensory approach provides for systematic drill in 

, ...A.CH.A - - - -' - 



each perceptual area, integrates the visual, auditory, tactile, 
and kinesthetic processes and develops attention, retention, and 
recall. It utilizes the stronger modality of visual perception 
for support until the auditory perception is developed sufficiently 
for adequate functioning, and then the visual clues are gradually 
withdrawn. 

The manipulation of the letter cards provides an excellent 
means of training: 

a. Auditory and visual discrimination 

b. Auditory and visual sequencing 

c. Auditory and visual synthesis 

d. Auditory and visual closure 

e. Auditory and visual analysis 
f- Auditory and visual memory 

Each phoneme /grapheme is introduced through a sequence of 
seven steps similar to those presented by Mildred McGinnis in her 
Association Method; 

1. Name the manuscript letter 

2. Associate sound with visual symbol 

3. Trace or copy letter and produce sound simultaneously 

4. Identify cursive letter from visual stimulus 

5. Identify cursive letter from auditory stimulus 

6. Produce sound from memory following visual stimulus 

7. Write cursive letter from auditory stimulus without 
vis ua 1 c 1 ue (memo ry ) 

The continuant consonants are chosen for the initial presenta- 
tion, because of the continuous auditory stimulus and kinesthesia 
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(the "feel*' of the articulators during sound production). 

The three continuant consonant sounds f^, and ^ are the first to 

be presented one at a time, through the sequence of the seven steps, 
t 

I. Name manuscript letter 

A. Teacher holds manuscript letter card facing child and 
gives the name of the letter ' ' 

"This is " 

II. Associate with meaning 

A. Associate the sound with the visual symbol 

Teacher turns letter card over to cursive letter 

"It says , traces and produces sound simultaneously. 

III. Trace 

A. Child traces letter and produces the sound simultaneously 

B. Teacher places letter card on chalk ledge with cursive 
letter exposed 

IV. Visual (lip-reading) - Identify cursive letter from visual 
stimulus 

A. Teacher produces the sound inaudibly, while child watches 

I 

the lips 

B. Child identifies the letter that represents the sound, 
traces, and produces the sound simultaneously. 

V. Auditory - Identify cursive letter from auditory stimulus 

A. Teacher produces the sound audibly, while child is not 
watching her lips (is turned around or has eyes closed). 

B. Child identifies the letter, traces it, and produces the 
sound simultaneously. 

- - - - : - - 
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VI. Saying from memory - Produce sound from memory following 
visual stimulus. 

A. Child turns away from chalkboard, and produces the sound 
from memory. 
VII. Writing from memory 

A. Teacher produces the sound audibly 

B. Child writes the letter on the chalkboard without any 
visual clues. (Dictation) 

The seventh step is not included until the child has learned 
to copy the letter from the card without any difficulty. 
Writing the letter in the air with eyes closed facilitates 
memory for the form of the letter prior to independent 
writing. 

After two sounds have been introduced through the sequence 
of the seven steps, the letter cards are placed an the chalk ledge 
with cursive letter exposed for auditory and visual discrimination. 

After the third sound is introduced through the sequence of the 
seven steps, all three letter cards are placed on the chalk ledge 
for auditory/ visual discrimination. 

After the three continuant consonant sou nds (m, ^) are 
learned, the short vowel sound -a- is introduced through the same 
sequence with the letter cards. 

Sound blending 

A letter card with a consonant and a card with the vowel are 
placed on the chalk ledge. 
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The teacher traces each letter, and produces the sound simul- 
taneously. Then she makes a continuous movement with her finger 
going from the consonant to the vowel and blending them together 
as she produces them. The child imitates the teacher through 
the sequence • 

The child turns away from the chalkboard and repeats the 
sounds ^separately and then smoothed, as the teacher indicates with 
her thumb and index finger the sequence of the sounds and uses a 
sweeping motion of the thumb to indicate the blending of the two 



Note: The teacher must make sure that her hand is turned to 
proceed from the child's left to right. 

The same procedure is followed with all three consonants in 
the initial position with the vowel, making consonant-vowel com- 
binations. Then the order is reversed, and the vowel is placed 
in the initial position with all three consonants, making vowel- 
consonant combinations. The same procedure is followed through 
step by step with all three consonants, 

A second consonant is then added to the combination making 
a consonant-vowel-consonant combination. 

The same step by step procedure is followed with all possible 
consonant-vowel-consonant combinations with the three consonants. 

The first sound/letters are the most difficult. After the 
consonant-vowel-consonant combinations with the vowel -a- have 
been over-learned, the second vowel will be learned in half the 
time. 



sounds. 
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Each new phoneme/grapheme is introduced thxcugh the same 
sequence until all of the voiceless consonants and the five 
short vowels have been introduced and used in the blending 
process in all possible consonant-vowel, vowel-consonant, and 
consonant-vowel-consonant combinations . 

The Yale Charts* are then introduced and explained to the 
children. The letter cards are matched to the spellings on the 
charts and sounded simultaneously* 

The remaining phonemes /graphemes with their secondary spell- 
ing are introduced one at a time until all have been mastered. 
The secondary spellings are written in red to distinguish them 
from the primary spellings. 

The order in which the additional consonants and vowels are 
introduced with their secondary spellings is: 

-0-, 1, n, p, t, k, -U-, h-, th, sh, ch, r-, -i-, -e-, wh, 
ee, W-, b, d, g, v, th, z, j, ng, oo, o^, ar, aw, o-e, a-e 
i-e, u-e, ur, ou, y-, oi, q, qu, and x. 

As they are learned they are placed upon the. consonant and 
vowel charts (Yale Charts), which are always kept in view for 
ready reference as the written exercises progress. 



*Yale, Carolyn A., Formation and Development of Elementary 
English Sounds, Northampton, Mass: The Clarke School for 
the Deaf. 1914, pp. 10-11. 




YALE CHARTS 



The Yale Charts were designed by Carolyn A. Yale at the 
Clarke School for the Deaf for teaching the English sounds to 
deaf children. They are structured scientifically on a phonetic 
base utilizing traditional orthography, and they are phono-visual. 
On the consonant chart the first vertical column contains all of 
the voiceless consonants and their secondary spellings; the second 
vertical colunm contains their voiced equivalents and their secon- 
dary spellings; and the third vertical column contains the nasal 
sounds. The horizontal arrangement classifies the consonants ac- 
cording to the formation of the sounds. A dash following a letter 
indicates that the letter has that particular sound only when it 
appears in the initial position of a word or syllable. 

The vowel chart is so constructed that all of the primary 
and secondary spellings for the back-round vowels appear in the 
first horizontal row; the primary and secondary spellings for 
the front vowels appear in the second horizontal row; and the 
lowest line contains the primary and secondary spellings for the 
diphthongs. The diphthongs o-e and a-e appear, in the scales to 
which their radical parts belong, and may or may not be included 
again with the diphthongs in the bottom row on the chart - 

The rules for pronimication on both charts are indicated 
by dashes and numerals. The dashes on the consonant chart 
stand for the vowel following the consonant. On the vowel chart 
the dashes stand for consonants. For instance, -a- has the 
soxmd of a (hat) while a-e has the sound of a (hate). Dashes 




preceding letters or spellings indicate that the letter (or group 
of letters) has that particular sound only when appearing at the end 
of a word or syllable; a short dash (-) indicates a one syllable 
word and a long dash ( — ) indicates a word with more than one syl- 
lable. 

The numerals (1) or (2) appear above a spelling when that 
particular spelling has more than one sound. For example, oo 
(moon) is a long vowel and oo^ (book) is a short vowel; ea, (eat) 
is a long vowel and ea (head) is a short vowel; ow^ (cow) sounds 
the same as on (out) and 6w has the same sound as o-e (home). 

The letter r^ (initial position) appears on the consonant 
chart, and the sound of _ur and the secondary spellings appear 
on the vowel chart. The — ar , — or , and — re indicates that these 
three spellings have the sound of ur^ only when they appear at 
the end of a multi-syllabic word. 

The use of the charts eliminates the necessity for teaching 
phonic "rules", which are too abstract for the children to com- 
prehend and apply. 

Sounds in words that do not have phonetic spellings should 
be underwritten with the primary chart spellings for pronunciation. 
For example, shoe and won. 

Silent letters, as b_ in thumb, should be crossed out, as 
thum1(5. 

Exceptions to the chart spellings are taught as they arise 
in vocabulary building. Diacritical marks may be introduced later 
when the dictionary is presented. 
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Consonant Sounds 

(Yale Chart) 



wh 



c 



f 



m 



n 1 r- 



k g ng 

ck 



t'h tlh 



s z 

c<e) 
c(l) 
c(7) 

sh y- 



ch j x.ks 

qu-kwh 

Adapted from Formation and Development of Elementary Engllsli 
Sounds, Carolyn A. Yale, Northampton, Mass: The Clarke School 
for the Deaf, 1914, p. 10. 
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Vowel Sounds 

(Yale Chart) 



00 00 0-e aw -o- 

(r)u-e oa. au 

(T)ew -^9 o (r) 



ee 

-e 
I 

ea 



- 1 - 



a-e 

ai 
ay 



-e- 



-a- 



ea 



a(r) -u- ur 

— a er 
ir 
— ar 

or 

——re 



I -e 

—7 



ou 

ow 



0 I 

oy 



u-e 

ew 



Adapted from Formation and Development of Elementary English 
Sounds, Carolyn A. Yale, Northampton, Mass: The Clarke School 
for the Deaf, 1914, p. 11. 
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As the children recognize word meanings from the combinations 
of sounds, they are associated with the objects, actions, or 
feelings that they represent. 

In this way a spoken and written vocabulary is built as the 
phonic program progresses, and reading and spelling are learned ^ 
through writing. 

Strip charts are made of colors, numbers, nouns, verbs, 
and adjectives for ready reference until the.' are thoroughly 
mastered. Headings for the charts include the question forms 
and the symbols used in the Key to Straight Language: 

What coloKi Hoiv mmy: W/io: micut: l^eAb^ : Ad/ectcue^: 

No basic readers are introduced until phonics have been mastered, 
and the ability to decode the major part of the language which is 
phonetic has been developed. Then the Open Court Method and/or the 
Phonovisual Method , which are also based on the system of phonetics 
structured on the Yale Charts, provide an excellent introduction 
to text book reading, and also provide a correlated language arts 
program. However, the phonic skills learned in this program com- 
bined with any resource reading materials, which follow a develop- 
mental reading program, provide a firm foundation for the normal 
child as well as the perceptually impaired child. 
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Hou) many: Whcut aoto/i^ 
one red- 
two yellow 
three blue 
four white 
five black 
six green 
seven orange 
eight brovTn 
nine purple 
ten pink 

gray 
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Who: 

a boy 
a girl 
a man 
a woman 
a baby 
people 
Daddy 
. Mama 
Father 
Mother 



Names of children 

a principal 

a teacher 

a custodian 

a nurse 

a doctor 

a dentist 

a barber 

a policeman 

Santa Claus 



Whcut: 



arms a tree 

eyes . a leaf 

ears a flower 

hair a plant 

mouth a seed 

nose the grass 

hands the slcy 



a truck 

a train. 

a bus 

a boat 

an airplane 

a car 

a trailer 



an apple 
an orange 
a banana 
a grapefruit 
a peach 
a pear 
grapes 
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Whcut: 



a ball 
a car 
a doll 
a drum 
a horn 
a marble 
a block 



a bee 
a cat 
a dog 
a fish 
a duck 
a fly 
a puppy 



a cap 
a coat 
a dress 
a shoe 
a shirt 
pants 
a belt 



a bed 
a book 
a box 
a brush 
a comb 
a basket 
a chair 
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big 
little 

new 
old 

wide 
narrow 

tall 
short 

sour 
sweet 

asleep 
awake 

high 
low 

heavy 
light 



AdjZ(ltLv2A>: 
I 1 

hard 
soft 

cold 
hot 

thin 
thick 

empty 
full 

wet 
dry 

dead 
alive 

short 
long 

early 
late 



smooth 
rough 

small 
large 

fat 
thin 

clean 
dirty 

slow 
fast 

loud 
soft 

sharp 
dull 

pretty 
ugly 
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KEY TO STRAIGHT LANGUAGE 

Just as the learning disabled child has difficulty in sequenc- 
ing sounds in words and syllables in words, he also has difficulty 
in sequencing word^ in sentences. Therefore, some means must be 
provided to give him a concrete, graphic representation of the 
structure of a sentence. The Key to Straight Language* is invaluable 
for this purpose. It was developed by Edith Fitzgerald, a deaf 
woman, for teaching language to deaf children. 

The Key words and symbols are paLnted with yellow poster paint 
at the top of the chalkboard, where they are always visible, for 
ready reference, and act as a guide to straight language. 

In the beginning, only WhO' (verb symbol) are painted on 
the chalkboard. Chalk lines are drawn vertically 16" apart on 
the chalkboard. At first only the subject and intransitive verb 
are introduced. 

The teacher gives a verbal command, "Run" 

The child executes the command (experiences the action) , and 
then he stands with his back to the chalkboard under the word fJJkO' 
The teacher asks the question, "Who ran?" 
The child answers, "I ran" 

The teacher points to the word Who: and the verb symbol and 
says, "You ran" 

The pronoun and verb charts are begun with headings: 

W/io: . = 
I ran 
You 

*Fitzgerald, Edith. Straight Language for the Deaf, Washington, D.C. : 
The Volta Bureau, 1949. 
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Another child talks to the child who performed and says, 
"You ran" 

Then he turns around, uses the child's name, and says 
ran 



The first child is given a second command, "Walk" 
The same procedure is followed, except the second child, 
describing the action, uses the pronoun "He (or "She") walked" 
The new words are then written on the charts. 

Wko: = 

I ran 
You walked 
He 
She 

The plural nominative pronouns are introduced by having two 
children perform an action simultaneously, and having each child 
in the group describe it: 

a nd I 
. We 
and 



They 

The pronoun chart is built up as the pronouns are introduced 
or needed, and it serves as a ready reference when the child wants 
to use a specific pronoun in his expressive language later. 
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W/io: Whom: Who6z: Wko6(!, 

I me p y Mine 

You you you r Yours 

He him his His 

She her her Hers 

We us our Oure 

You you your Yours 

They them their Theirs 



WIkU: Whcut: Who^z: 
It it its 

They them t"heir_ 
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The written form of the command is presented on a card the 
day following the initial presentation. The teacher holds up the 
card, "Run*'. The child reads the command and performs the action, 
stands at the chalkboard under iJiIko: and describes the action. 
Two children are asked to read and execute the command for practice 
on plural pronouns. 

The teacher points out that the command is in the present tense, 
and the past tense is used after the action is completed. 

Several intransitive verbs are introduced through the same pro- 
cedures, and all nominative pronouns are reviewed with the presenta- 
tion of each new verb. 

The third Key vjord Wkat: is added at the right side of the third 
column, and the direct object is introduced. 

The teacher gives an oral command, "Throw a ball". 

The child executes the command, stands under the Key word W/to.*, 
and the teacher places the ball on the chalk ledge under the Key word 
(jJluU: 

The teacher asks the question, "What did you throw?" as she 
points to Key word Whcut'* 

The child says, "I threw a ball" 

A second child says to the first child, "You threw a ball" 

Then he turns away from the child and says " ^threw a ball", 

using the child's name. 

The teacher asks the second child a. question, pointing to the Key 
word, "Who threw a ball?" 

The child answers in a complete sentence. " ^threw a ball" 
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The teacher asks a second question, pointing to the Key 
word "What did throw?" 

The child answers in a complete sentence using the pronoun, 
" threw a ball" 

The teacher calls attention to the change in the form of the 
verb in the last question. 

The new verb is written on the chart, and the noun is written 
on the new strip chart under Wkcut'- 

The following day the wrttton form of the* commcind, "Throw 

" is presented- 

The child reads, executes the command, and describes the 
action orally. 

Two or more children are asked to read, execute, and describe 
the action for practice with plural pronouns and nouns. 

Several transitive verbs are introduced through the same 
procedure, and the new words are placed on the respective charts 
for future reference. 

The fourth Key word Wk^A(l: is then painted at the top of the 
chalkboard in the center of the fourth column, and prepositional 
phrases and words designating place are introduced. Only one 
preposition is introduced at a time. 

Thf teacher gives a command, "Put a book on a table" 

The child performs the action, stands under the Key v/ord OJko: , 
and describes the action, as the teacher points to the Key words and 
symbols. 

The teacher writes the preposition on the strip chart under 

- - — ■ Wh^Ad: - ' 

on 
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on 



in 



under 



over_ 

to 

at 



around 



be twee n_ 
behind 



in front of_ 

beside 

off 

out of 

away 

downtown.. 

outdoors 

home 

upstairs 
downstairs 



Yesterday 

Today 

Tomorrow 

Day before yesterday 
Day after tomorrow 
After a while 

This 

Last^ 

Next 

Then 



A long, time ago 
One day 

One day in 



Many years ago 

All 

Soo n 

In a little while_ 

At nighty 

At noon 



Once upon a time_ 
Every day 



The next day_ 
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The teacher asks questions about each action after it has 
been performed and described, as she points to the Key words on 
the chalkboard: 

The child answers in complete sentences 



"Who 


? 


"What 


? 


"Where 


? 



Some additional questions might be: 
"Where is ?" 

"Is ^on ?" using a wrong designation 

The question requiring the negative form is used to give the 
child practice in formulating negative statements . 

The teacher explains that the verb sometimes reverses its 
position when the sentence changes from a declarative sentence 
to an interrogative sentence. 

The child is taught to ask the questions through the sequence 
as the language building progresses. 

The entire Key is built up in the same way, and the Key words 
and symbols painted at the top of the chalkboard act as a constant 
guide to straight language, in eliciting the proper syntax of a 
sentence through spontaneous speech, the teacher points to the 
appropriate Key words in sequence as the child speaks. 

The Key paper, which shows the progression of the structure 
of the Key -to (Straight Language, is included for reference. 



154 



Who: 
What: 



1 from Straight Language for 



the Deaf, Edith Fitzgerald, The Volt a Bureai 



Whom: 
What: 



Washington, D.C. 1949 
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Who: 
What: 



Wliomi' 
What: 



Whose: 



Whom: 
Whac: 



Whore: 



from Straight Language for the Deaf, Edith Fitzgerald, The Volta Bureau, Washington, D.C. 1949 



4> 
O 
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Who: 

e: 

What: 




Whoa: 
What: 


Whose: 


Whoa: 
What: 


Where: 
















I 


1 ^ 

walhed. 












Bobby 


ran. 












He 


Juntpedt 












Sally 


stood UD« ' 












She 


sat down. 












—and I 


marched. 












We 


laughed. 












—and 


boued« 












They 


skipped, 
threw 






a ball. 






He 


bounced 






it. 






—and 


rolled 






aarbles. 






They 


shot 






theD. 








put 






a book 


on a table. 




She 


put 






a block 


on the floor. 






held 






Jlamy. 






Tie 


carried 






him. 








handed 


Mary 




a pencil. 






She 


handed 
gave 


her 

— and— 




a notebook, 
some candy. 






He 


gave 


then 




cookies. 







from Straight Language for the Deaf, Edith Fitzgerald, The Volta Bureau, Washington, D.C. 1949 
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Who: 

I 
t 

X 
I 

Tim 
He 

^— and—— 
They 
I 
I 

Fred 
He 

They 



see 

have 

have 

has 

has 

have 

have 

am 

am 

Is 

is 

are 

are 



What: 



Whose; 



a girl 
pretty 

a boy. 
tall, 
sleepy, 
tired 



Whom: 
What: 

a boy 
a girl 
brown eyes 
brovn hair 
blonde hair 
blue eyes 
brothers 
sisters 



Whera: 



1 
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What: Uhon: 

. .^.Vhoo: Vhac: Where: ««u .n.v,. uv,;«. 
































^ — ^ 












































......... . 




















































































^ 












1 
1 












i 












1 








... 1 




i 




1 
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3lecc 



Verb 



Indirect 

Ob.lect 



Dlrecc 
Object 



From 
With 

How r 



Hou far: 
How often: 
How long: 
Wow auch: 




4- 



d from Straight Language for the Deaf, Edith Fiu.V:rald, The Volta Bureau, Washington, D.C. 



1949 



I- 

45 
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Regular and irregular verbs are conjugated and then placed in 
verb boxes - an outline showing past, present, and future tenses 
in positive, negative, and interrogative forms. 

Later the progressive forms are introduced and added to the 
outlines as needed. The verb outlines are included for reference. 

The child is encouraged to tell about himself, his family, 
and his experiences. 

As soon as his writing has progressed sufficiently, he is 
encouraged to write about himself, his family, and his experiences. 

Original statements and experience stories are not written on 
Key paper. The Key words and symbols, which are always visible 
at the top of the chalkboard, serve as the guide to straight 
language . 

By following these procedures systematically and sequentially, 
the child builds up a spoken and written language background. He 
learns to read through writing, and what he reads has particular 
meaning for him, because everything that he writes is within the 
range of his own experience. 
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ran threw 

walked carried 

bowed saw 

jumped drank 

hopped ate 

skipped tore 

stood up blew 

sat down drew 



fell 



loo 



put 



laughed went 



ERIC 
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Regular Verb 
to walk 



PAST 



PRESENT 



FUTURE 



walked 



walk 
walks 



shall walk 
will walk 



did not walk 



do not walk 
does not walk 



shall not walk 
will not walk 



Did walk? 



Do 



Does 



jwralk? 
walk? 



Shall^ 
Will 



_walk? 
walk? 



was walking 
were walking 



EKLC 



am walking 
is walking 
are walking 
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shall be walking 
vill bo walking 
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PAST 



ran 



did not run 



Did 



run? 



was running 
were running 
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Irregular Verb 
to run 



PRESENT 



run 
runs 



do not run 
does not run 



Do 



Does 



_run? 
riin? 



am running 
is running 
are running 
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FUTURE 



shall run 
will run 



shall not run 
will not run 



Shall, 
Will 



run? 



runr 



shall be running 
will be running 
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was standing up 
were standing up 



ERIC 



Double Verb 
to stand up 




am standing up 
is standing up 
are standing up 
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shall be standing up 
will be standing up 



150 

Auxiliary Verb 
to be 



PAST 


PRESENT 


FUTURE 


was 
were 


am 
is 
are 


sh«^l be 
will be 




was not 
were not 


am not 
is not 
are not 


shall not be 
will not be 




Was ? 


Am ? 


Shall ? 




Were ? 


Is ? 


Will ? 






Are ? 






was being 
were being 


am being 
is being 
are being 

172 


shall be being 
will be being 

i 

1 

i 
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Auxiliary Verb 
to have 
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did not have 



nid have? 



do not have 
does not have 



Do 



Does 



Jiave? 
have? 



shall have 
will have 



shall not have 
will not have 



Shall, 
Will 



Jiave? 
have? 



was having 
were having 
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am having 
is having 
are having 



173 



shall be having 
will be having 



Auxiliary Verb 
to do 
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PAST 



PRESENT 



FUTURE' 



did 



do 

does 



shall do 
will do 



did not do 



do not do 
does not do 



shall hot do 
will not do 



Did do? 



Do 



Does 



_do? 
do? 



Shall_ 
Will 



do? 



do? 
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was doing 
were doing 



am doing 
is doing 
are doing 

174 



shall be doing 
will be doing 



IRREGULAR VERBS 



153 



PRESENT 



PAST 



run 

stand up 

sit down 

fall 

see 

drink 

eat 

tie 

bring 

put 

tear 
blow 

feel 

find 

draw 

carry 

choose 

come 

bite 

go 

give 
lose 
hurt 
steal 
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ran 

stood up 

sat down 

fell 

saw 

drank 

ate 

tied 

brought 

put 

tore 

blew 

felt 

found 

drew 

carried 

chose 

came 

bit 

went 

gave 

lost 

hurt 

stole 
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Additional guides to straight language are written on charts for 



ready reference: 

three books 

(UkcU zoIoK: What: 

black hair 

HoLO manij: (JJhat coZo/i: Wka;t: 

five red apples 



Plurals regular 

_ s 

es 

Plurals - irregular 
a man 
a woman 
a child 
a baby 
a tooth 
a foot 
a sheep 
a fish 
a mouse 
a leaf 
a fly 
a puppy 

EKLC 



men 

women 

children 

babies 

teeth 

feet 

sheep 

fish 

mice 

leaves 

flies 

puppies 
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Classification of nouns liicler the headings: 
Toys 
Animals 
Clothing 
Vegetables 
Fruit, etc. 

Parts of things: 

the back of a chair 

the top of a table, etc. 

Nouns requiring $. modifying phrase: 

a piece of ^ 

a box of^^^ ^ 

a can o f 

a glass o f 

a package of _ . etc. 
The expletive "There" with to_J)e 
Top and either: 



. _ went ^did not go 

went , too d id not go, either 

On G_ and the othe r . 

One , , and the others . 

On e , one , and the others . 

Another One of them 

Some of i t 0 ?ome of them 
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Additional information and activities for language develop- 
ment may be found in: 

The Young Aphasic Child Hortanse Barry 

Straight Language for the Deaf - Edith Fitzgerald 

Aphasic Children - Mildred A. McGinnis 

Formation and Development of - Carolyn A. Yale 
Elementary English Sounds 
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LESSON PLANS 
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Grc-cting: "Good njoming,^. "Good moming,_ " 

Personal inf on-a^ion: "wv^U -j.q youi- name?" "My "auds " Present name ccirds 
Calendar: "Today :Ls^ " "^uuc day is today?'* "Today is " 



Worsteds (yarn balig) 
Pep^t: strips 



Color 

IntroUuce color with worsteds 
Begin with three primary 
colors: icd, ycilow, blue 

^ have t\;o ^" 

■•Tichcr matches each color 

ad one liicci thig" 
• Id nutcbcis each color 

Identify: 

^hov? mc 

Ciiijd points to color named 

Name: 

(Use complete set^tences) 
"^^lat color is this?" 
"That is " 

"is thi-s^ ?; 

(Usr» not) 
"'fiiat is not 
It is " 

Addi white, blacky green 
( ^o 1 Xow s au«e }- 4 • > r;r> du re ) 



Hatch: 

Identify: 

Name: 



Tone Color 
tvo Colors 
three colors 



Add: orange, purple, pink 
b rown 

Match worsted to strips of 
colored paper 

Match worst CI d:i to color- iu 
clothing and object? in 
roonj 

Rearrangement of co^oj^s 

Teacher ar randies; colors in 

^ow (bOi.;ir» with thrt'e) 
Child CO vc rs h is <i y (3 5 
Teacher c h an 1 ; v d c r of 

Child rcN )-r:ince.s ( olors in 



Materials: 
Geometric solids: 
Spheres, f^i»b<3, pyvaJi^L^ 
rnrdiirov l jch bar; 



Form 



Juce geometric solids 
i're^'.ent sphere, c^^^-'^i pyramid 

"I have tvo J' 

Teacher niatchos ^^ch solid 
"Find One like this" 
Child rnatches c^ach solid 

Identify: 

"Show me tlic 

Child points to form uanied 

Name : 

(Use complete se^^^^^nccs) 
"What is this?" 
"That is a. " 

Tactile: 

Teacher feels form of solid 
"This is a sphere 

It is rou'Jd" 
Child feels form °^ solid 
"This is a sphere 
It is round," etc. 
Teacher places three forms 
in corduroy bag 

"Find the " 

Child finds form from touch 

Name and describe ; 

(Use complete sentence) 
"What is that?" 
"This is a sphere 
It is round" 

"This is a cube 
it is square" 



"This is a pyran^id 
It 'is flat on the bottom 
and pointed at the top" 

I^Garrangenient of sol jds 

Teacher arranges ids in 
row 

Child t-'Jf* ~ his eyes or 

turns Hi nd 
Teacher chan^^os order 
Child rearr.inaes 55oJ^<':J 



Materials : 

Daily Sensorimotor Activities* 
Taper and pencil 
F ull length mi r ro r 



Pe r ce p t ua Ijjjp tor 



Imitation of movotnents 

Child imitates ""'OVements of 
teache r: 

Dotli arras out at sides, out 
front, up, dia^>onally 
(ICeep elbov/s straight) 

Hifiht arm out at side - down 
Kitht leg out at side - back 
Right arm and leg out at side 
Left arra out nt side - dov/n 
Loft left out at side - back 
Left arm and lej; out at side 

Cross over midline: 

Right arm and left le^; out 
Left arm and right leg out 

Body image: 

Child draws picture of self 
(J'eep-for future compari- 
son) 

Body surfaces: 

Teacher touches body surfaces 
"This is my front" 
"This is my back" 
"These are my sides" 

Cliild stands in front of 
full length tnirror 

Identify: 

"Show me your front" 
"Shov; mc your back" 
"Show me your sides" 

Nama : 

Child touches hf^dy surfaces 
"This J:, i.iy front" 
"This is my back" 
"These are my sides" 

Idc-:itify body parts: 

Daily Sensorimotor Training; 
Activities r:ir.<^ 3 



*SeO Kcfercnccii 
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M^'torials: 1 
WUistle» clicker, hand drum, 
tone block and inalleli> bell. 



Piscriminate gross sound.*.'. 
Pfestint two at a time 
Teacher sounds: 

whistle ~ clicker 
"Are they the same?*' 

druj)) - tone block 
"Ar(i they the Ban 

bell - triaiigT 
"Are they the satut:;" 

clicker - .cJ ^ cker 
"Are they the same?" 

Identify gross sounds: 

Child turns aroiijid 

Teacher sounds object: 
• "show me v/hat made the 

sound" 
Child points to object 
Teacher associates name 

with object 
"This is a whistle" 
"This is a clicker" 
"Show me th e " 

Name : 

Child turns around 
TCiicher som^ds object: 
"WFiat did you hear" 
"I heard_ ^" 

Imitate for soinid of: 
clapping 
loiighing 
■ coughing 
humming 

Teacher performs action 
Child imitates action 

Name : 

Child turns around 
Tcocher performs action 
"What did 1 do?" 
"You clapped," etc. 



Kiijnuscript and curfsive letter 
cards 6" x 



^___Phonics^ 



Introduce one letter at a time 
Teacher nam»as mnnujjcript 
letter 

'"J^his Is^" 

'^^aclier sounds and traces 

Cursive letter 
^^ild yound.s and traces 

letter 

l*<^QcIier places lottci' card 
On chalkledjio with cur- 
sive If'tter exposod 

'^'^-oher produces younil in- 
audibly 

^^ild identifies, traces, 
and sounds letter 
(Visual identification) 

"^^acher produces audibly 

^^ild identifies, traces, 
and sounds letter 
(Auditory identification) 
t-ettcrs in order o£ 
introduction: m, f,_s>.a- 

Introduce soiuid blending 
Coiubitie consonant-vowel and 
an*j( vowel-consonant on 
c^alicledge 

possible combina^^i-ons : 
ma am 
sa as 
fa a£ 
^ ^Uence and blend 

fingert; for recall 
(l^o prompting) 

Introduce consonant-vowel'^on- 
gonant combinations 

AU possible combinations: 
fam maf 
sam mas 
mam mam, etc* 
S^^uencc «^ud blend 
Use fingers for rocail 

(No prompting) 
Note: Teacher must hold 
hand c,o tlie order of 
f^^'^fierr. i-"^ frum C:hjld*.^ 
IcTt rir.ht 



^^atcv lal s : 
Straight Langugp^e for the Deaf * 
Pronoun chart Strip charts 

.-JJa.me.,,ca.r ds_.. ^ . 



Introduce the Key to Straight 
Language 

Teacher writes at top of chalk- 
board 

i^lio: (verb symbol) 

Teacher givey oral command 
"Run" 

Cliild executes command 
Child stands in front of 
chalkboard under Wlio: _ 
and descrihes action 
"1 ran" as teacher points 
to Who: on chalkboard 

Another child talks to him 

as he points to him 

"You ran" 
Then he turns around and uses 

child's name and describes 

the. action 
_j an 

Teacher writes in key on 

chalkboard 
" ran" 

Teacher writes pronouns on 
chart 



1 

You 

Teacheir pres'-'its four in- 
- transitive v^rbs through 
same procedures 



Teacher writer verbs in past 
tense on strip chart with 
verb symbol at top 

Teacher writes names on strip 
chart 

Who: 

Teacher matches name cards to 
namos cliart 
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I.csson Plan # 2 



erecting: '*Good morning, "Good morning,. 

Personal information: "What is your f irst/last^namG?" "My first/last name ig 
Calendar: "What day was; yesterday?" "Yesterday vaJ^ y 



Mt'i tcrial s : 
Worsteds 

Color cardij and words 


Materia? i5 ; 
Sphere, ciibe, pyrami^^ 
Corduroy bag 


Materials: 
Daily Sensotij^^tor Training 
Activj ties 


Color 


Form 


Per_cept„^^1.,Motor 


Review color exercises 

Match; /one color 
Identify; J two colors 
Name; Ithree colors 

Identify missing color(s) 
(Visual memory) 
Teacher removes color (s) 
from group and uts 
behind her 
Child finds matching 
color (s) 
one color 
two Colors 
three colors 

Name missing colors 

Match worsteds to color cards 
on chalk ledge 

Match words to color cards - 
red, yellow, blue, black, 
white, green, brown, 
orange, purple, pink 

ile arrangement of colors; 
Teacher arranges colors in 
a row 

(Begin with three) 
Child observes order 
Teacher places shield 

between child and colors 

and rearranges colors 
Child puts colors in^ 

original order 
Child nanies colors in 

sequence 


Review form exercises 
Identify: ^sphere 
Name; [pyramid 

Tactile: 

(Use touch bag) 

Find: [sphere 

Name: -scube 

Describe ; [pyramid 

"This is a sphere 
It is round 
It is natural color. 
It is made o^f vood," etc- 

"This is a cube 
It is square 
It has six sides 
It has eight con'^^i^s'* 

"This is a pyrami^^ 
It is flat on the* bottom 
and pointed at ihe top 
It has three sfi^os^ 
It i'^ made vood 

Name missing solij 

Teacher arranges sclid^ in 

a row 
Cliild closes eyes 
Teacher reinovea one *olia 
"Wliat's misr?ing?" 
Child names missing; ^j^id 

"The is missiJ^K" 

?Lesenl ^he three dJ -^'-^'^^s:: oa i 
Tencli r gives thr*^^- dimen- 
sions, of solids** 
length 
width 

depth - heig^^t 

Teacher fallows length of 
soJid with her fi^^8er 

"VJijat dimension is Lhiy?" 
"That is ,".ctc. 
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Review iinitati^j^ Qf movements 
Child imitates move^^onts of 

teacher J 
Review all movements 

Imitate movements of teacher: 
Bilateral circles with arms 
out straigiit ii'i front 

Horizontal ^ ^ 'P:,v^:^^.s with 
arras out ^t\\ at sides 

« • ^ > 

Vertical ^'cvements wi.T,h 

urnis out straight in i:rcut 

t ... 
• .1. i 

""ody im^yi^i 

Identify boo'y ^^'^Ttts 
D^ily SGi-isorl"=otor Training 
Activittr^s i^ago 4 

Basic ] oc'y mo>-'inents 

Daily '•Gnsorif^^-'^r Training 
Acti^'i tier, rages ^S-A^ 

Child lies back on the 
floor 

Teacher places hands on 
child shoulders to 
inhij^i^ ''Ovcncii^ as child 
lifCs hoa^ f (^yn floor, 
ana ''-hi id turni-j r.aad 
from j-«.'''t rifj,ht 
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Dritc 



Materials: 
Two bells - different tones 
Two squeaky toys ~ clif^stent 
sound s - t wo kinds oLi'sUlor ^ 



Mii t ci ials: 
Manuscript and cursive 
letters 



Discriminate gross sound^J : 
Present two at a time 

Taocher sounds two bGl;i^g 

with different tones 
"Arc Lhey the samo?" 

TerjclKT sound.s two •*ni»C2aky 
an riu.'ilf; wilh dj I i'tT^jnt 

"Arc tUvy the saoiL-?" 
TfiJclK-r .sounds iwo 

difltn-eni: kinds of p..;);.r 
'"Are they the same;?" 

Identify: ' 
Child turns around 
Teacher sounds object: 

Show nie which one oiade 

the sound" 
Child points to object 

Name: 

Child turns around 
Teacher sounds object 
"What KiXC you hear?" 
"I heard _" 

Discriminate environmental 
sounds 

Teacher produces sounds 
by; 

knocking on table 
stamping foot 
snapping fingers, etc 
Child watches and listens 
- Ch i 1 d t u r n s- a ro un d " 
Teacher performs action 
"What did I do?" 

"You knocked on the 
tabic," etc,. 



Phonics 



Introduce new • •! ynds : ~o~, 1^, 
and n_ through che sequence; 
Name mcHnuscript letter 
Sound and trace cursive 

letter 
Visual identification 
Ati(M.L«>ry iclcnt:f i Iciil Ion 
,S;iy from memory 
Wrll;** from mt-mory 

'JVacho.r (llctaif.^i yiiijile 

iioimdi; 
Child writes eacli sound 
on chalkboard in cur- 
sive writing and pro- 
duces sound simultaneous- 
ly 

(Trace if necessary) 

Combine -o- with consonants, 
sequence, and blend ail 
possible combinations: 
mo om 

so OS 

fo of 
lo ol 

^'O on 

Combir.f v,ifiSonant-vowel-con- 
sonant, sequence, and 
blend combinations; 
fom mof 
som mos 
mom mom 
3 ora mol 
nom mon, etc . 



Ma I er ia Is : 
Pronoun chart Strip ch 



Review exercises for pronoti'^s 

(I, You) and verbs (ran, walked, 
jumped, bowed) in Key at 
chalkboard 

Introduce pronouns 

lie 
She! 

Teacher gives ornl Conim^"^ 

to a boy 
The boy executes command* 

stands in front of ch^l^^"* 

board, and describes ^ctlon 
iij II 

Another child describes action 
using child's name 
"Randy _" 

Teacher writes in Key on 

chalkboard 
''Randy " 

Tnacher gives another oi'^^ 

command to same boy 
He executes command, stands i^^- 

front of chalkboard, and 

describes action 
Another child describes action, 

usiiig pronoun 

"Hn^_ " 

Teccher writes in Key 
"He " 

Introduce thii pronoun " She V* ~ 
through same procedures 

"Gale " 

"She_ 

Teacher writes pronouns 
chart 

T 

Vou 

Uc. 
She 
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Greet i ng : "Good morniuc » 

i>or3onu] information: "Wliat is your fun nama?" "My full name is^ 
Calendar: "What day will tomorrov/ be?" "Toi»oi-*tow v/ill be^ " 

MoTc r i nlT: 

Color cards and words 

Strip chart - W/iat colo^i- 
_^Coj:Or_ch£jTL-.a^ 



_j:^lor_ 



Review color ^'ords 

Match wordJ5 to coi r cards 
Teacher piaces • d cards 

on tab3^ 
Teacher I'- ^s up color card 
Child ;;ult ets matchinr word 
"This 

Introduce coZo/Li chart 

Teacher pJ^^sents a strip 
chart wide) with 
color name.s 

red yellow blue 
gruen orange black 
white brown purple 
pink 

Match Word cards to color 
chart 

Teacher hands child color 

word card 
Child matches word card to 

color name on chart 
Child reads color names 

Introduce shades of color 
Teacher presents color 
chart 

Child matches duplicates to 
color chart with shades of 
color 

Identify? 

"Show me 3 Ight " 
"Show IPG f^ ^rk " " 



Mater fals : 
Sphere, cube, Pyramid 
Plane forms: circle, ^^^uare. 



"Show n-iti miidium " 

N'amti : 

"1 lat color is this?" 

"That is lifiht " 

"That ir, dark " 

"That is n^odiun " 



Review all forms 

/^'Pherc 
Name : icubo 

(pyrcimid 

T. 2tilc: 

(Use touch ba^) 
Find; fsplitire 
Namt^: < cube 
Describe: [pyramid 

"This is a sphere 
It is round 
It is natural color 
It is made of ^ood 
It can roll," ^tc. 

Transfer to two dirnensional 
figures 

Teacher introduc.Lis plane 
figures solid bl^^ck 
Teacher niatchcis solid forms 

to Plane figures: 
"Th.is is a circle 
This is a square 
This is a triangle" 

Teacher explains two 

dimensions on form cards 
"This is lei^gth,*" etc. 

Teacher place- form card 
on chalkboard ledge 

Identify: 

"i; >cw me the_^^" 

Name: 

Teacher points to form 
card 

"V.Hiat is this^^ ?" 

"That is ^-JI^^" <^*^c, 

Hearran>;oment of c;.irds 

Chi'/'* closes Qyi^y. 

Tejcher rcarran^»^i? cards 
Child PUI-.5 cards 
original order 



Materials: 
Daily SenForimotor Training 
Activities 



Imitation of movements 

Child imitates movements of 

teacher 
Review all movements 

Bilateral circles with arms 
straight 

Horizontal movemc;uts with arms 
straight 

Vertical movements with arms 
straight 

Teacher and child count from 
one to ten as n^ovements 
are executed 

Body image 

Daily Sensorimotor Training 
Activities - images 5-6 

Basic body movements 

Daily Sensorimotor Training 
Activities Page 46 
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Materials ; 
Typing paper, tissuo paper, 
new; paper 
. Th re c d X f f e r e n t: _?^guoajc^r_^Qy^ 



AudiCory 



Discriminate gross sounds: 
Present sounds of three 
kinds of paper as child 
listens 

"This is typing paper" 
'This is tissue paper" 
"This is newi^ paper" 

Identify: 

Child turns around 
Teaclier produces sound of 

rv7o/thrc?.e kind:4 of paper 
"Shuw me the one that you 
heard" 
Ch: .d turns around and 
points to the one that 
he heard 

Name : 

Child turns around 
Teacher produces sound 
"Wliat.did you hear?" 
"I heard 

Environmental sounds; 
Teacher produces sound 
Child watches and listens 
clapping hands 
knocking on table 
snapping ' ngers 
Child tr.ms around 
Teacher produces sound 
"Wiiat did I do?" 
"You 



Sequence gross sounds: 
Child closes eyes 
Teacher producer, two and 
then three sounds in 
sequence 
Child names objects in 

scv^uence 
"li/hat d::d you hear?" 
"1 heard the newspaper, 
the tissue paper, and 
the typint; paper/' etc. 

SL'quonce environmental 
sounds 



Mater Lais ; 
Manuscript and cursive letter 
cards 



Phonics 



Introduce nev/ sounds; 
-E» JE.» ii» "iyr» Ji, througli 

the sequence 
Sound blending with letters 
Consonant-vowcl-consonant 
combinations with the 
three vowels 



-a- 


-o- 


-u- 


fam 


f om 


f um 


sal 


sol 


sul 


maf 


mof 


muf 


Ian 


Ion 


lun 


nas 


nos 


nus 


pat 


pot 


put 


hap 


hop 


hup 



Dictate single sounds at 
chalkboard 

(m, f, s» -a~, 1, n, -o-, 
p, t, k, -U-, h) 

Teacher produces each sound 
Child produces sounci as he 
• writes it iu cursive 
writing on the chalkboard 



Note: h is used only in 
initial position in combina- 
tions 



Mater i a 1 s : 
Pronoun chart 



Key to Straight Language 
Introduce pronouns 

We 

Tl. y 

Teacher gives oral command 
to two children 

Children execute conunand and 
stand in front of chalk- 
board under Who* 

Each child describes^action 
", ^and I 

Teacher gj.ves another command 
to same two children 

Children execute command, 

stand under Who- and 

describe action, 'usTng 
pronoun 
"We _ " 

Aiiother child viascribes action 
and uses pronoun 
■ "They " 

Teacher writes pronoun?^ or 
cUart 



Wioi 
I 

You 

..He„.. 
She 

We 

They 
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Lesson Plan H 



Greeting: "Good moniiug (afternoon), 

Pcriioniil information: "How old are you?" "I 
Cnlcndai-: '*What day?" "The days of the weok are 

P 1 ace n a mo s of d ays . I n slo t c'liart. Today is 
Mai. er i.al s : 
Colored Inch Gubcs* 



I am years old*' "When 1: 



your birthday?" etc. 
and 



Ma tc rials : 
Solid black figures 
Outline figures - circle, 
friquare, an d tr j.anKlc 



yes te rday w as 



Tomorrow will be- 



Ma tci'.i a 1 s : 

Daily Sensorimotor Training 
Activities 



Color and Fonii 



Form 



Perc eptua l-Motor 



Combiuc color and form: 

Teaclier explains that cubes 
arc all the same form but 
different colors 

Teacher places a red cube on 

top of a greon cube 
"I put the red cube on top 

of the j;rcen cube" 
Child reproduces pattern 

Teacher asks questions 
Child answers in complete 

sentences 
"What did you do?" 
"What color is the cube on 
the top?" * 

"Wlierc is the cube?" 

"Wuich one is on the bottom?" 

Teacher builds tower with 

three and then four blocks 
Child reproduces patterns 
Teacher addr> questions: 
"what color is the cube 

between the cube and the 

^cube?" 

"ifliat color are the cubes 

be twcen ^and ? " 

"Which one is between the 

red one and thci ^orse?" 

"Uliich ones are between rne 

^onc and the ^one?" 

Might be necessary t r» 
demonstrate between 
Have child staad between 

two chairs 
Put a paper between two 
buoks 



*nrvt.-J opm'.MU al Learning'. 
Material,'; 



Presejit outline, figures: 
Match, outline figures to 
solid black figures 

Identify outline figures 
"Show me the " 

Name outline figures 
Teacher points to card 
"Wliat is this?" 
Child traces outline figure 

and names it 

"This is a " 

Teacher places outline 
figures on chalk ledge 

Child observes sequence 

Child clo.sos eyes 

Teacher r ,.ves one card 

Child opuns eyes 

Teacher asks 

"\vhat 's missing?" 

Child names missin.p. figure 
"The; ^is missing" 

Teacher places cards on 

chalk ledge 
Child observes sequence 
Child puts head down 
T.:;acher rearrsiges cards 
Child replaces cards in 

original order 

Teacher makes large geo- 
metric fori:is on floor 
To.cicher gives verbal comzaud 
"Walk ar und the circle" 
Child executes con;:rtand 
"I walked around the 
circ^.le" etc. 
Teacher gives verbal com- 
mand 

"J»];np inside the square" 
"Jump outside Lhi* square" 
Child oxecuCo^: t ommand and 
describes jction 



Chalkboard activitiefj: 
Bilateral circles 

Teacher places X on chalk- 
board on a level with 
child's nose 
Child keepr, eyes on X and 
draws big circles with 
bath hands at same time 



bc^t 
\ 

\ 
) 



(>xO 



Bilateral horizontal movements 
Bila 2ral vertical movements 



Body : Hiage : 

Daily Sensorimotor Activities 
Pages 7-8 

Symmetrical Activities 
Pages 87-88 

}5asic body movements : 

Child lies on stomach on the 
floor with right arm and 
right leg flexed and head 
turned to right side vjitli ear 
on floor. The left leg is 
straiglit with toes on floor. 
The left arm is straight down 
at left side of body with 
palm of hand tui!icc* up 

Teacher checks pc.;i f on 

If child is unable t( assume 
proper posit] (in, t L'.ichcr 
ar.nists in p1pc< :ont 
Child roversi'i; porin'on v/ith 
.Irtt arm jiul left. Jew iU^xt'd 
and head lui'ncd cowaird liift 
side 



\):\tO 



Materials: 
Montcssorl sound boxes 
Noise makers Blindfold 



Auditory 



Introduce sound boxes: 
Match sound boxes 

Teacher produces sound 

with grossest sound box 
Child finds box with, same 
sound 

^Teficher produces r.ound 
with fincjU- sound box 

Child finds box with same 
sound 

Grndation ol sounds from 
gro^s to fine 

(Begin with three and 
add one at a time) 
Teacher arranges boxes in 

sound order 
Child arranges boxes in 

same sound order 

Localization of sound 
Teacher produces sound 
with noiseraaker in 
different locat ) ons • (in 
front of, behind, above, 
at right of, and at left 
of child) 
ChilJ points * direction 
of sound 

Child closes eyes or is 

blindfolr'ad 
.Teacher produces sound 

with noisemaher in 

different locations 
Child points in direction 

of sound 
Child opens eyes to check 

accuracy 

Teacher produces sound 
with noiseraaker near the 
child and far from child 

"This sound is near you" 

Teacher produces sound 
"Where was the sound?" 
"The sound was no.ar nie" 



Material s : 
Manuscript and cursive letter 
cards 



Phonics 



Introduce digraphs tjh and sjb 
through the sequence 
Review blending of all con- 
sonant-vov;el-consonant 
combinations with the three 
vowels, and add and 



I)i ctaLion of sJ nj;.le sotnuKs 
Teacher dictates single 
sounds at chalkboard 
(m, fy r\ 1, n, -a-, -o-, 
p, t, k, -U-) 

through same procedures 

as previous week) 

Dictation of vowel-consonant 
and consonant -vowel com- 
binations at chalkboard 
Teacher produces two >;oundij 
separately (ma, t'hu, on, 
af'i) and blends them to- 
gether, while child 
listens 

Child produces each sound 
as he writes the cursive 
letter on the chalkboard. 
Then he blends them 
together as he makes a 
continuous motion from 
left to right x^ith his 
index finger 

Teacher explains that in 
writing^ the line goes 
over to top of next 
letter 



Materia 1 s : 

A ball, a shoe, a bean-bag 

Noun strip chart WliClt- 
Pr in hed cornmand car dr. 

Language 



Key to Straight Language 
Add third column 

(Make columns 16" apart) 
Add Key word Wkcut: 
W/io:^_^ Wkat: 

Teacher {'.ive:^ oral command 

"Throw " 

Child exccntci; coin!n«md iind 

fitnnd*; under Who^ 

TeachtT places object on chal 

Jcdge under Key word What: 
Child describes action 

"I threw " 

Another child describes 
action 

" threw _" 

Teacher writes sentence in 
Key 

" threw ^" 

Teacher writes verb on strip 
chart under 

Teacher writes new nouns on 
strip chart under iJtJhdt: 
a ball' 
a shoe 

a bean-bag, etc. 

Teacher presents printed 
command cards one at a 
time 

Child executes, command and 
describes action 
Run 
Walk 
Jump 
Hop 
March 
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Lesson PI an If 5 



GrocliiU'.: "Good morning, ^" 

I'orsoiKil information; "Wliere do you live?" "I live at 

Calendar: "Name the dayf^ of the week" '^The days of the week are^ 



, and 



Mater i als : 

Colored Inch Cubes 

Design Cards for Inch Cubes* 



Color and Form 



Introduce design cards for 
colored inch cubes in 
vertical poJ^ition 

Teacher holds design card 
//I In vortical position 
"Build n tower tliat Jooks 

lllccY LhJi; one" 
Cliild reproduces j^iittern 
Te;jciu«r ;iskt; quL^stion.s 
CtiXJd cin.sv.'fi's in complete 
sen t en CO 

"Wliat t ' !or is the cube 



on the 



bottom?" 



What olor is the cube 
under tJie one?" 



"Wljere iz the_ 
"Wliich one is 



nit 

one? 
"?" 



Introduce design cards #2 
and tf3 in vertical position 
Follow same procedure 
Add questions using between 
"Wliat color is the cube 

be tween and ? " 

"Wliich one is between the 
one and che one?" 



Materials : 
Large I'lastic Templates'^ 
(circle, square, triangle) 



Form 



"Wliich ones are between 

the ^one and ^one?" 

"Is the one on the top 
green?" 
"No, the one on the top 
is not grt»en" 
"is the one in the middle 

blue?" 
"where is the one?" 



*Developinental Learning 
Materials 



Introduce templates 

Teacher holds template in 

vertical position 
Ciiild traces inside template 

Teacher )iolds r.irclr t canplaLe 

against chalkboard at level 

of child^s noi;e 
C] 1 1 1 d d raws around i n s i d(^ of 

temp] ate 
Teacher removes Lemi)lat;e 
"Wliat is that?" 

"That is a circle" 
(Figure - ground) 

Teacher holds i-quar^-. template 

against chalkboard 
Child draws inside of 

template 
Teacher removes template 
"Wiat is that?" 

"That is a sc. are" 

Teac!ior holds triangle 

template against chalkboard 

Child draws inside triangle 

Teacher removes template 

"Uliat is that?" 

"That is a triangle" 

Teacher repeats the exercise 
with the square and the 
triangle held against 
chalkboard in different 
positions 

Child draws inside ihc 
template 

Teacher explains that the 
forms are tilted, but are 
the same f(/rms 



Matori al s : 
Daily Sensorimotor Training 
Activities 



Percept ual-Noror 



Review all arm mover.onts 3.t 
chalkboard 

Keview body movements with cliild 
on stomach on floor 
'Jcaclicr givco verbal command 
"Shift" 

Child shifL.s body from right 
side with aim and leg flexed 
and head turned toward right 
to the left .side with left 
arm and left leg flexed and 
head turned to the left 

Teacher gives verbal command 

"Shift" 

Child reverses position 

Repeat until movement is smooth 

Body image : 

Daily Sensorimotor Training 
Activities Pages 9-10 

Basic body movements: 

Review body movements with 

cliild on stomach on floor 
Teacher gives verbal command 
"Shift" 

Chil'-^ reverses position and 
says, *'Right" "Left" as he 
revevocs the position 



*I)eveloprnental Learning 
Materials 
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Date 



Materials : 
Pitch Pipe 
Xylophone 



Aud it ory 

Discriminate tones 

Teacher presents pitch pipe 
"This is a pitch pipe" 
"Wliat, is this?" 

"That is " 

Teacher produces high tone 
"This is the high tone" 
Teacher produces low tone 
"This is the low tone" 
Child closes eyes 
Teacher produces high tone 
"What did you hear?" 

"I heard the high tone" 

Teacher presents xylophone 
Teacher produces high and 

low tones through the 

same sequence 
Teacher hands- mallet to 

child 
"Make the low tone" 
Child strikes low key 

"This is the low tone" 
"Make the high tone" 
Child strikes high key 

"This is the high tone" 

Teacher introduces middle 
tone through same sequence 

Teacher strikes all keys 
going from high to low 

"I went from high to low" 

Teacher striker* all keys 
going from low to high 

"I went frbm~low to high" 

Child closes eyes 

Ttiacher strikes keys 

'Vaat did I do?" 

"You went from to " 



Let cliildren take turns 
producing tones in the 
sequence 



Materials : 
Manuscript and cursive, letter 
cards 



Phoni(;s 

Introduce ch_ through sequence 
Review all exercises from 
previous week for sound 
blending and add dh 

Dictation of single sounds 
Teacher dictates single 

sounds at chalkboard 
Child produces single 

sound as he writes it in 

cursive writing on the 

chalkboard 

Dictation of consonant-vowel- 
consonant combinations 
Teacher produces three 

sounds separately (s o f) 
and then blends them 
together while child 
listen*! 
Child produces each cound 
as he writes the cursive 
letter, on the chalk- 
board. Then he blends 
them together as he makes 
a continuous motion 
going from left to right 
with his index finger 



Material s: 

a ball a shoe a bean-bag 
Written command cards 
Word cards 



Language 

Key to Straight Language 

Teacher places picture eards 

of a ball and a shoe on 

slate ledge 
Child matches object to 

picture 
Teacher matches each wor 

card to picture 
"This says ball " 
"This says shoe" 
Teacher removes word cards 
Child matches word cards to 

picture cards 
Teacher presents command 

card 

"Throw 

Teacher matches word card 

to word on written command 

card 

Child executes command and 
describes action 
"I threw " 



Review all written commands: 

Run 

Walk 

Jump 

Bow 

Hop 

March 

Throw 
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Lesson Plan # 6 



Greet Ing 
V e r sona] 
Cal endar 



"Good morning, 
inf ormat ion : 



"Goodbye, " 



\'Jhat is your telephone number?*' "My telephone number ls_ 
"What month is this month?" "This month is 



Materials: 
Colored Inch Cubes 
))esign Cards tor Inch Cubes 



Vertical Piano. 



Introduce design rard H 

Teacher holds design card in 

vertical position 
Child reproduces pattern with 

blocks 
Teacher explains 
"The cube at the r^ght of the 

oranjjc cube is green" 
"The cube at the left of the 

green cube is orange" 
"The green cube is in the 

comer" 
Teacher says 
"Show rae the cube on the 

right side of the orange 

cube" 

Child points to proper cube 
"This cube is on the right 
side ot the orange cube" 
Teacher asks questions 
Child answers in complete 
sentences 

"What color is the cube at 
the right of ?" 

"Wliich cube is at the left 
of ?" 

"Wliat color is the cube in 
the corner?" 

"Where is the cube?" 



Materials: 
Montessori metal insets- 
circle, square, triangle 
Paper &V>11 Primary pencil 



Form 



Introduce templates at table 
one at a time 
Teacher places paper on 
tablv 

Teachei explains posture 
for all future paper and 
pencil activities: 

Position of paper 



Left hand 



Right hand 



Child holds pencil loosely 
with index finger fairly 
straight and keeps v;rist: 
straight 

Child holds arm fairly close 
to body and elevated about 
1" above table 

Child holds head up the 

distance- ^rora elbow to chin 
as elbow rests on table 

Child keeps feet on floor 

Teacher holds template in 
vertical p'vsition 

Child traces inside with 
finger 

Teacher places template in 

center of paper 
Child traces inside of 

template with his penci ^ 

"This is a circle" 
Teacher removes template 
"What do you see?" 

"I see a circle*' stc. 

Follow same procedure for 
square and triangle 



Mater i :il s : 

Daily Sensorimotor Training 
Activities 

Pencil with yellov tip 



Perceptual-Motor 



Review basic body movements for 
shifting from right to left. 
While on stomach on the floor 

Teacher gives command 

"Left" 

"Right" 

Child shifts from right to 
left and from left to right 
in smooth movement and says, 
"Left" "Right" 

Basic body movements 

Daily Sensorimotor Training 
Activities Page 47 

Introduce exercipps for 

binocular eye muscle train- 
ing (net more than two 
minutes) 

Teacher holds pencil with 
yellow tip about 18" 
away from child's eyes 
and moves it horizontally, 
vertically, and diagonally 

Child's eyes follows target 

Child holds thumb about 18" 
from eyes and moves in all 
directions 
Eyes follow thumb 
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Date 



Materials : 


Mater i als : 


Materials : 


Buzzer Board* 


Manuscript and cursive letter 


a book 




cards 


a pen 


Auditorv 


Phonics 


Lanj^uage 


Introduce Buzzer Board for 


Introduce r — through the se- 


Key to Straight Language 


sequencing sounds and 


quence 


Introduce fourth column in Key 


auditory memory 






Teacher explains that the 


Teacher adds 16" column 


Teacher presses button 


dash following the letter 


Teacher writes Whe^z: at top 


sharply 


r — means that the letter 


of column 


"This is a dot'* 


has that sound only at the 


Teacher gives oral command 


Child reproduces sound with 


first of a word or syllabic 


J "Put a book on a table" 


opposite button 


Teacher places r — in initial 


L Child executes command, 


"This is a dot" 


position in combinations 


and describes action 


Teacher holds button down 


with all three vowels 


Teacher writes verb on strip 


"This is a — " (dash) 


Child traces and blends all 


chart 


Child reproduces sound with 


combinations 


Teacher writes noun on chart 


opposite button 




Wliat: 


"This is a — " (dash) 


Teacher introduces first 


Teacher writes on strip chart 




and last for vjord analysis 




Teacher presents the 


with consonants in initial 


on 


auditory patterns 


and final positions 


Teacher gives second oral 


Child listens, watches, and 


"What is the first sound?" 


command 


reproduces the patterns 


"What is the last sound?" 


"Put a pen on a table" 


% f 


"What is the vowel sound?" 


.(Follow same procedure) 




"How many vowels are there?" 






"How many consonants are 


Teacher presents written 


• ♦ •ft— 


• there?" 


command cards 


^ • m — • 




"Put ^on " 


— • • • • — > • 










Teacher includes new command 


Child produces pattern on 




cards with those learned 


BuzKC'.r Board 




previously 


Another child reproduces 




pattern 






*Developmental Learning 






Materials 
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I.csson PI an If 7 



Greeting: "nello,^ 



"How are you?" "I'm fine; thank you" 



Personal inTormat ion; "^^hat is your mother's/father's name?" "My mother 's/fathcr' s name is ^" 

Calendar: "What month war last month?" "Last month was 



Ma teri als : 
Colored Inch Cubes 
Design Cards 



Materials ; 
Paper forms with double lines 
circle, square, triangle 



I Materia] s : 

Daily Sensorimotor Training 
Activities 



Ve r 1 1 cal Plane 



Form 



_Perceptual-Mo tor 



Introduce design card i}5 

Teacher holds design card 

in vertical position 
Cliild repx'oducee pattern with 

h locktJ 
Teacher explains: 
ihe orange cube is in the 
lower right comer" 

blue cube Is in the 
^ ..'ir right corner" 

i purple cube is In the 
jwer left corner" 
The red cube is in the 
)pcr left corner" 
l^aclicr says 
"Show me the cube in tho 

corner" 

Child identifies proper cube 

Teacher asks questions re- 
lative to design 

Child answers in complete 
sentences 

Teacher exposes each of i:ive 
patterns for five seconds 

Child reproduces pattern 
from memory 



Introduce paper forms with 
double lines 



□ 



Teacher places one form at a 

time In front of child in 

proper position 
Teacher checks the child's 

posture and position of 

pencil 

Teacher gives directions for 

each form 
"This is a circle. Start at 
the top and go around until 
you fill in between the 
lines. Try not to go out- 
side of the lines" 
Child fills in each form as 
he says . 
"This' is a 



O □ A 



Teacher presents three 

double lined forms on one 

sheet of paper 

(Follow same procedure) 



Review all exercises for 

binocular eye muscle train- 
ing: 

Horizontal movements 
Vertical movements 
Diagonal movements 
Circular movements 

Introduce exercises for 

monocular eye muscle train- 
ing 

(not more than two minutes) 

Teacher asks child to cover 
one eye with the palm of 
his hand 

Teacher holds pencil 18" 
away from other eye and 
asks child to follow the 
pencil as it is moved in 
all directions 

Teacher repeats exercises 
with other eye 

Child follm/s own thumb with 
each eye as he moves it In 
all directions 
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Date 



Materials: 
Buzzer Board 

Buzzer Board Pattern Cards * 



Materials : 
Manuscript and cursive letter 
cards 



Materials : 

Name cards in cursive writing 



Auditory-Visual 



Phonics 



Writing 



Introduce Buzzer Board Pattern 
Cards for sequencing and 
memory 

Teacher makes the auditory - 
visual association with 
RtiKKer Board attd pattern 

"TIiJh la a dot" 

Teacher presses button on 

Buzzer Board sharply 
"This is a dot" 
Teacher holds up card 1(2 
"This is a dash. 
Make the sound on the 
Buzzer Board" 
Child holds buttfon on 

Buzzer Board down for 

dash 

"This is. a dash" 
Teacher explains 
"The dot means a short 

sound and the dasH means a 

long sound" 



Teacher holds up e^ch. 

pattern card 
Child reproduces pattern on 

Buzzer Board 

(Pattern Cards #1-14) 



*Deveiopmental Learning 
Materials 



Introduce short vowels -i-r and 
~e- through the sequence 
Teacher places -j^ card in 
all possible consonant- 
vowc'l-consonant comblnn- 
tlons 

Chilli Wnv.ofi imt\ hl^ndn 

Dictation of coneonant-vowol- 
consonant combinations with 
"ir' at chalkboard 

Teacher gives three sounds 
separately then blended 
together 

Child produces each sound as 
he writes the letters and 
then blends them together 

Teacher repeats exercises 
with short vowel -e- 
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Introduce name cards in cursive 
writing 

Teacher presents name of each 
child in manuscript then 
turns card over and presents 
name, in curBlvo wrltinft 

Tend Kir bo I (1m up cnch name 
curd In curiilvti writing 

"Wlio i« UiiiJ?" 

Child whoHei name appears on 
the card stands up, traces 
his name, and speaks it 

Introduce cursive writing ex- 
ercises at a chalkboard with- 
out lines on it 
Teacher makes row of p re- 
writing exercises across 
the chalkboard 

rmrmrrYrrrnn 

Child - traces and then copies 

the exercise 
Teacher observes arm movements 

Elbow should be down and 
fairly close to body 

Wrist should be straight 
Teacher observes the movement 

of the child's feet as he 

progresses across length of 

the chalkboard 

Right foot should move first 
and left foot follow to 
keep body. balanced 
(Most children cross left 
foot over right foot) 



\ ^ i o.. 



Lesson Plan ^ 8 



Greeting: "What do we say In the morning?" "We say, Good morning" 
Personal .information: "How many sisters/brothers have you?" "1 have_^ 
Calendar: "What month will next month be?" "Next month will be ^" 



sisters /brothers" 



Materials : 
Colored Inch Cubes 
Design Cards 



Materials : 
Dissected^ circJ.e in solid 
black 

Large Form Puzzles* 



Materials: 

Daily Sensorimotor Activities 
Pen Flaahlish.t 



Horizontal Plane 



Form 



Perceptual-Motor 



Introduce design card ifl in 
horizontal position 
Teacher explains vertical 
and horizontal planes 

Teacher demonstrates by 
having child stand up 
(vertical position) 
and then lie down on the 
floor (horizontal position) 

Child reproduces pattern on 
Che design card 

Child reproduces pattern with 
design card placed on left 
side, right side, and above 
blocks 

Teacher demonstrates and 

explains new language 
"In vertical position the one 

pn thie top is up" 
"Tlie one on the bottom is 

down" 

"In horizontal position the • 
one pn the^.top is away from 
you and the one on the 
bottom is near ycu" 

Teacher asks questions 

"What color is the one on the 

top? bottom?" 
"Which one is on the top? 

bottom?" 

"Where is the one?" 



Introduce large form puzzles 
Teacher presents a circle in 

solid black and circle cut 

into two pieces^ four piececj 

and six pieces 
Child assembles parts to make 

complete circle 

"This circle has^ parts' 




Teacher presents 

Large Form Puzzles 
(Reversible) 
"Make a red square" 
Child assembles parts into 

square 
Teacher asks 
"What do you see?" 

"l see a red square" 
Teacher explains square is 

tilted, and places metal 

template over square to 

demonstrate 
Teacher explains 
"The red square is on a white 
background" 
Teacher asks 
"What do you see?" 

"I see red square on a 
white backgrotind" 
Teacher' says 

"Yes, the red square is on a 
white background. Now make 
a white square on a red 
background" 
Child reverses puzzle 
Teacher as^s 
"what do you see?" 

"l see a white square on a 
red background" 



Review exercises for monocular 
and binocular eye muscle 
training 



Introduce lazy eight at chalk- 
board 

Teacher makes X on chalk- 
board at level of child's 
nose 

Teacher makes lazy eight on 
chalkboard 



*TeacUing Resources 



Child traces lazy eight ten 
times with rhythmic flow 
of movement 



Body image 

Daily Sensorimotor Training 
Activities Pages 11-12 

Basic body movements 

Daily Sensorimotor Training 
Activities Page 48 - ill 
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Date 



Materials : 
Buzzer Board 

Buzzer Board Pattern Cards 



Auditory 



Materials : 
Yale Chart (Consonants) 
Letter cards 



Phonics 



Materials : 
Wide and narrow lined paper 
Primary pencils without erasers 



Writing 



Review Pattern Cards //1-lA 
Add Pattern Cards 
Teacher presents pattern 
card . 

- ChJJd raproctuurifi patt.(^rn ot 
nxi'AZQT Board 

Child presents pattern card 
Another child reproduces 
pattern on Buzzer Board 



Teacher places pattern cards 
on table 

Teacher produces auditory 
pattern and child Identi- 
fies the corresponding 
visual pattern 

Child produces auditory 
pattern / 

Another child Identifies / 
corresponding visual 
pattern 



Introduce Pattern Cards 
#30-62 through the same 
procedures 



Introduce wh through the se- 
quence 

Teacher plnceo wh cord In 
initial poMltion Jn con- 
woniiu L- vi>wi? 1 - con Hun nw t 
comblnatJoHH 

whip when which 

Child produces each sound as 
he traces the letters and 
blends them together 

Dictation of all combinations 
with short vowels" at 
chalkboard 

Introduce Yale Chart (Con- 
sonants) 

Teacher -presents consonant 
chart 

Teacher matches letter cards 
t6 letters on chart and 
sounds the letters 

Teacher explains that all of 
the sounds in the first 
vertical column are voice- 
less sounds 

Teacher produces each sound 
as she points to corres- 
ponding letter on chart 

Child produces each sound as 
teacher points to corres- 
ponding letters in random 
order 



Introduce writing exercises at 
table 

Teacher prosents paper with 
pro-set. wrltlnp, cxcrclson 
betwcc'ii wide llnufi at top 
of paper and n mark or 
arrow on each line at the 
left side of paper to assure 
left-right progression 



Child traces over set copy 
and copies same exercise in 
next two wide lines on 
paper 

Teacher turns paper over 
Copy is pre-set between 
narrow lines 



rt'ditn'ii/'ituil 



Child follows same procedure 
to complete exercise 
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Lesson Plan # 9 



Greeting: "Wliat do we say in the afternoon?" "We say, Good afternoon" 

Personal information: "What is your sister's nanie?" "My sister's name is " 

Calendar : "Name the months of the year" "The months of the year are , , , , , , , , " 

Place names of months in slot chart. This month is . Last month was Next month will be 



Materials : 
Colored Inch Cubes 
Design Cards 



Materials : 

Geometric solids - ellipsoid 
hemisphere Touch bag 
Double lined forms . Pencil - 



Materi a 1 s : 
Daily Sensorimotor Training 

Activities 

Movable Melvin* 



Horizontal Plane 



Form 



Perceptual-Motor 



Introduce design cards #2, i?3, 
)9^4» and //3 in horizontal 
position 

Teacher places each design 
card on the table in front 
of the child 

Child reproduces the pattern 
with the cubes 

Teacher asks all questions 
relative to the position 
of the cubes in the pattern 

Child answers in complete 
sentences 

"What color is (are) the 

cube(s) on the top/bottom? 
"Which one(s) is (are) 

between 

under 

on top of 

at right of 

at left of 

in lower right corner 
in upper right corner 
in lower left comer 
in lower right comer 
in upper left comer" 

Teacher exposes each pattem 

for five seconds 
Child reproduces pattiem from 

memory 



Introduce ellipsoid through the 
sequence followed for first 
three geometric solids 

Transfer to plane form 
"This is an oval" 
Present template at table 
Present double lined form 

Introduce hemisphere through 
same sequence 
Transfer to plane figure 
"This is a half circle" 

Introduce cross in two dimen- 
sional form at chalkboard 
*'This is a cross" 
Teacher traces cross going 

from top to bottom and left 

to right 
Child traces cross 

"This is a cross" 

Teacher presents double lined 

cross at table 
Child fills in cross 

"This is a cross" 

Teacher presents four double 
lined forms on a sheet of 
paper 

Child fills in all forms 
. "This is a " 



Review exercises for monocular 
and binocular eye movements 
Child follows his own thumb 
with his eye(s) as he moves 
his thumb in all directions 



Body image 

Daily Sensorimotor Training 
Activities Pages 13-14 



Introduce Movable Melvin 

Teacher identifies body parts 

Teacher disassembles Melvin 
Child reassembles Melvin 



Basic^ body movements 

Daily Sensorimotor Training 

Activities 

Repeat exercises Page 48 //I 
Continue until movements 
are smooth and eyes 
follow hand that moves 
forward 



^Developing Learning Readiness 
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Date 



Materials : 
fiuzzer Board 

Buzzer Board Pattern Cards 



Auditory 



Introduce clapping patterns 
Teacher claps hands sharply 

for dot 
"This is a dot" 
Child imitates 

"Thifl iB A dot" 

further ai\d clapu fpr 
dash 

"Thio is a dash" 
Teacher claps patterns and 
child imitates 



Teacher produces a pattern 

on Buzzer Board 
Child claps the pattern from 

auditory stimulus 

(auditory-motor) 

Teacher presents Buzzer 
Board Pattern Cards 

Child claps corresponding 
patterns from visual 
stimulus (visual-motor) 



Materials : 
Yale Chart (Vowels) 
Letter cards 



Phonics 



Introduce Yale Chart CVowels) 
Teacher presents .tlie vowel 
chart 

Teacher matches yowel letter 
cardu to short: vowels on 
thp clinrt find producrri the 
ftounrt nimitU/iMcotinty 

Teachur pronentu Ihv, vowel 

card eo and matches it to 

the corresponding letters 

on the chart 
Teacher explains that the 

secondary spellings -e^ ea, 

e-e all have the same sound 
Teacher presents ee card in 

consonant-'vowel combinations 
Child traces and produces 

each sound simultaneously 

and blends together 
Teacher presents ee card in 

consonant-vowei-consonant 

combinations 
Child traces and produces 

each sound simultaneously 

and blends 

Dictation of cons on ant- vowel- 
consonant combinations at 
chalkboard 



Material s : 
Wide and narrow lined paper 
Primary pencils 



JJriting 



Introduce all writing movements 
for vowel letters at chalkboard 
(one at a time) 

Teacher pronentn paper v7lLli 
p re-He t copy Im,»1:wimmi wld« 
llncwi on (»nf ii'l dc nnd piv-U(;L 
copy buLWi'cn narrow llneti 
on the. otiicr uJ.de 

Child traces the copy, and 
completes exercise on each 
side of the paper 

J) 0 0 Doom 
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Lesson Plan ff iq 

Greeting: *'Wliat do we say when we go to bed at night?" "We say, ^Goodnight*" 

Personal information: "What is your brother's name" "My brother's name is " 

Calendar: "Hovj many months are there in a year?" "There are twelve months in a year" 



Materials : 
Colored Inch Cubei; 
Design Cards 


Materials : 
Metal template - oval 
Paper forms - oval 
Pencil 


Materials : 
Daily Sensorimotor Activities 
Developing Learning Readiness 


Vertical- Horizontal Plane 


Form 


Perceptual-Motor 


Introduce the transfer from 
vertical to horizontal plane 
(Preparation for copying 
from chalkboard) 

Teacher holds design cards 

in vertical plane 
Child reproduces pattern with 

cubes in horizontal plane 

Teacher explains relative 
position of cubes in 
vertical and horizontal 
planes 

Child describes relative 
position of cubes 

Teacher asks questions 
relative to position of 
cubes in vertical and 
horizontal planes 
"What color is the cube above 

the ^cube?" 

"Which one is below the 
one?" 

."Which ones are in the middle 
of the top (bottom) row?" 

"What color is the one in the 
upper right comer?" etc. 


Introduce vertical and horizon- 
tal oval in vertical plane 
and then horizontal plane 
with the metal template 
(Same size as paper form) 

Teacher holds template in 
vertical plane with oval 
going up and down and 
traces with finger 

"This is a vertical oval 
It goes up and down" 

Teacher turns template so 
that it is lengthwise and 
traces with finger 
"This is a horizontal oval 
It goes from left to right" 

Teacher places template on 
table in horizontal plane 
"This is a vertical oval 

It goes from top to bottom" 
"This is d horizontal oval 

It goes left and right" 

Teacher places template over 
double lined forms 

"This is a oval" 

Child fills in forms 

"This is a vertical oval" 
"This is a horizontal oval" 


Body image 

Daily Sensorimotor Training 
Activities 
Pages 18-20 

Basic body movements 

Dally Sensorimotor Training 
Activities 
Pages 52-54 

Movable Melvin 

Developing Learning Readiness 
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Mater ial s : 
Buzzer Board 
Buzzer Board Patterns 



Auditory 



Review clapping patterns 
Teacher claps pattern 
Child imitates 

One child presents auditory 

pattern on Buzzer Board 
Another child claps pattern 

Teacher presents pattern, 
card 

Child claps pattern 

Teacher places five pattern 

cards on table 
One child produces pattern 

on Buzzer Board 
Another child identifies the 

visual pattern 

Tpadier claps pattern 
Child identifies visual 
pattern 



Matciials: 
Yale Charts 
Letter cards 



Phonics 



Introduce new sounds v/-, b^, 
^> V, j[ on letter 

cards 

Teacher produces each sound 
and places letter card on 
chalk ledge 

Teacher explains that these 
sounds are voiced sounds 

Teacher compares them with 
voiceless sounds wh, jo, 
ii> f.> ill* ^ on the 
consonant chart 

Teacher hands ch'ild one 
letter card 

Child matches letter card 
to corresponding letter on 
chart and produces the 
sound 

Teacher places letter card 
-a- on chalk ledge and 
makes consonant-vowel- 
•consonant combinations with 
new sounds 

bad vag 
gaz jad 
vab , dag 

Child t races > produces each 
sound, and blends them 
together 

Dictation at • chalkboard 
Teacher produces each sound 

separately and blends ' 
Child produces each sound as 

he writes it and blends 
**all together 

Teacher explains that in 
writing w, b, and v the 
line ("arm*') on right side 
of the letter goes to the 
top of the following letter 



Mciterials: ^ 
Wide and narrow lined paper 
Primary pencils 



Writing 



Introduce writing movements for 
consonant sounds jn, t_, J^^, 1\ 
one at a time on paper at 
table 

Teacher presents paper with 
pre-set copy and associates 
the sound witli the letter 
as she presents the paper 

Child traces pre-set letters 
copies them, and completes 
exercises on each side 
of paper ' 



ZZZOZZH 



Child produces sound of 
each letter as he writes 
it 
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Lesson PI an fi 11 



Greet inj« : "Good_ 



J' "How are you?". 

Personal informatioi : "Uov; many are^there in your family?" "There are_ 
Calendar; "What day comes before " ";^at day comes after ?" 



Materials: 
Popsiclc sticks (10) 
Counting framii (10 beads) 



Mater i als : 

Metal template - rectangle 
Paper forms - Pencil 



.Mater i als : 

Dally Sensorimotor Activities 
Developing Learning Readiness 



Number 



Form 



Introduce number 

Teacher presents popsicle 
sticks 

"Let*s count the sticks" 
Chiltl counts with teacher 

frow one to ten 
Teacher holds certain number 

of sticks 
"liow many sticks are there?" 

"There are sticks'* 

Teacher presents counting 
frame 

Child counts beads 3-10 
Teacher separates be* ds into 

groups 
"How many are there?" 

"There are 

Introduce number cards 
Teacher places number cards 
from 1-10 on chalk ledge 



Teacher associates popsiclc 
sticks with number cards 

"Show me three" etc. 

Child identifies number named 
by pointing to the appropri- 
ate number card 

Teacher places number word 
cards on chalk ledge in 
front of appropriate number 
card 

Child reads number words 

Teacher removes word cards 
and hands one at a time to 
child 

Child matches word to number 
card 



Introduce vertical and hori- 
zontal rectangle in vertical 
plane and then horizontal 
plane with metal template 

Teacher holds template in 
vertical plane with rec- 
tangle going up and down 

Teacher traces inside tem- 
plaite with index finger 

"This is a vertical rectangle 
It goes up and doxm" 

Teacher turns template so 
that the rectangle is 
lengthwise and traces with 
finger 

"This is a horizontal 
rectangle 

It goes from left to right" 
Child traces template 

"This is a vertical rec- 
tangle" 
"This is' a horizontal 
rectangle" 

Teacher presents double liped 

forms in horizontal plane 
Child fills in vertical and 
horizontal forms on paper 
"This i5 a vertical rec- 
tangle" 
"This is a~ horizontal rec- 
tangle" 



Daily Sensorimotor Training 
Space and direction 
Pages 18-20 

Basic body movomcnt 
Pages 52-54 

Developing Learning Readiness 
Activities for Movable Melvin 
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Date 



Materials: 
huzzer Board and Patterns 
Hand drum 
Daily Sensorimotor Actlvltl as 



Auditory 



Introduce tapping patterns on 
tabic or hand drum 
Teacher taps out pattern on 

table or hand drum 
Child reproduces pattern 

Teacher presents pattern on 

J^vzzer Board 
Child taps out pattern on 

table or hand drum 

Teacher presents visual 

pattern 
Child taps out pattern on 

table or hand drum 

Teaclier claps pattern 

Child taps out corresponding 

pattern on table or hand 

drum 

Daily Sensorimotor Training 
Activities 
Pages 61-63 



Materials: 
Yale Charts 
Letter cards 



Phonics 



Mater j a 1 s : 

V/ide and narrow lined paper 
Pencils 



Wr iting 



Review all voiced consonants in Introduce v/rlting movements for 
combinations with all short 
vowels 



bad dob thag 

vej gud zed 

wog jib jaz 
for tracing and blending with 
letter cards 

Dictation of consonant-vowel 
consonant combinations at ; 
clialkboard 

Teacher produces each sound 
and blends all together 

Child produces each sound as 
he writes it and blends 
all together 



i» ii» 5.J £. on P^per at table 

Teacher presents pre-set 
copy and associates sound 
with each letter 

Child traces and then copies 
each letter, and produces 
each sound as he writes it 



Child completes exercises on 
each side of paper 

Child writes name at top of 
paper in cursive writing 



i 
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Lesson i^lan 3.2 

Greeting: Review as necessary , r 4i„ 

Personal information: Child begins notebook about himself and family 

Calendar: "Wliat month comes before "What month comes after? 



Materials : 
Numeral cards 
Popsicle sticks 
Counting frame 



Number 



Materials : 
Metal templates 
pentagon 
Paper - pencil 



trapesoid 



Form 



Materials: « ^ ^ 

Daily Sensorimotor Training 

Developing Learning Readiness 



Perceptual-Motor 



Introduce numerals 

Teacher places numeral cards 
1-10 on chalk ledge 

Teacher holds appropriate 
number of popsicle sticks 
and associates number with 
numeral 

Teacher holds up a certain 
number of popsicle sticks 

Child points to appropriate 
nunjeral on chalk ledge 

Teacher groups certain number 
of popsicle sticks on table 

Child points to appropriate 
numeral on chalk ledge 
(Horizontal to vertical) 

Teacher moves certain number 
of beads on counting frame 
to one side 

Child identifies correspond- 
ing numeral on chalk ledge 



Introduce trapezoid with metal 
template 

Teacher holds template in 

vertical plane 
"This is a trapezoid 
It is slanted on tlu2 sides 
It is long on the bottom 
and short on the top" 
Child traces inside template 
"This is a trapezoid 
It is slanted on the sides 
It is long on the bottom 
and short on* the top" 

Teacher places template on 

the t/tble 
Child traces inside template 

with finger 

Teacher places template on 
paper 

Child traces inside with 
pencil 

"This is- a trapezoid" 

Introduce pentagon 

Follow same procedures 



Dally Sensorijnotor Training 
Space and direction 
Pages 21-23 

Basic body movements 
Pages 55-57 
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Dale 


Matcri als : 
Dally Sensorimotor Activities 
Record player Records 


Mater i als : 
Yale Charts 
Letter cards 


Materia I s : 
.Wide and narrow lined paper 
Primary pencils 


Auditory 


Phonlrs 




Dally Sensorimotor Activities 
Pageij 65-67 

Introduce music 
Teaclier presents 
Hap Palmer records: 
"Learning Basic Skills 
Through Music" Vol. 1 
"Learning Basic Skills 
Tlirough Music" Vol. 11 

Teacher presents 
Barlln record 
"Body Parts" 

Teacher presents 
Cratty record 
"Sounds, Words, and 
Action" 


Review ^all consonant digraphs 
wh, th, jth, sh, ch 
Teacher places all consonant 
digraph cards on chalk 
ledge and explains that 
two letters and soinetimes 
three letters coming to- 
gether make only one sound 

Introduce 

Teacher presents letter card, 

traces and produces sound 
Child traces and produces 
sound 

Child writes sound on chalk- 
board 

Teacher Includes n£ letter 
card with consonant di- 
graphs 

Teacher dictates consonant- 
vowcl-consonant comblna- 


Introduce writing of 

£.» Lt £.» 2.y 1 on paper at 
table 

Teacher presents pre-set 
copy on both sides of 
paper 

Child completes exercises 

Introduce writing of consonant- 
vov/el combinations of letters 
on paper at table 
ma, mi, mu, me, mo 
Teacher presents pre-set 

copy on both sides of 

paper 

Child completes exercises 

Child writes name in cursive 
writing at top of paper 



tlons with xv^ in final 
position at chalkboard 

rang song hung wing 



203 



Les son P l an 13 
Gr CO ting; Review 

Personal information; Child continues personal notebook 
Calendar: "Wliat sensou is this?" "How many months ani there in a season?" 
(Use pictures to Illustrate) 



Ma tcri als : 
Number word cards 
Numeral cards 
Counting frame Touch bag 



Number 



Review association of numeral 
with number oi beads on 
counting fraiue 

Teacher associates number 
word card with numeral 
card 

Teacher places numeral cards 
on chalk ledge and places 
the corresponding number 
word cards v/ith them 



1. 




Si 


one] 




two 



Teacher removes word cards » 
and hands one at a time out 
of sequence to child 

Child matches number word 
card to corresponding 
nume ral 

Teacher places wooden • 
numerals in touch bag 

"Find the ^" 

Child finds numeral from 
touch 

"This is 



Materials: , „ 

Outline form cards ihh x 



Form 



Introduce outline forms made of 
velour contact paper and 
mounted on 4Vx 6^^" cardboard 
Teacher places all form cards 

on chalk ledge 

"Show roe the " 

Child points to appropriate 

fonn 

"This is a " 

Teacher removes cards from 

chalk ledge 
Teacher holds one card at a 

time 

Child traces it 
"This is a ^" 

Child reproduces form on 
chalkbaord 

Teacher notes direction of 
movements (top to bottom- 
left to right) and size 
(approximately same size) 



Ma tori al s : 

Daily Sensorimotor Training 
Activities 



Perc eptual-M otor 

Daily Sensorimotor Training 
Space and direction 
Pages 2A-25-26 

Basic body movement 
Pages 58-59 

Introdiicc arrow 
Teacher presents arrow on 
card 

Teacher holds arrow point- 
ing different directions 
"This arrow points up" 
"This arrow points do™" 
"This arrow points left" 
"This arrow points right" 
Teacher holds card 
"Wliat direction is this 

arrow pointing?" 
"That arrow is pointing " 

Teacher dictates directions 

*'Draw an arrow pointing; ' 

Child draws arrov; on chalk- 
board 

"This arrow is pointing 
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Date 



Materials: 
Daily Sensorimotor Activities 
Record player Records 


Materials: 
Yale Charts . 
Letter cards 


Materials: 

Wida and narrow lined paper 
Primary pencils 


Auditory 


Phonics 


Writing 


Daily Sensorimotor Activities 
Pages 70-71 

Continue music 
Teacher presents 
Hap Palmer records 
"Learning Basic Skills 
Through Music" - 
Vocabulary 
"Learning Basic Skills 
Through Music'* 'Vol. Ill 
"Dancing Numerals" 

■ ■ • \ - 


Dictation of all consonant 
digraphs at chalkboard 

Dictation. of combinations with 
consonant digraphs and short 
vowels at chalkboard 
when shut thick 
rang chop . dislv 

Introduce oo and oo 

Teacher- presents letter cards 

and explains that _oo^ has 

two -sounds ; ^ . . 

When it is long oa a (1) is 

placed over it ^ 

When it^is short oo^ a (2) 

is placed over it. 
Child traces and produces 

sounds 

Teacher dictates sounds 
Child produces each sound as 
he writes it on the chalkr- 
. board 


Introduce writing of tall 
consonant letters combined 
with vowels 

Teacher illustrates writing 
ba^ bi> bio , biu, be^ 
on clialkboard and explains 
that the "arm" of the letter 
goes straight over to the 
top of the following vov;el 

Teacher presents pre-set copy 
on both sides of paper 
to, le a ■ ha > ku, di^ ba 

Child completes exercises 

Child writes name in cursive 
writing at top of paper 
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i.esson Plan # 14 
Greeting: Review 

Personal information: Child continues personal notebook 
Calendar: "What months are in this season?" 

(Use pictures to illustrate) 



Materials: 
Strip Chart f/cw many: 
Counting frame 
Abacus 



Materials : 
Paper with double lined ovals 
and rectangles 
Pencils 



Materials: 
Daily Sensorimotor Activities 
Walking beam 
Hand prints Foot prints 



Number 



Form 



Po r cep e ua 1-M6 tor 



Introduce nuinber strip chart 
HoM many: 

one 
two 

three, etc. . 

Teacher presents number word 
cards one at a time out of 
sequence 

Child matches word card to 
word on strip chart 

Teacher presents counting 

frame 
Child counts beads 

• ^ ' ' .■ ■* 

In-broduce abacus 
. Teacher matches ten beads on 
counting fi?ame to first 
. row of ten beads on abacus 
"Show me ten" 
Child moves first row of 
beads to right side of 
abacus 

"This is ten" 



Review all forms 

Teacher gives verbal command 
"Draw a " 

Child produces form on chalk- 
board from memory 

Teacher presents double lined 
horizontal and vertical 
ovals and horizontal and 
vertical rectangles on 
same paper 




Child fills in forms in 
horizontal position with 
pencil 

"This is a vertical ^" 

"This is a horizontal 



Daily Sensorimotor Training 
Balance 

Pages 29-30 

Symmetrical Activities 
Pages 77-78 

Introduce hand prints and foot 
prints 

Teacher presents hand prints 
Child placeis hands on corres- 
ponding' hand print and 
says, "Right" - "Left" 

Teacher places foot prints on 

floor . 
Child walks on foot prints 

and says, "Right" - "Left" 

as he places his foot oh 

corresponding print 

Teacher presents colored paper 
and traces around child's 
hands 

Child cuts out hand printfe 

Child places hand in prone 
position on corresponding 
hand print and says, "Right" 
"Left" 

Teacher reverses hand prints 
Child turns hands in supine 
position, places on corres- 
ponding hand prints, and 
says, "Right" - "Left" 
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Date 



Materials: 
Daily Sensorimotor Activities 
Record player Records 



Auditory 



Material s : 
Yale Charts 
Letter cards 



Phonics 



Materials : 
Wide and narrow lined paper 
Primary pencils 



Writing 



Daily Sensorimotor Activities 
Page 75 

Continue music 

Teacher presents records in 

Anne Leaf Barlin Series 

"Dance a Story*' 

"Little Duck" 

"Balloons" 

Teacher presents 

Stallracm and Susser Record 
"Basic Awareness Through 
Music" 



Introduce ^ound blending with 
oo and oo 

Teacher places letter cards 
on clialk ledge in consonan 
-vowel- con s on an t combina- 
tions 

Child traces and sounds each 
letter and blends all to- 
ge the r 

Child turns away from chalk 
ledge, sounds each letter, 
and blends as teacher in- 
dicates order with thumb 
and fingers 

Dictation of consonant-"Vowel~ 
consonant combinations witl 
00 and oo at chalk board 



Introduce writing of digraphs 
at table 

Teacher presents pre-set 
copy on both sides of 
paper wh, s]i, ch , 
ck , ng 

Child completes exercises 



Introduce writing of vowel- 
consonant combinations 
Teacher presents pre-set 

copy am, oxHi im , uni> em 
Child completes exercises ; 



moon 
room 



look 
hood 
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Lesson Plan 9 15 
Greeting: Review 

Personal information: Child continues personal notebook. 
Calendar: "Last season wa s " "The montlis i n a re ^ 



Mnterials: 
Sticks Cubes 



Coins 



Number 



Review counting from 1-10 
Teacher writes numerals in 
random order in vertical 
column on challcboard 
Child reads numbers 

3 4 9 
12 3 
8 7 6 

.6 .51 

Teacher writes numerals in 
random order in horizontal 
line on chalkboard 

Child reads, numerals 

4 2 8.5 3 6 9 7 

Introduce addition 

Teacher groups objects 

sticks 

cubes 

coins 

"How many_ ^are there?" 

Child adds groups of objects 

X + .X 
X + XX 
XX + X 
X + XXX, etc. 



Materials : 
Metal template - diamond 
Paper forms - diamond 
Form boards 



Form 



Introduce diamond 

Teacher holds template in 
vertical plane going up 
and down and traces inside 
with finger 
"This is a diamond 
All four sides are slanted 
Wlien it is up and down it is 
a vertical diamond" 

Teacher turns template to 

left-right position 
"This is a diamond 
When it is left to right, it 
ia a horizontal diamond" 
Child traces inside template 

"This is a 

It goes J 

Teacher presents paper with 
both horizontal and verti- 
cal double lined forms 



Child fills in forms in hori 
zontal position with pencil 
"This is a ^diamond" 



Introduce form board (recessed 
with matching insets) for 
tactile training 
Teacher presents each form 
Child feels form and names it 
Child feels matching reces- 
sion on board and names it 



Daily Sensorimotor Training 
Balance 

Pages 31-32 

Syminetrixal Activities 
Pages 79-80 



Material s; 
Daily Sensorimotor Training 
Walking Board 



Perceptual-Motor 



Teacher blindfolds child, 
and hands him one form at 
a time 

Child feels form, names it, 
and finds corresponding 
recessed form on board 
from couch, and places 
inset into recession 
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Date 









Materials : 
-Record player 
Records 


Materials: 
Yale Charts 
Letter cards 


Materials : 
Wide and narrow lined paper 
Primary pencils 


Auditory 


Phonics 


Writing 


Continue music 
Teacher presents 
Hap Palmer records: 
"Mod Marches" 
"Folk Song Carnival" 

Teacher presents Carr record 
"Basic Concepts Through 
Dance** 


Introduce ^ar through the se- 
quence 

Teacher places letter cards 
on chalk ledge in consonant 
vowel-*consonant combina- 
tions 

Child traces and sounds each 
letter and blends 

Child turns from chalkboard, 
sounds each letter and 
blends as teacher indicates 
order with thumb and 
fingers 

Dictation of cons on ant- vowel- 
consonant combinations at 
chalkboard 

Introduce aw through the same 
sequence 


Introduce writing of consonant- 
vowel-consonant combinations 
Teacher presents pre-set copy 

on both sides of paper 
Child completes exercises 

fan that 

run sit 

dog bath 

teeth wheel 

fool shark 

shawl march 
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Lesson Vlnn tf 16 



Greeting: Review 

Personal information: Child continues personal notebook 

Calendar: "Next season will be . The months in ^are_ 

(Use pi cture s to Illustrate) 



Materia] s : 
Multisensory Numeral Cards* 



Materials: 
Outline form cards 



Materi als : 
Daily Sensorimotor Training 
Walking Board 



Number 



Form 



Introduce writing of numerals 
Teacher presents multisensory 

numc»ral cards 
Child triiccs numeral 

"This Is^, " 

Dictation of numerals 
Teacher holds numeral card in 

vertical position 
"Write 

Child writes numeral on chalk- 
board 

(Traces, if necessary) 
Teacher removes card 
•'Write 

Child writes numeral in air 

Child writes numeral on 
chalkboard 

Child writes numeral on paper 



Review all forms with two posi- 
tions 

Teacher presents form cards 

one at a time 
"What: is this?" 
Child traces and names each 

form 

"This Is a vertical 

"This is a horizontal " 



Daily Sensorimotor Training 
Balance 

Pages 33-34 

Symmetrical Activities 
Pages 81-82 



Teacher gives verbal command . 

"Draw a vertical ^" 

"Draw a horizontal " 



Child draws the form on the 
chalkboard from memory 

Teacher notes direction of 
movement and size of figure 

Teacher places form cards on 
chalk ledge and names two, 
three, and four forms 

"Show me the ^and the ^" 

"Show me the , , and 

the " . . 

"Show me the , , ,and 



Child points to forms named 
in proper sequences 



*Ideal - Special Kducation 
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Date 



Mater i al s : 
Record player 
Records 



Auditory 



Materials : 
Yale Charts 
Letter cards 



Phonics 



Materials : 
Wide and narrov? lined paper 
Primary pencils 



Writing 



Continue music 

Teacher presents records in 
"Dance a Story" Scries: 
"Brave Hunter" 
"The Toy Tree" 

Te;iclier pri.'.Sfnts I'ecoril 
"Alphabci .ind Nuiubur 
Manipulatives" 



Introduce o-e through the 
sequence 

Teacher presents letter card 
and explains that "e" 
comliif, at thi* end nwikcs 
Mil- sound lung 

Chi. let I racoH nnit soiiiuft; 

Tc'-.iclie.r places letler card 
on challt ledge with con- 
sonants in initial position 

Child traces y sounds , and 
blends 

Teacher places consonants in 
final position and explains 
that the dash between the 
"o" and "e" stands for a 
consonant 

Child traces, sounds , and 
blends 

Dictation of consonant-vowel 
combinations at chalkboard 

Teacher produces single 
sounds and blends 

Child writes combinations on 
chalkboard and blends 

Dictation of vowel-consonant 
combinations at chalkboard 

Teacher produces single 
sounds and blends 

Child writes consonant in 
place of dash and blends 

. ope oke ole 
ose ome ote 

Dictation of consonantrvowel- 
consonant combinations at 
chalkboard 

Teacher produces single • 

soiinds and blends 
Child writes combinations on 
chalkboard and blends 



Introduce dictation at table 
Teacher presents paper 
Teacher produces single 

consonant sound 
Chl.ld write?;; cof respojull n«» 

jotter 

Tea.clier produci;?; single vowel 
sound 

Child writes corresponding 
letter(s) 'on paper 

Teacher produces consonant- 
vowel sounds separately 
and then blended 

Child writes consonant-vowel 
combination on paper 

ma bo 
ti lu 
fee no*Oy 6tc. 



rope 
nose 



poke 
hoTne 



sole 
tote 
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Lesson iMan »17 



Greeting: Review 

Personal information: child continues personal notebook 

Calendar: "There are four seasons in a year. They are , , , and 



MateriaJs: 


Materials: 


Material s : 


Numeral cards 


Peg Boards Pegs 


Daily Sensorimotor Training 




Peg Board Design Cards* 


Walking Board Ball Rope' 




Daily Sensorimotor Activities 




Number 


Color and Form 


Pe r ce p t u al— Mo tor 


Ent reduce reading of numerals 


Introduce same form different 


Daily Sensorimotor Training 


Teacher presents numeral 


color with peg boards 


Balance 


cards in random order 


Teacher presents pegs and 


Pages 35-36 


Child reads numerals 


peg boards 






Child sorts pegs into color 


Symmetrical Activities ' ' 


Teacher writefe numerals on 


groups 


Pages 83-84 


chalkboard in random order 


Child counts pegs in color 




in vertical column 


groups 




Child reads numerals 


"There are ten green pegs" 




Teacher writes numerals on 


Teaclier constructs design on 




chalkboard in random order 


peg board 




in horizontal line 


Child reproduces design 




Child reads numerals 








Daily Sensorimotor Activities 






Page 99 






Teacher presents Peg Board 






Design Cards in sequence 






Child reproduces pattern from 






the design card placed at 






left/at right 


• - 




*Developmcntal Learning 






Materials 
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Date 



Materials: 
Record player 
Records 


Materials: 
Yale Charts 
Letter cards 


Materials: 

Wide and narrow lined paper 
Primary pencils 


Auditory 


Phonics 


Writing 


Continue music 
Teacher presents 
Hap Palmer records: 
"Modem Tunes for Rhytihmt; 

and InsLrumcnLs*' 
"Simplified Folk Songs" 


Introduce n-e through same 
sequence as ore 

Introduce i— e tlirougli saine 
sequence ;us o-e 

Introduce u~e through same 
sequence as o-e 

Dictation of vowel-consonai>t 
combinations with o-e> a-e^ 
l-e> and u-e at chalkboard 

Teacher produces single 
sounds and blends 

Child. writes combinations on 
chalkboard and blends 


Dictation of final consonants 
v/itli oo, ee, ar^, nw at tables 
Teacher produces vowcl-con- 

Chjld v;riLcs vowel - consonant 
combinations on paper and , 
blends 

oof ceth 
arp awl 

Dictation of consonant-vowel- 
consohant combinations with 
short vowels 
Teacher produces single 

sounds and blends 
Child writes combinations 

on paper and blends 




Note; If children have 
difficulty with these vowels, 
color code to show that the 
final "e" belongs with the 
vowel letter and makes it 
long 


map mush 

rat run - 

fan bug 

chick dog 

ship chop 

with not 
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Lesson Plan tf 18 



Greet ing: Review 

Personal information: Child continues personal notebook 
Ca J endar : "Name the seasons" "How many seasons are there?" 



Ma t e r i a 1 s : 


Materials : 


Materials: 


Numerals 


Large/Small Parquetry Blocks & 


Daily Sensorimotor Training 


Design Cards'^ 


waJ.Kiug Doaru dsj-j. tvopc 


Number 


Color and Form 


irGrcepi-uaJ. riOLor 


Dictation at chalkboard 


Introduce different colors 7 


Daily Sensorimotor Training 


Teacher dictates two, three, 


different forms 


Balance 


four numbers in random 


Teacher presents Large 


Pages 37-38 


order 


Parquetry Blocks 




Child writes numbers in 


Child sorts blocks by form/by 


Symmetrical Activities 


vertical column 


color 


Pages 85-86- 




Child counts blocks b^y 




Teacher dictates .two, , three, 


form/by color 




four numbers in random 


"There are squares" 




order 


"There are red squares" 




Child writes numbers in 






horizontal line 


Teacher presents Design Cards 






Child completes pattern on 




Dictation at tables 


design card 


* 


Teacher dictates two, three. 


Child completes pattern with 




four numbers in random 


design card at left/at 




order 


right 




Child writps "in vertical 


Child completes pattern x^ith 




column on paper 


design card above in 






vertical/horizontal 




Teacher dictates two, three. 


positions 




four numbers in randow 


Child makes original design 




Of de r 






Child writes numbers in 


Introduce size, relationships 




horizontal line on paper 


Teacher presents .large 




r 


parquetry blocks and small 






parquetry blocks 






"These are small/large" 







Teacher mixes all blocks 






"Sort the large parquetry 






blocks and the small par*- 






quetry blocks" 






Child sorts parquetry blocks 






into two groups 












blocks" 






"These are small parquetry 






blocks" 






Teacher presents Small 






Parquetry Design Cards 




i. 


Child completes patterns 






through same sequence as 






foi: Large Parquetry 






*Dcvclopmental Learning Materia 


Is ' , 
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I) a to ■ 



Materials: 
Auditory Stimulator 
Workbooks and Manual 


Materials : 
Yale Charts 
Letter cards 


Materials: 
Wide and .narrow lined paper 
Primary pencils 


Auditory 


Phonics 


Writing 


Introduce /.uditory Stimulator 
Teacher explains language 
used in Manual by illus- 
trating on chalkboard 
"a row'' box" 
"Moke a dot" 
"M«kc an X" 
"Circle: il." 
"trace It" 
"Underline it" 
"Mark it" 
"Box it" 

• Teacher give? directions 
from Manual 
Child completes first five 
pages in Workbook 


Introduce jjr through the se- 
quence 

Dictation of consonant-vowcl- 
consonant combinations at 
chalkboai'd 

Introduce oij througli tlio so- 
qm»ncc 

Dictation of cousonant-vowcl- 
consonant combinations at- 
chalkboard 

Introduce ^ 

Teacher presents lettter card 

through sequence 
Teacher explains that y-- 
(initial position) on con- 
sonant chart and (final 
position) on vowel chart 
have different sounds 
(Refer to charts) 
Teacher places letter cards 
i^th i in initial position 
in combinations on chalk 
ledge 

Child traces, sounds and 
blends 


Dictation of conaonant-vowel- 
consonant combinations with 
o-e a a-e;- i-e , u-c , at table 
Teacher produces sin^.'Jc 

sounds and blond.s 
Child writes coml) i n.it uin.s 

on papc?r 

ropc; lake kite fuse 
tone hate Hi v. mute 
home tape pipo mule 
nose whale white muse 
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Lesson Plan k 19 



Greeting: Review 

Persona] in format i on: Child continues personal notebook 
Calendar:- "Name the months in " 



Ma t e r 3 a ] s : 
Ntaneral cards 
Sticks Cubes Coins 


Materials: 
Cubes* Rubber tower* 
Marbles Coins 


Materials: 

Daily Sensorimotor Training 
Balance board Ladder 


Number 


Relationships 


Perceptual^-Motor 


Introduce addition 

Teacher groups objects 
Child selects corresponding 

numeral card 
Teacher groups objects 

1 + 2 
Child adds objects 
Teacher presents corres- 
ponding numeral cards 
Child adds numerals 

Teacher writes number com- 
binations on chalkboard 
in vertical column and 
explains "V 

1 112 3 
+1 +2 +3 +1 +1 

Child writes answers 


Continue size relationships 
Teacher presents two marbles 
"This marble is big" 
"This marble is little" 

Child identifies 

"Show me the S^^" 

Teacher adds a third marble 
"This marble is middle size" 
Child identifies 

"Show me the one" 

Teacher points to each marble 
"What size is this marble?" 
"That marble is " 

Teacher adds fourth marble 
"This marble is medium size" 


Daily Sensorimotor Training 
Balance 

Pages 39-^i0 

Eye hand coordination 
Pages 93-94 


Teacher writes combinations 
in horizontal line 1 + 1« 
and explains 

Child writes answers 


Teacher explains that when 
three objects are related 
in size the third one is 
middle size. When there 
are four or more objects 
related in size those 
between the biggest and 
smallest are medium size. 

Child identifies 

"Show me the biggest one" 
"Show me the smallest one" 
"Show me a medium size 
one" 

leaciicr poxnus co escti uiarojLG 
"l-Jhat size is this marble?" 
•* "That marble is " 

Repeat procedures with other 
objects 

*Educational Teaching Aids 
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Date 



MatcrJiils: 
Auditor>' Stimulator 
V7orkbooks and Manual 


Materials: 
Yale Charts 
Letter cards 


Material s : 
Wide and narrow lined paper 
Prljnary pencils 


Auditory 


Phonics 


V/ritine 


Continue Auditory Stimulator 
Pages 6-11 

Note: Thinkinp, Skills - LcveJ 
1 and 11 (Manual and Pre- 
printed Masters for Liquid 
Dui>licatorfi from Tlie Con- 
tinental Press, Inc.) may 
be used in place of or 
following the Auditory 
Stimulator 

" One advantage of using work- 
sheets is that they may be 
presented one at a time. 

♦ 


Introduce joi^ through the se- 
quence 

Dictation of consonant-vowcl- 
consonant combinations with 
ox at chalkhonrd 
soil boil foil 

Dictation of consonant-vowel- 
consonant combinations with 
cc oo ar aw at chalk- 
board 

sheep soon park hawl 
reef shoot farm lawn 
jeep room bani hawk 

Dictation of consonant-vowel- 
consonant combinations with, 
ur ou oi at chalkboard 

bum loud foil 
curl bout soil 
hurt foul boil 

Note: Aadltlonal word lists 
may be found in Better 
Speech and Better Reading - 
Schoolfield 


Dictation of consonant-vowcl- 
consonant combinations v;ith 
ce ciio jir VM at tabic 
Teacher produces single sounds 

and blonds 
Child vjritcs combinations 
on paper 

feel room bark shawl 
jeep tobl chart havjk 
sheet so'on farm la\7n 

Dictation of consonant-vowel - 
consonant combinations with 

ur ou oi 
chum mouth join 
turn shout void 
turf loud coin 
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Lesson Plan 20 — > , 
Greeting: Review 

Personal information: Child continues personal notebook 
Ciilendar: "What season do you like best?" "Wliy ?" 


Materials: 
Paper Pencils 


Materials: ' 
Association Cards* 
Association Cards** 


Matcri a] s : 
Daily Sensorimotor Training 


Number 


Classification-Categories 


Perceptual-Motor - 


Introduce addition at tables 
Teacher presents p re-set 
copy with numerals in 
vertical column 

111 2 3 2 3 
±1 ±1 ±3 iL ±1 ±2. ^-2 

Child writes answers 

Teacher presents pre-set copy 
of numerals in horizontal 
line 1+1= 1 + 2» 

Child writes answers 

Introduce worksheets Happy 
Trails in Numberland Grade I 
(Manual and Prc-printed 
Masters for Liquid Duplicator 
from the Continental Press, 
Inc.) 

1 ... ..." • 


Introduce classification 

Teacher presents Association 
_ Cards (TU) 
Child sorts cards into round 
things, ficju.iro thiiiK«» 
oval thinc-s, oLc. 
"These thinf;s are " 

Introduce categories 

■ Teacher present's Association 

Cards (DLM) 
Child sorts cards 

"These are chairs" 

"These are leaves" 

"These are cars" 

*Teaching Resources 
**Devclopmental Learning 
Materials 


Daily Sensorimotor Training 
Balance 

Pages 41-A2 * " 

Eye hnnd coordination 
Pages 9!i-90-97-98 



I 
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Date 



Materials: 
Auditory Stimulator 
Workbooks and Manual 


Materials: 
Yale Charts 
Letter cards 


Materials: 
Wide and narrow-lined paper 
Latter cards 


Auditory 


Phonics 


Writing 


Continue Auditory Stimulator 
Patjes 12-17 

Note: The next step in tlic 
progression is to present 
pre-recorded tapes with 
worksheets or workbooks: 

The Auditory Perception 
Training Program (Tapes 
and Spirit Masters) from 
Developmental Learning 
Materials 

Tapes Unlimited (Tapes and 
Spirit Masters) 

Sound-Order^Sensc (Records ' 
; and Workbooks) 


Introduce consonant blends in 
initial and final positions 
with sliort and long vowels 

at chalkboard 

Teacher places four letter 

cards on chalk ledge 
Child sounds, tracer, and 
blends 

Child turns away from chalk- 
board and blends as teacher 
indicates sounds V7ith 
fingers 

slap snake risk 
skin smile lost 
spark plate gask 
steel troop vest 

Dictation of four sounds with 
consonant blends in initial 
and final position at chalk 
board „ 

Review analysis of combinar 
tions 

"Wliat is the first sound?" 
"What is the last sound?" 
"How many sounds are there?" 
"How many vowels are there?" 
"How many. consonants are 
there?" ' 

Introduce Open Court Storybooks 


Dictation of consonant blends 
in initial and final posi- 
tion with short and long 
vowels at table 
Teacher produces single 

sounds .aid blends 
Child wriLcs combinations 
• on paper ., 
spot steep track 
skip spook trip 
slam slope trap 
snap plane trot 
stem flake tribe 
stuck fleet probe 

mask limp roost 
nest felt round 
whisp raft moist 
'--milk kept burse 

Note: Additional word lists 
may be found in Remedial 
KcadinR Drills - Hegge, Kirk, 
• and Kirk 









PROGRESS REPORT 




X-Cdwipfcted 




iiiuuiUiimiu 



immiu 



2iE 



I 



m 





lilt 




ml 



hit 



UmdL 



miLu. 



Ik 



i 



PROGRESS REPORT 




PROGRESS REPORT 




PROGRESS REPORT 



PROGRESS RiiPORT 




PROGRESS EEPORI 




IMl 



Hi 




f 



i 



t 



UUkL 



am 



x xx/x^ 



1 PjTijij 



una 




ERIC 



233 



M 

00 



PROGRESS REPORT 





ERIC 



H 

05,. 



235 



185 

Reminders 

1. Study the manual periodically to make sure that new material 
is introduced in and through the sequence of . developmjent . 

2. Refer to the references at the end of each section and the 
bibliography for additional information. 

3. Be sure that responses are exact for specific learning tasks. 

4. Correct mistakes on the spot to prevent repetition of 
' incorrect responses. 

5. Be sure that the child completes each activity successfully 
before going on to another activity. 

6. Stay within the sequence until each progressive step is 
overlearned, so that it will be remembered. Much repetition 
and reinforcement might be necessary, but the activities 
may be varied within the sequence to maintain interest. 

7. When hand dominance is not established, determine the dominant 
eye and encourage the child to use the hand on the same side. 
If the child is ambidexterous, encourage the use of the 
right side. (Right handed world) 

8. Encourage the use of the hand that is being trained for all 
activities. 

9. Introduce each new sequential step with concrete objects that 
can be physically manipulated, and then make the transfer to 
their representational forms. 

10. Construct all designs with concrete objects in vertical plane, 
initially, and then in horizontal plane. 
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11. Introduce design cards for reproduction with concrete objects 
in vertical plane and then transfer to horizontal plane. 

12. Introduce all pre-writing and writing exercises at the chalk- 
board • (vertical plane) , initially, 

13. Insist that the child maintains correct posture for all 
pre-writing and writing exercises at the chalkboard and at 
the tables. The elbow should be near the body and the wrist 
should be straight. 

14. Insist upon specific and accurate performance in all pre-writing 
and writing exercises for the kinesthetic reinforcement. 

15 » Develop the language related to all perceptual training. 

16. Elicit .complete sentences for all verbal responses. 

17. Accept only accurate and precise articulation in the phonic 
drills, so. that the child develops correct kinesthesia for 
the sound. 

18. Introduce the letter cards in vertical plane. 

19. Insist that the child traces each letter exactly for 
kinesthetic reinforcement, and have him continue the tracing 
until he can write the letter in the air and on the chalkboard 
from memory. 

20. Make sure that the child stands directly in front of the letter 
that he is tracing. 

21. Use fingers for sequence of sounds for rate and recall of 
sounds and blending of sounds . 

22. Make sure that the child faces you directly and that the back 
of your hand is toward the child to ensure that progression of 
the lifted thumb and fingers is from the child's left to right. 

237 



187 

23. Introduce each phoneme/grapheme with the primary spelling and 
practice blending with the primary spelling, initially. Then 
introduce the secondary spelling (s) through the sequence. 

24. Move through each sequence as quickly as possible to maintain 
interest and challenge the child, but always^ work within a 
succesTs pattern. 

25. Use honest praise. 
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INSTRUCTIONAL MATERIALS 



American Guidance Service (AGS) 

Publications Building 

Circle Pines, Minnesota 55014 

Peabody Language Development Kits 
Primary- 
Level I 

Level -II 



American Printing House for the Blind, Inc. 
Box 6085 

Louisville, Kentucky 40206 

Specially, lined writing paper 85f" x 11" 



Continental Press, Inc. 
Elizabethtown , Pennsylvania 17022 

Books for Liquid Duplicators: 
Thinking Skills - Leveil A 
(Transparencies - Level A) 
Thinking Skills - Level B 
Thinking Skills - Levels 1 and 2 
Beginning Sounds - Levels 1 and 2 
Visual Readiness Skills - Level 1 
Useful Language - Level 1 
Long and Short Vowels 
Reading - Thinking Skills - 

P re-Primer Levels 1 and 2 
Reading - Thinking Skills 

Primer Levels 1 and 2 
Rhyming - Levels 1 and 2 
We Work with Numbers - Part 1, 2, 

Creative Playthings 
Princeton, New Jersey 08540 

Color Paddlfes 
Sound Cylinders 

Plane and Solid Geometric Forms 

Form Boards I 

Dissected Circles 

Hand .Prints 

Foot Prints 

Number Rods 

Cylinder Sets (4) ' 

Shaded Color Tablets 



210 



Developmental Learning Materials (DLM): 
7440 North. Natchez Avenue 
Niles, Illinois 60648 

Body Concept Spirit Masters I and II 

Clear Stencils 

Colored Inch Cubes 

Design Cards for Colored Inch Cubes 

Rhythm Band Instruments 

Buzzer Board 

Buzzer Board Pattern Cards 
Large Parquetry 

Design Cards for Large Parquetry 
Small Parquetry 

Design Cards for Small Parquetry 
Pegboard Designs 
Peg Pads 

Color Assbciation Picture Cards 
Association Picture Cards I, II, III 
Motor Expressive Language Picture Cards I and II 
* Sequential Picture Cards I, II, III 
Desk Chart (small pocket chart) 
Counting Picture Cards 
Same or Different Size Cards 
People Puzzles 
Animal Puzzles 
Auditory - Familiar Sounds 

(Pre-recorded Tapes and Flash Cards) 
Auditory Perception Training (Total Program) 

(Pre-recorded Tapes and Duplicator Sheets) 



Early Learning 

Lauri Enterprises, Mfrs. 

Phillips-Avon, Maine 04966 

Feel and Match (Textures) 



The Economy Company 

Oklahoma City, Oklahoma 73101 

Visual Aids Language Development 

Cards - Group B 
Visual Aids Pocket Chart (Calendar) 

Educational Activities, Inc. 
Freeport, New York 11520 

Records: % 

Learning Basic Skills Through Music 

Volumes 1 and 2 - Hap Palmer . 
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Learning Basic Skills Through Music - 

Building Vocabulary - Hap Palmer 
Dancing Numerals - Hap Palmer 
Sounds, Words, and Action - Cratty 
Basic Awareness Through Music - 

Stallman and Susser 
Basic Concepts Through Dance Series - 
Carr 

Alphabet and Number Manipulatives . 

_ Educational .Record Sales 

157 Chambers Street 

New York City, N.Y. 10007 

Records! 

Dance a Story - Ann Leaf Barlin 
Body Parts - Ann Leaf Barlin 



Educational Teaching Aids 
A. Daigger and Co. 
159 W. Kinzie Street 
Chicago, Illinois 60610 

Pink Tower (Cubes) 
Rubber Tower 
Metal Insets 
Sound Sight Skills 

(Pre-recorded Tapes and Workbooks) 
Daily Sensorimotor Training Activities 

(A Handbook for Teachers and Parents) 



Educators Publishing Service, Inc. 

75 Moult on Street 

Cambridge, Massachusetts 02138 

Remedial Training for Children xri-th Specific 
Disability in Reading, Spelling, and 
Penmanship - Gillingham and Stillman 
(Manual and Phonics Drill Cards) 



Follett Educational Corporation 
1010 West Washington Blvd. 
Chicago, Illinois 60607 

Move, Grow, and Learn Program - Frostig 
Developmental Visual Perception Program - Frostig 
Soimd Order Sense - Semel 

(Developmental Program in Auditory Perception) 

(Records and Workbooks) 
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Ideal - Special Education 
Washington School Supply Company 
500 Westlake Avenue North 
Seattle, Washington 98109 

Colored Sticks 
Ezicount 

Pupil's Counting Frame 
Plastic Counters 
Multi-sensory Numerals 
Nmnber Rods 
Formboards - Shapes 
Formboards - Size 
Peg Boards and Pegs 
Weaving Mats 

Perceptual Development Cards ■ 

Grove-J'ex Money Kit 

Pyramid Puzzles 

Action Pictures 

Alphabet Desk Cards 

Chart Rack 

t 

InstructionalMaterials and Equipment Distributors 

1415 Westwood Blvd. 

Los Angeles, California 90024 

Perceptual Communication Skills 
(Developing Auditory Awareness and Insight) 
(Manual and Workbooks) 

Instructo 

1635 North 55th Street 
Philadelphia, Penn. 19131 

My Face and Body - Flannel Board. 
Opposite Concepts - Flannel Board 



Mafex Associates, Inc. 
Ill Barron Avenue 
Johnstown, Pa. 15907 

Manual for Perceptual-Motor Activities 
Manual of Primary Perceptual Training 
Auditory Stimulator Program 
(Manual and Workbooks) 



McGraw Hill/Early Learning 

Paoli, Pennsylvania 19301 

Vowel Combination Playing Cards 
Consonant Combination Playing Cards 
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McGraw Hill Book Company 
Webster Division 
Manchester Road 
Manchester, Mo. €3011 

Developing Learning Readiness Program 
(Includes Movable Melvin) 



Milton Bradley Company 
Springfield, -Massachusetts 01101 

Perceptual Development Kits 



Phonovisual Products, Inc. 
Washington, D.C. 20016 

Better Speech and Better Reading - Schoolfield 
Vowel PicturerPack and Consonant Picture-Pack 
Phonic Ruimny Games - Sets A, B, Cj « 

Prentice-Hall, Inc. 
Englewood Cliffs, N.J. 07632 

Kindergarten Fun 
(Manual and Workbooks) 



Tapes Unlijnited 

A Division of Education Unlimited Corp. • 
Detroit, Michigan 48232 

Auditory Perception Program 
(Pre-recorded Tapes and Spirit Masters) 



Teaching Resources Corporation 
100 Boy Is ton Street 
Boston, Massachusetts 02116 

Colored Beads and Pattern Cards 

Graduated Cylinders 

Tactile Finger-Tracing Cards 

Form Puzzles 

Geometric Shapes 

Association Cards 

Fruit and Animal Puzzles 

Approaches to Learning * 

(Pre-service and In-service Training for Teachers) 
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Winter Haven Lions Research 
Lions Research Foundation, Inc. 
Box 10A5 

Winter Haven, Florida 33880 

Winter Haven Perceptual Program 

TeiDplates 

Cut-Outs 



The following materials may be hand made or purchased at a 
local variety store or department store: 

Bean bags 

Jump ropes 

Yarn for worsteds 

Strips of colored paper 

Color charts and duplicates for shades of color 
Strip charts — 

Noise makers: clickers, whistles, bells, etc. 

Pitch pipe ' 

Objects: toy animals, dishes, silverware, etc. 

Opaque touch bag (corduroy) 

Form cards 

Solid black forms on A" x A" cards 
Outline forms on A" x A" cards 
Solid black forms on 8" x 8" cards 
Outline forms on 8" x 8" cards 
Outline forms on 8ii"x 11" paper 

Arrow for directionality 

Hand with pointing finger for directionality , 
Hand prints 
• Foot prints 
Form boards - recessed with matching insets 

(Tactile training) 
Touch tablets 

Texture - matching pieces of material 2" x 3"- 
leather, foam rubber, velvet, satin, wool, 
silk, etc. 

Surface board with pieces of various materials 
pasted on both sides but in different 
position 

Taste box 

Smell box 

Objects for counting: sticks, pencils, marbles, 

coins , buttons , etc • 
Geometric shapes - size discrimination 
Felt pieces cut into graduated sizes: 

circles, squares, triangle, rectangles, etc. 
Rubber bottle stoppers - Graduated sizes 
Pocket charts * 
Calendar - pocket chart 

Calendar word and number cards 
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Word cards to match color cards, form cards, 

noun cards, number cards 
Written command cards 1^", x 9h ■ 

Run, Jump, etc. 
Manuscript and cursive letter cards 6" x 9" 

(Copyright 1972 by Ethel S. Jordan) 
Yale Charts 



Equipment: 

Full length mirror 
Walking beam 
Slant board 
Chart rack 
Language Master 

Stereo tape recorder and headphones 
Cassette tape recorder 
Record player 
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FILMS 



Early Recognition of Learning 
Disabilities 



Teaching- a Child to T alk 



National Audiovisual Center 
National Archives and Records 
Service 

Washington, D.C. 20409 

State Library 
TBoi'se7^rdaHo^83 702 



Why Billy Couldn't Learn 
Anyone Can 



CANHC Movie Distribution 

6061 West 75th Place 

Los Angeles, Calif. 90045 



Bright Boy, Bad Scholar 
Old Enough But Not Ready 
I'm Not Too Famous At It 



Contemporary' Films 

McGraw-Hill / 

828 Custer Ave. 

Evans ton, Illinois 60202 



Oral Language-A Breakthrough 
to Reading 



Joy of Learning 



Looking at Children 



Visual Perception and Failure 
to Learn 



Ohio State University 
Department of Photography 
-156 West 19th Ave. 
Columbus, Ohio 43210 

Columbia Fonmi Productions 
10621 Fable Row 
Columbia, Md. 21043 

Health and Welfare Division 
Metropolitan Life Insurance Co, 
600 Stockton .Street 
San Francisco, Calif. 94120 

Visual Aids Service 
1325 South Oak 
Champaign, IlL 61820 



Visual Perception Training 
in the Regular Classroom 



Aims Instructional Media Services 
P.O. Box 1010 
Hollywood, Calif. 90028 



EKLC 



I'm Really Trying 

(Marcus Welby Series) 
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Assoijiation for Children with 
Leamin.e Disabilities 
2200 Brownsville Road 
Pittsburgh, Pa. 15210 



ASSOCIATIONS 



Association for Children with 
Learning Disabilities , 



2200 Brownsville Road 
Pittsburgh, Pa* 15210 



Council for Exceptional 
Children (Division for 
^Learning Dis^abilities) 



1411 S. Jefferson Davis 
Highway - Suite 900 
Arlington, Virginia. 22202 



California Association for 
Neurologically Handicapped 
Children 



P. 0. Box 604 Main. Off ice 
Los Angeles, California 90053 



PERIODICALS 



Academic Therapy 
(a quarterly) 



1539 Fourth. Street ' 
San Rafael, Calif ,94901 



Journal of Learning Disabilities 



Children's House 



5 N. Wabash 

Chicago, Illinois 60602 

P-0. Box 111 
Caldwell, N. J. 07006 



PUBLICATIONS FOR PARENTS 



The Exceptional Parent 



ABC Expectations 



CANHC-Gram 



"Closer Look" 
Newsletter 



ACLD 

Items of Interest 
(Newsbrief s) 



P.O. Box 101, Back Bay Annex 
Boston, Mass. 02117 

300 Wilder Bldg, 

St. Paul, Minnesota 55102 

P.O. Box 604, Main Office 
Los Angeles, Calif. 90053 

Special Education Information 
Center 

U.S. Department of Health, Edu- 
cation, and Welfare 
Box 19428 

Washington, D.C. 20036 

67 Patti Lynn Lane 
Houston, Texas 77024 
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notes 



This program utilizes films, slides, videotapes, and various standardized tests. Other materials which proved 
most beneficial in the program's, implementation include: Montessori methods and materials, Peabody 
Language Development kits and manuals. Developmental Learning materials and manuals. Teaching Re- 
sources materials and manuals, Frostig materials and manuals, Karnes materials kits and manuals, Trimble 
Handbook for Perceptual Development, Kaplan Auditory Stimulator workbooks and manuals, Herr Audi- 
tory Awareness workbooks and manual, Semel Sound Order Sense workbooks and manual, Brady-Konicki- 
Leedy Daily Sensorimotor Training, Gillingham-Stillman Remedial Training manual and materials. Phono- 
visual Method manuals and materials, Schoolfield Better Speech and Better Reading, and Open Court 
Method manuals and materials. Included in this package of materials are original phonics cards which 
should be reproduced and utilized if the program is implemented. 

Project Evaluation. This program has not been formally evaluated, but has been informally evaluated on 
several occasions with positive results. The informal evaluation statements are included with the materials. 
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abstract (Abstracts nro either written l.)y tlvj developers, or are based upon doscripti\/o intormation 
firovidod with the curricukif]! materic^ls.) 

This program was implemented in order to identify, diagnose, and train children exhibiting academic 
learning problems due primarily to disturbances in auditory perception and language development. 
Children are selected through screening and tests administered by speech and hearing specialists. The 
children selected learn the training of body movements and the discrimination of colors, forms, and gross 
sounds and tones; they also develop the language associated with all these activities. An alphabetic- 
phonetic-structured-sequential method of teaching reading, writing, and spelling, along with a multi- 
sensory approach, is employed and coordinated with a highly structured system of teaching written 
language. The procedures include'training in motor perception, auditory perception, and visual percep- 
tion, and on-going training in language skills and auditory and visual memory. In this approach the child 
functions within a success pattern each step of the way, gains confidence in the ability to perform, 
develops a love of learning, and builds self-esteem and a positive self-image. Developing a Child's Poten- 
^ tial contains complete and detailed information on the nature of learning disabilities, the means for 
identifying children with learning disabilities, testing procedures, and the training program. Included are 
the methods and materials presented in inservice training workshops, a complete bibliography, and a list 
of the sources for materials used in the project. 
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